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REPORT OF THE TRUSTEES. 

To the Senate and G-eneral Assembly of the State of New Jersey. 

Bj Ike provisions of the net to establish . State 
is made tile duty of the Board of trustees to su or a0:n„s and 
Legislature a report, containing an account o 1 re. 
of the progress and condition of the school. n o * ' . , , annual 
quirement, the trustees now heg leave to present their eighth annua 

Notwithstanding the condition of tte country 
has been such as to affect disastrously ms 1 u 10 „pV01. before did 
the trustees are gratified in being able to s:l.f' .lomrtments enioy 
the institution committed g increased number of 
a greater degree of prosperity. the ^ach(2YS_in tbe more 
its pupils—in the zeal and efficiency oi _ vr.t-1'nri of new 
thorough classification of the school -and m IC in • there has 
branches of study and improved methods o m decided 
been, since the date of our last annual lepoit, a maike 

tS-*. of pupil, 
partment, during the past year, and ninety-three 
one (121), of whom twenty-eight (-0) w <=bows an 
(93) females As compared ^ith thc prece rag^ ^ ̂  ^ 

Of female pupils which before existed to ^me extent 1 his uci cannot 
but regard as a matter of somc imporUnce , 01 p 

SSffc ft i,° hrT 

of view, as opening an avenue for useful an pr 0 £ P ^er 

to that sex which, in this country, perliaps more 1a njng, by 
seems to he excluded from almost every othci mca , o 

in the Model School 
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lias been throe hundred and thirty-one (331), of whom two hundred 
and two (202) were males and one hundred and twenty-nine (129) 
females. As compared with our last year's report, this shows an in
crease of forty-five (45). 

In the Preparatory School, at Beverly, the whole number of pupils 
under instruction during the past year, has been one hundred and 
sixty-two (162), of whom seventy-six (76) were males and eighty-six 
(86) females. By a reference to the last year's report, it will be 
seen that the number then was but one hundred (100). The import
ant changes introduced into this school during the year, and to which 
allusion will be hereafter made, have thus been productive of the 
happiest results. Although but six months have elapsed since they 
Avent into operation, the number of pupils has already been increased 
more than fifty per cent. 

It thus appears that the whole number of pupils who have been un
der instruction during the year in the Normal, Model and Prepara
tory Schools has been six hundred and fourteen (614), showing an 
increase over the preceding year of one hundred and thirty-eight 
(138). Considering the embarrasments of the times, and the large 
drafts made by the Avar upo n our male population, this result is as re
markable as it is gratifying. 

But it is not merely the number of pupils Avho are receiving in
struction in the different departments of the Normal School that is alone 
or chiefly to be r egarded. The important question is—hovv is the in
stitution fulfilling the great purpose for Avhich it Avas designed, that 
of supplying the common schools of New Jersey Avith a class of com
petent and well-trained teachers? We are aware that an impression 
has prevailed to some extent that a considerable proportion of those 
who are graduated at the Normal School fail to become teachers in 
our common schools. _ But the trustees are glad to be able to give the 
assurance that there is no foundation Avhatever fo r such a complaint. 
A thorough and careful investigation has recently been made by the 
principal, for the purpose of ascertaining what are really the facts of 
the case. The results of his inquiries establish, beyond all reason
able doubt, that, of the whole number of those who have received in
struction in the Normal School, but about five out of every hundred 
have failed to teach. We beg leave to refer to the report of Prof. 
Phelps for many interesting facts connected Avith this subject, and 
Avhich go to show not only the fidelity with Avhich th e graduates o'f the 
Normal School have fulfilled their engagement to the State, but the 
marked success which has attended their efforts a3 teachers. But 
perhaps the best evidence of this is to be found in the fact of the con
stantly increasing demand for this class of teachers. 

Important changes have been made in the Model School during the 
past year The former principal, Mr. Henry B. Pierce, has been 
transferred to the .Normal School, and in his place the trustees have 
been so fortunate as to secure the services of Prof. John S Hart 
who was for many years the distinguished principal of the Philadel-
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pTiia High School. His long experience as a teacher, and his high 
reputation as a scholar led to the hope that his connection -with the 
school would add much to its character and usefulness, and the re
sults already attained are sufficient to show that this hope was not 
unfounded. The ceremony of his induction into office as principal of 
the Model School took place on Tuesday, the 26th of August last, in 
the spacious hall of the Model School building. It was an occasion 
of no little interest. Many distinguished friends of education from 
this and other States were present. Addresses were delivered by the 
principal of the Normal School, by the president of the Board of 
Trustees, by the Bishop of the Diocess of New Jersey, and by Prof. 
Hart himself, who, at considerable length, and with much ability, set 
forth th e principles by which he would be governed, and the objects 
"which he wo uld aim to secure in the management of the school. 

Allusion was made in our last report, to the introduction of an im
proved system of primary instruction, which has attracted of late a 
good dea l of attention, both in England and this country, and which is 
known by the name of " object teaching." " This system of i nstruc
tion," as we then took occasion to say, "is based upon a thorough 
comprehension of the true order of the intellectual faculties, and the 
proper means of developing them. It proceeds upon the principle that 
the child must have clear perceptions of things, in order that it may 
have accurate conceptions. His first lessons are learned, therefore, 
rather through the exercise of the senses, than the cultivation of his 
memory. They are derived, not so much from books, as from the con
templation of n atural objects, animals, plants, &c. He is made in this 
way to c omprehend the relations of form, size, color, place and num
ber. Combined with this, are various physical actions, designed to 
interest and amuse, to cultivate taste and ingenuity, and which, while 
affording a p leasing variety, at the same time give scope to physical 
development. The bodily senses arp sharpened in the very act of 
awakening the intellectual faculties. Of course, this method of in
struction is bv no means intended to dispense with books, but is 
rather a preparation for their more intelligent and effectual use. 

The department in which this method of teaching is ^employed, has 
now become one of the most attractive features of the Normal School. 
Beginning with a small class, and confined to a single room, the num
ber of pupil s has now increased to sixty-five, and it has become neces
sary to open an additional room. The experiment thus far has been 
eminently successful, and the most valuable results are hoped for, 
Bom the further development of the system. Its introduction, to a 
greater or less extent, into the common schools of the State, will, it is 
thought, be productive of much good, and may lead to great improve
ments in the methods of primary instruction. But to be practiced 
with success, it must be undertaken by teachers who have been speci
ally trained for the purpose, and who thoroughly understand its prin
ciples. "With this view, a class of pupils in the Normal School are 
ttow receiving instruction in this department, so that, in addition to 
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their other qualifications, they will he prepared to introduce into the 
schools of which they may have charge, the methods of object teach
ing. It is believed there is no other Normal School in this country, 
where the same facilities exist for training teachers in this system, as 
those which are here enjoyed. 

The military department, under the direction of Dr. Webb, con
tinues to flourish. The number of pupils has more than doubled 
within the past year. Without neglecting their other studies, they 
are carefully and thoroughly drilled in military tactics. They have 
already attained a proficiency, equalled by few of the regularly organ
ized military companies of the State. Were there no other advan
tages attending these exercises, they would still be of great value, 
merely as a means of physical education. 

The Preparatory School at Beverly has during the past year under
gone an entire reorganization. The trustees of that institution, with 
the view of introducing the system of object teaching with every pos
sible advantage, engaged the services of Mrs. P. C. Case and Miss 
Helen A. Davis, two of the most accomplished teachers from the 
Training School of Oswego, in the State of New York. They also 
procured all the maps, charts, objects and apparatus necessary to a 
complete application of the principles involved in this method of 
teaching. But six months have elapsed since these measures were 
adopted, and the results already achieved have been most gratifying. 
The large increase in the number of pupils we have before adverted 
to. All who were present at the recent examination and the closing 
exercises of the term will not soon forget the agreeable impressions 
made upon them. The school has entered upon a new career of use
fulness, and bids fair to realize the fondest hopes that were formed of 
it by^ its benevolent founder. The amount annually appropriated by 
the btate in aid of its funds could not be more wisely or more bene
ficially expended. 

The trustees beg leave to call the attention of the Legislature to 
the report of the principal, hereto annexed. It will be found to con
tain many valuable suggestions, and much interesting information 
with regard to the progress and condition of the school. 

The report of the treasurer is also subjoined, containing an ab
stract of the receipts and expenditures for the past year. The vouch
ers for each item have been carefully examined by a committee of the 
board, and found to be correct. 

All which is respectfully submitted. 
By order of the Board. 
m -n FIELD, President 
TRENTON, F ebruary 9, 1863. 



REPORT OF THE TREASURER. 

The Treasurer of the Normal School respectfully reports that the 
receipts and disbursements for the year, including those of the late 
Treasurer, James T. Sherman, Esq., as shown by the books and vouch
ers, are as follows: 

Abstract of the accounts of James T. Sherman, Esq., late^ T reasurer, 
from February 9, 1862, to May 12, 1862, inclusive. 

RECEIPTS. 
Warrants of the Governor, - $3,000 00 
Tuition in Model School, - 922 90 
Use of lib rary and stationery, - 140 oO 
Proceeds of Treasurer's note, discounted, - 400 00 

$1,463 40 
DISBURSEMENTS. 

Balance due Treasurer, - $202 25 
Salaries paid, - QA 
Books and stationery, - - , - " I'^x X x 
Rent, - - - - 600 00 
Incidental expenses, - 141 14 
Balance, - - - " 137 61 

$4,463 40 

Abstract of the Treasurer's accounts from May,\862, to the close of 
the school year, February 8, 1863, inclusive. 

RECEIPTS. 
Balance from executor of the late Treasurer, - $137 61 
Warrants of the Governor, - - 7,000 00 
Tuition in Model School, - - " 3>°4j &9 
Stationery and use of library, - - 166 

$11,148 20 
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DISBURSEMENTS. 

Salar es paid, 
Paid note of late Treasurer, 
Rent, -
Books and stationery, 
Coal for 1861-2, 
Alterations and repairs of buildings 
Circulars and postage, . ' 
Incidental expenses, 
Balance, 

SUMMARY. 

$8,872 50 
400 00 
600 00 
200 78 
166 00 
112 91 
113 74 
653 75 

28 52 

$11,148 20 

Receipts of late Treasurer, - . lrQ ,n 

Receipts of Treasurer, - . 11'floor! 
11,148 20 

Total, 
m + . , ' " " - $15,611 60 

th, l^ep„rZ°«3 285 ^'to date -
fed ttree thousMd 

All of which is respectfully submitted. 

ELIAS COOK, Treasurer. 



REPORT OF THE PRINCIPAL. 

To the Honorable the Board of Trustees of the New Jersey State 
Normal School: 

GENTLEMEN :—In presenting to you the eighth annual report of the 
condition and prospects of the Normal School, the same being for the 
year ending February 9th, 1863,1 beg leave to refer you to Document 
A, herewith submitted, for a detailed statement of the comparative 
attendance during the successive terms since the organization of the 
institution. The same document exhibits very clearly the progress 
of the classes, and the order and distribution of the studies, as at 
present pursued, together with the annual catalogue of officers and 
students. 

I take pleasure also in calling your attention to the remarks of Mr. 
Betts upon the qualifications of candidates for admission to the school, 
and upon physical education, as reiterating my own views, so fre
quently expressed in former communications to your honorable Board. 

In order to set before you with as much precision as possible, the 
leading facts relating to the present organization, condition, progress 
and results of the school in its various branches and departments, to
gether with the somewhat numerous changes and improvements of the 
past year, I have concluded to discuss the subject under the subjoined 
general topics: 

I. TIIE NOR MAL SCHOOL PROPER, EMBRACING THA T PART OF T HE 
INSTITUTION ESPECIALLY DEVOTED TO TH E DIRECT IN STRUCTION OF TH E 
PUPIL T EACHERS. 

II. THE MOD EL SCHOOL, AND ITS REL ATIONS TO T HE MA IN PURPOSE 
OF T HE FOR MER AS A MEANS FOR THE PROFESSIONAL EDU CATION O F 
TEACHERS. 

III. THE FARNUM PREPARATORY SCHOOL—ITS ORIGIN, HISTORY, 
OBJECTS, CO NDITION AN D PROS PECTS. 

"While mak ing the foregoing subdivisions for the convenience of this 
discussion, I will remark in passing, that it should be remembered that 
the Model and Preparatory Schools are in all respects subordinate to, 
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while they constitute parts of the Normal School. They are in no 
degree independent of it. They are hut members, useful and neces-
sary, of one body known as the State Normal School. This remark 
seems to be called for, from the circumstance that it is not unfre-
quently supposed and assumed by persons not cognizant of the facts, 
that there is no organic connection between these different blanches. 

I.—THE NORMAL SCHOOL. 

Document A, before referred to, discusses with a sufficiency of de
tail most of the facts touching the internal workings of that depart
ment of the institution devoted to the instruction of those who are 
preparing to become teachers in our public schools, and who have re
sorted hither for that sole purpose. 

It is, however, proper to say, that many improvements are yet to be 
made before it can fully realize its true design. A Normal School 
should be truly and strictly a professional institution. Its powers 
should be exclusively devoted to the impartation of a knowledge of 
the theory and practice of teaching. It ought not to be burdened 
with the task of giving instruction in the elements of an ordinary 
course of study. It should presume the requisite amount of scholar
ship in its general sense, and devote its energies to the elucidation 
and application of the principles of education. This is its theory. 
But in practice it becomes necessary in this country to deviate from 
it, on account of the yet imperfect character of the subordinate schools, 
and the consequent deficiency of those who seek admission to the 
teachers' seminary. 

The Normal School, therefore, with us must partake of a two-fold 
character. It must aim to perfect the scholarship of those who resort 
to it, and on the basis of this scholarship it must build up in the minds 
and hearts of its pupils that superstructure of professional principles 
and practice so indispensable to a truly successful teacher. 

Were it possible for our Normal Schools to confine themselves to 
their own true aim, their usefulness would at once be increased a hun
dred fold. For they would thus be enabled not only to benefit directly 
a much greater number, but they would also be better understood and 
more highly appreciated by the masses of the people. Their true office 
is now imperfectly comprehended by reason of their necessarily two fold 
character. Their incidental, and, as we hope, temporary function of 
improving the mere elementary attainments of their pupils is assumed 
to be their only function, and hence they are confounded with the 
academy, the high school and sometimes even with the college. 

In a memorial presented to the Legislature of 1862, praying for a 
discontinuance of the appropriation, the following passage occurs 
which serves to illustrate this point: " It is a fact easily demon' 
strated that it would not cost the State half so much (as at present! 
to pay for the tuition of all the Normal School scholars at the verv 
best colleges and universities in the United States." y 
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Setting aside the absurdity of the assumption with regard to the 
comparative expense of educating students in these totally different 
classes of i nstitutions, the suggestion that teachers can be prepared 
for the details of their complicated and laborious profession, even in 
"the very best colleges and universities in the United States, or 
elsewhere, a rgues a degree of ignorance alike of the peculiar and del
icate duties of a teacher, and of the means by which he is to be pre
pared for the efficient discharge of those duties, that is truly de
plorable 

It hence seems to be necessary to recur _ again and again, to the 
true theory of these seminaries for the training of teachers, that it 
may thus at last become a part of the faith of our people, h or not 
only these but all of our institutions exist only by popular sufferance. 
Since our common schools are the chief sources of our intelligence 
and prosperity; and since the institutions whose functions it is to 
raise up and qualify those who must be the principal agents in ma
king the common schools the sources of perpetual and ever inci easing 
blessings t hat we would wish them to be, it is important that there 
should be a general feeling of faith and trust in their necessity and 
in their ability to accomplish the work assigned to them. 

I have said that the misconceptions as to the true nature of the 
Normal Schoo l are the result, for the most part, of its temporarily two 
fold office as an academic and professional institution. But the cause 
of this difficulty is gradually disappearing. As time advances, as^ our 
public schools become more efficient through the labors of these 
trained teachers, as the character of the instruction in them impi oves , 
as the scholarship imparted to their pupils is elevated, the qualifica
tions of those who in turn seek admission to the Normal School will 
be correspondingly increased, and it may more and more devote itself 
to its legitimate speciality, as before described. This gratifying 
change is already in progress. The character of the candidates for 
admission to this institution is steadily improving. I his is undoubt
edly brought about by the reacting influence of its earlier graduates 
and pupils. Many of our most promising candidates are those who 
have been ta ught by individuals who had previously received instruc
tion here. This reactive influence must perpetually increase until the 
strictly professional training of its pupils may engross the entire at
tention and efforts of the Normal School. 

This special character of the school may yet be further promoted 
by improved methods of preparing its pupils for class duty, for school 
organization, government and general management. These improve
ments are believed to be simple and perfectly practicable. They must 
consist in a more elaborate special preparation for each lesson to be 
given in th e school of p ractice ; a greater amount of actual teaching , 
increased opportunities for testing the disciplinary power of the pupil 
teacher; more extended and more comprehensive courses of lectures 
on the principles of education and the practice of teaching. A more 
careful study of the school laws of the State, and of the school sys
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tems of other States, and finally, if need be, by some reduction of 
the course of study proper. I have in contemplation such changes 
and modifications as will secure these results so greatly demanded by 
the rising standard of professional qualifications in the community, 
as well as by the true objects of the Normal School itself. 

FIDELITY OF THE PUPILS OF TIIE NORMAL SCHOOL TO THEIR OBLI
GATIONS TO TEACH. 

Does the Normal School fulfil the just expectations of the commu
nity f Noes it answer the purposes of its establishment? Are its 
graduates and pupils time to their pledges to teach in the public 
schools ol the State . Does their success, as compared with other 
teachers on the whole, warrant the conclusion that special training 
is desirable and necessary as a prerequisite to the business of teach
ing? 

These questions are important, and deserve a careful consideration. 
An affirmative answer to the last two will involve a like response to 
the two former interrogatories. 

be^LTr8 e/UCmed ^ the Normal Sch°o1 teach? It has 
been affii mod far and wide, with a somewhat reckless disregard for 
the facts of the case_, a s the events prove, that they do not. The as
sertion lias been reiterated so frequently by persons of every shade 
of intelligence and of opinion that it has been too often accented as 
ruth even by those who claim to be its friends. If the charge were 

true it would indeed prove to be a serious practical objection to the 
maintenance, at the public expense, of an institution of rach propor
tions as this has assumed, and for the purposes designed P P 

Lut it might have been almost affirmed to be „nt™l • A 
even m the absence of positive facts to justify the affirmation V**106' 
— P™*'"1 r\* » coddelpentore STiie an3 
money, a preparation for an employment which it is not his intention 
to follow. To court such preparation implies more or less tiiJ r 
the given pursuit. To accomplish it implies a sneeiil *as*e £or 

the employment, and this in turn implies the ability to SUCJSJH? 
mi which ability in its turn guur.u.L, other SbSSjT 
best remuneration for the service rendered. What foilv to ' 
years in special preparation for a calling that is to be -fl ^Pen<} two 

fore it is begun ! Indyet .his is the loles.le churl^ *f. h" . 
(and even now is) the stock in trade of those who wish a t t e/n 

opposing that which they are unable or unwilling to undent , f°r 

. aSai? : how is it with those against whom thS t\ 
is preferred? Are they not the sons and daughters V"10US charge 
And is not the charge made by the citizens °of New T JerseT ? 

their own friends and kindred ? And do not those ^'amst 

made come to us with responsible testimonials of a iS T 11 is 

acter and an honorable standing? And is it DOS-'I 1 • moral char-
course of things, that such persons should be ffilL !'m ntlle ordinary 
tions assumed in the face of the whole world ? solemn obliga-
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The too general acquiescence in the assumed verity of this report 
can he accounted for only by the fact of the indisposition of many to 
reflect upon or investigate such a charge, or upon the other fact of a 
persistent repetition or multiplication of a few individual cases of de
linquency. 

Pending the investigation,by the Assembly Committee of 1862, into 
the affairs o f the school, this question was under discussion, and a 
hasty examination of the facts concerning the then one hundred and 
fifty graduates, proved that one hundred and fifteen (or about 80 per 
cent of them) were then actually teaching. Of the remaining 20 per 
cent not teaching, eight were married, four Avere dead, four were in 
the army, two in the navy, two had paid their tuition, and hence were 
relieved from the obligation to teach, Avhile five were not heard 
from. Of the remaining eight, the greater part had taught not less 
than tA vo year s. 

The undersigned, at that time, expressed to the committee of the 
Honorable the Assembly the confident opinion that a careful investi
gation of the facts Avould pr ove not only that the graduates, but that 
those who had not graduated (embracing those Avho had been out from 
the school not more than six months), would average at least the two 
years required by law; while by far the greater portion would be 
found to be still engaged in the Avork o f instruction. 

In accordance with this belief, I determined carefully to investi
gate the whole matter, and accordingly, on the 1st of November last, 
I issued to all Avhose na mes had been recorded on the books as pupils 
in the Normal School, since its organization, a circular containing the 
following questions: 

"1. Please state in months how long you were a pupil in the New 
Jersey State Normal School." 

"2. Are you a graduate thereof? 
"3. Did you teach before entering the Normal School? If so, 

how many m onths ?" 
"4. For how many months, if any, have you taught in a public 

school of t his State since leaving the institution ? 
" 5. How long have you taught in a private school ? 
" 6. Have you taught either in a public or private school in any 

other State since leaving this institution ?" 
" 7. What is the sentiment of the people of this State in the locali

ties where you have taught respecting the Normal School ? 
Before giving the results of this inquiry it may be well to state a 

few facts which will aid you, gentlemen, in appreciating its decisive 
character. 

1. Up to the date of the issue of the circular, the school had been 
in operation for seven years. 

2. The total number instructed therein from the beginning to the 
1st of Septe mber, 1862, was five hundred and eleven. 

3. The total number in the school at the date of the circular was 
one hundred and two. 

2 
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4. The number who had been instructed in the school for one term 
of five months, or less, was about one hundred. 

5. The total number of graduates was one hundred and fifty-seven. 
6. The number of under-graduates was four hundred and fifty-four. 

The number of replies received to the foregoing questions, in
cluding those whose history was known to the authorities of 
the school and from whom prompt replies could not be received, 
owing to unreported changes of residence, was - - 271 

The number then in the school, ... 102 
Add ten per cent, of the number instructed, who proved incom

petent, - - - - . 51 
I n  t h e  a r m y  a n d  n a v y ,  . . .  -  2 1  
Dead and disabled, - - - 21 
Females married and not reporting, 23 

Total accounted for, .... 489 
Total instructed to September 1, 1862, - - fill 

Balance unaccounted for (about four per cent.), - .22 
Total number instructed, as above, five hundred and eleven. 
Total number graduated, one hundred and fifty-seven. 
Ratio of g raduates to non-graduates, one to three and one-quarter. 
Average number of months taught by graduates and non-graduates, 

for each month of instruction received in the Normal School, one and 
one-third. 

Average number of months taught by the same before entering and 
since leaving, for each month of instruction in the Normal School, two. 

Average length of school year, as per report of State Superintend
ent, for the three years past, about nine and one-quarter months. 

Average number of months taught public schools by each pupil 
since leaving, nineteen and a half. 

Total average number of months taught by each pupil before enter
ing and since leaving Normal School, twenty-seven. 

Average number of months during which each pupil is instructed 
in Normal School, fifteen. 

Total number reported as above, two hundred and seventy-one. 
Number reported as having never taught, thirteen ; or less than five 
per cent, of the whole. 

Total number of school years taught by Normal pupils since leav-
sevenths.1 °n' hundred and forty-seven and four-thirty-

. Tot.al rmmber of years taught by the same before entering and 
since leaving the school, seven hundred and fifty-two ° 

timen^of'the TeoXo^th'^SV0 ^he^ue1stion' "What is the sentiment ot tne People of this State, in the localities where vou have 
taught, respecting the Normal School?" five- or W " 
cent, of the entire number reported. ' than two per 

These facts must set at rest forever the uniuaf cvex me unjust charge, so often re
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peated, that the pupils of this institution do not teach after having 
received the gratuitous benefits which it bestows upon them. 

The replies received to question No. 7 may be classified as follows: 
1. Of those expressed by the simple word "favorable," or its 

equivalent, there were forty-six. 
2. Of those which were expressed in the following or similar terms, 

to wit: "decidedly favorable," "quite favorable," "very good," 
"highly favorable," "very favorable indeed," "generally favorable," 
"a majority are favorable," "on the whole favorable," "all in favor 
of it ," "very favorable indeed," there were seventy. 

The subjoined are also given as a fair representation of t he remain
ing flattering answers: 

" That they can better afford to dispense with almost every thing 
else." 

"All think the Normal School superior to any other." 
"The people desired my successor to be from the Normal School. 
"Almost unanimously in its favor." 
"Normal teachers are in good repute." 
"That it is an institution that ought to be sustained. ' 
"That it will greatly improve the public schools." 
"Strong in favor of the school." 
"They will have none but Normals for teachers." 
"They seem anxious to procure Normal teachers." 
"As an honor to the State." 
"Among the intelligent portion, the school is in good repute. 
"It is regarded as a noble institution." 
"With scarcely an exception, in favor of it." 
"The intelligent part of the community in favor." 
"They consider it an excellent institution." 
"That the school should be sustained." 
"As far as I know, they are much pleased with the system. ^ 
"Very favorable, indeed, with the exception of one village. 
"Almost universally in favor of it." 
" Difference of opinion—intelligent for, ignorant against it. 
" Generally favorable ; always so when understood. 
"Uniformly favorable—thinking people regard the Normal School 

a necessity." 
" Those who know least about it, dislike it most. 

* * * * * * * * 

"With scarcely an exception, in favor of it.' 
"In one locality, favorable—in another, there was no opinion." 
The following reply to question No. 7, by a graduate who had taught 

faithfully for more than five years after leaving the Normal School, is 
so full 0f interest that I feel justified in giving it entire, since it ex
presses the experience of a large number who have been successfully 
®n8aged in carrying out the improved methods of teaching imparted 
in the school. She says: 

"At the commencement of my teaching at R , the popular 
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feeling was decidedly against the Normal School. During nay first 
quarter, I met with considerable opposition from trustees and patrons, 
and every Normal idea I advanced was received with suspicion. 1 
had great trouble in procuring suitable text-books for my pupils. But 
the discouragements at home did not prevent the children from be
coming interested in and loving the ' queer ways of the new teacher, 
as they expressed themselves. 

" I gained ground rapidly during the second quarter, with trustees 
and patrons. I induced many of the parents to visit the school, anu 
the trustees became frequent visitors. During this quarter, the num
ber of pupils increased rapidly, and the third quarter I had a number 
more than could be seated. 

" Before I left, the trustees had resolved that none but Normals be 
deemed competent to teach for them. 

" It was much more difficult to establish Normal methods of teach
ing at II than at R . The people, with some few excep
tions, were determined to find fault; they are exceedingly slow to re
ceive new ideas and customs. 

" My nine months there were very laborious ; but I was determined 
to do my whole duty, and before leaving had the pleasure of reaping 
some reward. 

" I would like to see you Professor, and talk to you about B 
county in general, and H in particular. 

" In much haste, 
"Yours sincerely." 

The foregoing facts may be safely regarded as a final and triumph
ant vindication of the claims of the Normal School to the confidence 
and support of the Legislature and the people of New Jersey. The 
testimonials presented in the former reports of the undersigned, as to 
the success of the pupils of the school and their comparative superi
ority over teachers who have extemporized their profession, are fully 
sustained by the figures and statements developed in the progress of 
this interesting investigation. The high standing of the school among 
the people, its reputation both at home and abroad, are the simple 
consequents of the eminent success which has crowned the labors of 
its graduates and pupils. It may be confidently asserted, that in no 
enterprise of eight years' standing, can there be shown so small a 
per centage to be carried to profit and loss, as is shown by the figures 
denoting the number who have never taught. And it must be further 
borne in mind that while more than 95 per cent, of the pupils of t his 
school have already taught on the average more than the two years 
required by law, there are at least two-thirds (if not three-fourths) 
of the whole who are still teaching, and who will continue to do so for 
years to come The fact of superior success, therefore, being estab
lished, with the other equally important one of unprecedented fidelity 
t0 the trust reposed in them on the part of the normal pupil there re
mains not a shadow of excuse or justification for a factious and un
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reasoning opposition to an enterprise fraught with the highest inter
ests—material, mental, social and moral—of a free and Christian 
commonwealth. 

INFLUENCE O F TH E SC HOOL U PON THE CA USE OF PUBLIC ED UCATION IN 
THE STA TE. 

The results of the foregoing investigation also afford the most pal
pable evidence of the beneficial influence of the school upon the cause 
of education in New Jersey. It will he remembered that the estab
lishment of the institution was greeted with a determined and quite 
general opposition. Its best friends had serious fears that it would 
be overborne b y this opposing tide, even before its probationary term 
of five years should have been completed. Indeed, not a Legislature 
has assembled since the passage of the act that has not been signal
ized by an attempt, more or less vigorous, to repeal the law, and to 
put an end to the enterprise some of whose noble results are herein
before stated, and whose power for good, while judiciously conducted, 
must go on m ultiplying for generations to come. _ _ 

But this adverse feeling has been steadily and constantly diminish
ing until t he present time, and we scarcely hear a discordant word m 
the general testimonial to its value and efficiency as a means foi the 
promotion of popular education. A retrospect of the past seven 
years cannot fail to disclose the fact that a great change has^ b een 
wrought, not only in the general condition of the schools, but in the 
tone of public sentiment in reference to them, as evidenced in the im
proving character of the school houses, the higher standard of quali
fication for teachers, and in the constantly increasing scale of taxa
tion voluntarily imposed for the support of these primary institutions. 
The indications of this change are too positive to have escaped the 
observation of any intelligent mind, and its principal cause must be 
equally evident to all who have watched the current of educational 
events during the period referred to. That the Normal School, di
rectly t hrough the labors of its graduates and pupils m the pub he 
schools, and indirectly through the potent influence of its examp e, 
and through the county institutes reaching large masses of the teach
ers and the people, is the leading agency in producing this great 
change cannot, we think, be successfully denied. I he influence of a 
good teacher reproduces and multiplies itself almost without hunt. 
His usefulness is not alone confined to the narrow boundaries ot his 
particular field of operations, but his good example, his superior 
methods of teaching, governing and influencing his pupils is limtatei 
by his fellows far and wide. His spirit is infused into them through 
tlie agency of associations, conventions and institutes, and thus t le 
effect of hi s labors is felt upon thousands of minds, while it extends 
through generations and ages to come. 

It is thus that the normal graduate silently, yet surely and powei 
Mly, affects his professional brethren, provoking a generous emula
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tion, arousing a healthful espirit du corps, and elevating the standard 
of education in the community to a degree before unattained. 

But these good results are not confined to the efforts of the gradu
ates alone. By an inspection of the foregoing facts and figures, it 
will be seen that the under graduates have acted a noble part in the 
great reformation now in progress. Indeed, were the good fruits of 
the Normal School limited to the labors of its graduates alone, we 
might almost despair of success in the effort to raise up a supply of 
qualified teachers. The figures show that not more than about one-
third of those who enter the school remain long enough to earn its 
diploma, although the average attendance is about one year and a 
half. And yet the under graduates, too, have averaged the two years 
of teaching required by law, while perhaps nearly as great a propor
tion of them are still in the service as of those who have completed 
the course of training. 

But we do not allude to this fact to afford encouragement to any 
who may be disposed to take a partial course. On the contrary, it 
ought to be insisted that nothing less than a complete course of pre
paration will suffice for the proper discharge of professional duty on 
the part of those who claim to represent the Normal School. The 
under graduates cannot, in any proper sense, represent either the 
spirit or the methods of the institution, for the good reason that they 
have only partially received of its good gifts. And in this fact, be it 
remembered, we find great encouragement; for if the good already 
realized be in part the result of partial training in a majority of 
cases, how much greater may be expected when a more exacting 
standard shall require nothing less than complete preparation for the 
work of the teacher. 

Our standard is obviously yet too low. The course of study and 
training ought to extend over a period of not less than three years. 
The qualifications for admission should be far beyond the acquisition 
of the elementary branches; they should presuppose an amount of 
mental discipline and of literary attainment at least equal to that 
acquired in the best high schools in the land. This result will, in 
due time, be reached; this desideratum will surely yet be realized, 
and the power for good which resides in these institutions will thus 
be multiplied an hundredfold. 

THE COURSE OF STUDY AND TRAINING. 

What is the course of study and training best adapted to answer 
the true objects of a Normal School ? This is the vital question and 
upon its proper solution, together with the faithful application of the 
principles involved m that solution, depends the success of the efforts 
in behalf of Normal instruction, and indeed of all instruction 

It is a singular fact, that while such vast sums are expended annu
ally in our country for publ.c education, there is only in one or two 
cases any definite provision in law respecting the course of study to 
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be pursued in our common schools. That is to say, while we spend 
millions annually on the public schools, we yet fail to define with any 
degree of precision what shall result from the lavish investment. 
Hence every school, every teacher, every parent and almost every 
child prescrib es a course of study, and hence we have divided coun
sels, and a paralysis of effort, just where we want unity alike in theory 
and prac tice. 

The course of study in a Normal School must be determined in part 
by those g eneral principles which should regulate the curriculum for 
schools at large, and in part by the special office w hich it is designed 
to fulfil. These principles are now under discussion. Indeed they 
have been engaging the attention of the best minds of our age for 
many years, and it is to be hoped that we shall soon be able to reach 
just and definite conclusions upon this subject. 

At a meeting of the New Jersey State Teachers Association, held 
in Newark, in December, 1861, a committee was appointed to inves
tigate this whole subject, and to report upon the same, at a future 
session. This committee accordingly presented a preliminary paper to 
the association,"at the late anniversary of that body, held at BridgetoD. 
The committee discuss, with some particularity of detail, the princi
ples invo lved, and ask for further time to complete their labors, in 
order th at they may present a plan of studies suited alike to the wants 
of the schools and of the age and of the country. The report of the 
committee is herewith presented—Document B. 

AGRICULTURAL INSTRUCTION. 

Instruction in theoretical and practical agriculture continues to be 
given to the successive graduating classes, with good results. The 
special exercises in this important branch, are preecded by a course in 
botany, chemistry and geology, as preparatory to them. During the 
past year the subject of agriculture has been carefully canvassed by 
the classes, by t opics in the following order: 

''The laws of plant life." j; 

" Organic and inorganic constituents of plants. 
"Fertilizers—mineral, vegetable and animal. 
"The advantages of sub-soil plowing." 
"Drains and draining." 
"The philosophy of weathering the soil." 
" Rotation of crops." , ,, 
" Treatment of the different crops, in planting and harvesting. 
" Dairy management." 
" Agricultural implements and machines. 
"Statistics of remarkable farms." 
It will be seen from the foregoing statement, that the discussions 

upon this important branch take a wide range, in connection with the 
collateral sciences before alluded to. If the same amount of instruc
tion could be given through our best common schools, to the masses 01 
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our farming community, but a few years would pass away before an 
entire revolution would be effected in the methods of cultivating the 
soil throughout our state. No reasonable person can expect that it 
will be practicable to give anything more than an elementary knowl
edge of agriculture to our farmers generally. From the nature of 
their pursuits, they cannot be expected to become skillful manipu
lators in the refinements of chemical analysis; nor is it at all ne
cessary that they should be. Only make the agriculturist a reading, 
thinking, reasoning man—only give him a start in and a taste for the 
philosophy of his chosen pursuit—only habituate him to interrogate 
the various processes he employs from day to day, with a view to de
termine the wherefore of things, and you at once transform him from 
a plodding servile imitator to an intelligent, philosophic, progressive, 
successful worker in the great laboratory of nature. 

What is the nature of my soil ? What elements are present therein, 
and what are absent ? What crops is this soil best adopted to pro
duce ? What manures are best suited both to the soil and the crops, 
and why ? What are the laws of the rotation of crops ? These and 
like questions are such as the successful farmer needs to solve, and I 
repeat it, when once habituated to ask and answer such, when trained 
to read and think in his chosen field, he must inevitably take intense 
delight in his labors, and his efforts will be crowned with a degree of 
success before unknown. 

As the subject of agricultural instruction is likely to be soon brought 
prominently before the people of this State, by reason of a recent act 
of Congress, making a liberal grant of lands for its encouragement, 
and as agriculture and education sustain vital relations to each other, 
I have ventured to embody in this report a paper read by the under
signed before the State Agricultural Society, at its late meeting, to 
which I beg leave to invite your attention. (Document C.) 

PHYSICAL EDUCATION. 

Physical culture—systematic, and, as we trust, efficient is now a fact 
in the experience of the students of the Normal School. These exer
cises are such as are prescribed by the best authorities upon the sub
ject, and consist of those which employ dumb bells, wands, rings and 
clubs, with numerous games of an interesting and exhilarating charac
ter, well calculated to stimulate competition among the performers and 
hence to divert the mind as well as to develop the body. The exercises 
for the most part are attended with music, and are conducted with strict 
regard to the rale, of rythm, a, exemplified la the „Zl~ 
niment. The system introduced is susceptible of further development 
to an almost indefinite extent: while it seems to be perfectly adapted 
to the wants of school instruction. The results will be watched with 
the deepest interest, and we confidently expect to witness a decided 
improvement in the sanitary condition of the school. 
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THE R ELATIONS OF T HE NO RMAL S CHOOL TO THE TE ACHERS' INSTITUTE. 

The p rimary object of the Normal School is that of supplying the 
public schools of the State -with thoroughly qualified teachers. It 
aims to accomplish this benign result directly by giving to its pupils 
a theoretical and practical training for the duties of their chosen 
calling, and sending them forth as the ministers of a better dispensa
tion. It aims to do it indirectly by the influence of its own example 
and that of it s graduates, inciting other schools and other teachers to 
a generous and healthful emulation. It aims to do it by elevating 
the standard of education in the minds of the people, and thus, by 
encouraging them to greater efforts in behalf of the instrumentalities 
by which alone education, as a popular measure, becomes possible. 

But the teachers' institutes are the most efficient of the indirect 
means by which the ends of the school are subserved. Through them 
the masses of the people and of the teachers are reached, instructed 
und stim ulated to renewed zeal in the cause of universal enlighten
ment. These gatherings, occurring annually in each county, calling 
together large numbers of the most active and intelligent of those 
V'ho are engaged in the work of public instruction, and engaging, 
also, the sympathies of the people in the localities where they are 
held, are a ccomplishing results which no other agency could compass. 

To these institutes for the past two years I have given a large 
share of my personal attention, lecturing to thousands of the people, 
and addressing words of instruction and encouragement to hundreds 
of teacher s who cannot enjoy the benefits of normal instruction. On 
these occasions i t is my aim to illustrate the methods and the spirit 
pf the Normal School, and to diffuse all possible information respect
ing its or ganization, aims, workings and results. By these means its 
blessings have, to a greater or less extent, been brought home to large 
numbers of teachers who otherwise must have groped along by the 
light of unaided and often misdirected effort; while its true objects 
uud actual r esults have been brought home to the hearts of the peo
ple at lar ge. 

During the past two or three years, I have thus visited every 
county in t he State, and in a majority of cases these visits have been 
repeated a t different points for the second and third time. These re-
visitations afford opportunities for observing the progress that has 
been made and that is being made in the work of regenerating the 
schools. In many cases very marked changes for the bettci are 
apparent, while in nearly all, the indications of an improving public 
sentiment a re most positive and encouraging. 
. Ex perience thus conclusively proves that these two instrumentali

ties may and do work harmoniously and efficiently together. Indeed, 
both are indispensable, not only to the cause at large, but to each 
other. Both are means to the same end, and the special objects of each 
are best realized when co-working to that end. 
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II.—THE MODEL SCHOOL. 

The special objects of this department of the institution have been 
so frequently and fully set forth that no further discussion of the 
subject can be necessary. Some changes have been made in the 
organization as well as in the corps of teachers, which will be noticed 
in the special report of Professor Hart, herewith submitted, (Docu
ment D). 

IMPROVEMENTS IN PRIMARY EDUC ATION. 

Allusion was made in the report of the undersigned foi last year, 
to the establishment of a department for the development of the 
powers of perception and observation in children, by special appeals 
to the senses, and through the senses to the intelligence. This de
partment has been in most successful operation during the year. It 
has been much enlarged, and the number of pupils at the close of th e 
last term was sixty-five, the capacity of the room being taxed to the 
utmost, although the rates of tuition were advanced to twenty-two 
dollars per year. This fact proves the confidence of the community 
in the methods pursued, and fully justifies the expense incurred in 
making the necessary preparations for the accommodation of this 

A class of nine young ladies, the greater part of whom are gradu
ates of the hi ormal School, received a course of instruction in the 
principles and methods of object teaching, with the view of practicing 
the system elsewhere. 

The experience and observation of the past year have impressed me 
more forcibly than ever with the conviction that much more time 
and attention should be bestowed by the students of the Normal School 
upon the practice of teaching in connection with the theory while passing 
through their course of preparation. Under this plan, known as the 
object system, the special preparation for the school room duties is care
ful and minute, and the practice which follows is not only of daily 
occurrence, but it extends over the entire period devoted to the 
course; whi o the practice itself is subject to careful observation and 
criticism. The consequence is that very young teachers acquire a de
gree of ease, skill and dexterity in conducting the exercises of a school 
that is impossible under any other less thorough plan. The conivc-
ti°n is strong in my own mind that, for the present condition and 
wants of our common schools, much too great a proportion of time is 
expended by the normal pupil upon mere study and recitation from 
text books, and not enough upon this practical professional drill 
The course of study is not too long, but the time allotted to it is too 
short to accomplish all that ought to be accomplished for those who 
are to become the standard teachers in the community. \t le 
full term should be devoted to practice and its collateral m„„,a8 ,-°nC 

and it is to be hoped that the time is not distant when such judicious 
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changes may be made as will enable us to carry these views into prac
tical effect. In this event, some of the lower departments of the 
Model School would be needed for use exclusively as practice schools, 
to be taught by the pupil teachers of the graduating class. 

It is evident that to secure the best results in a course of prepara
tion for practical teaching, two ideas should be embodied in the ma
chinery employed: 1. The observation of the best standards in the 
various grades. 2. Continuous and intelligent practice under super
vision, coupled with careful special preparation for each exercise and 
for each day's work. These two ideas, efficiently carried out upon a 
basis of good scholarship and a course of general theoretical instruc
tion in the principles of education in their application to school keep
ing, would undoubtedly double the value of the Normal School in a 
single year. 

Teachers who go out from such a school should do so with that con
fidence in their own skill which practice in the light of well defined 
principles alone can give. Unless a teacher has confidence in himself 
surely he ought not to expect that of the community, and without a 
reasonable share of public confidence in the outset he has a very nar
row pr ospect of success. 

With our present course of study rigorously carried out, with a 
general knowledge of the theory of education, with an intelligent and 
critical observation of good models in teaching, and finally with a few 
months of persistent and well directed practical effort in the school 
room, subject to the kindly criticism of an experienced superintend
ing mind, it is believed that nine-tenths of those who graduate from the 
Normal School would meet with marked success as teachers. This 
plan seems to be simple, direct and feasible, and its early inaugura
tion is " a consummation devoutly to be wished." 

HI.—THE FARNUM PREPARATORY SCHOOL, AT BEY-
ERLY. 

In the second annual report of the undersigned, the origin, organ
ization and objects of this branch of the Normal School were fully 
set forth, in connection with the principles which were embodied in 
its plan and conception. It is unnecessary, at this time, therefore, 
to do more than to refer to that document for all necessary details 
upon these topics. The school has been worked with varying success 
from its organization to the present time. During the last year it 
was in a less satisfactory condition than at any former period in its 
history. The attendance, from various causes, was much diminished, 
and serious fears were felt as to the ultimate realization of the hopes 
and wishes of i ts benevolent founder. 

Ry direction of the trustees at the close of the spring term of 1862, 
the teachers then emyloyed were notified of the intention of the board 
to reorganize the school, and they were informed that their services 
would n o longer be required, inasmuch as those services, under the 
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^organization, would not be available. It was with regret that the 
trustees felt compelled to part with those who had labored zealously 
in the discharge of duty, but the circumstances of the school were 
such as to render a change of plan absolutely necessary. 

y a resolution of the trustees, the undersigned was authorized to 
reorganize the school and to secure the services of competent teachers, 
with the view, among other objects, of introducing, not only the most 
improved methods of primary education, but also to provide for the 
raining o teachers in these methods, thus realizing, to a greater 
tw «V M To re,0f the 0risinal purposes of the institution— 
that of a Normal School, for the special training of primary teachers. 

Ihe hrst step was to secure suitable instructors, and bv direction 
fl it V1Slte/ 0sweg°> Ncw York, and Toronto, Canada West, 

Pm'Pose ?f examining the systems of primary instruction 
adopted n, these cities, and of s ecuring the services of teachers suited 
nrcr1 Ji °P°Se<? clJan§eS and improvements to be introduced into the preparatory school. 

schoo^r11 I7aS1 emin®ntly successful. At Oswego I found a 
especially inTt^° admirably organized and efficiently conducted, 
obS teachin a"a?g?ment! f°r P"mary instruction. The plan of 
receWed its dullest d noticed in my last year's report, has here 
adopted are ff iL development in this country. The methods 
Society Of TnnS mw,Pf !0Se °f the Homo and Colonial School 
the methods of that • tn ^ f are some objectionable features to 
It is a part of o ' institution, they yet combine many excellencies. 
lenciesPabd soTJ rr 2Td the objections, to adopt the excel-
to our wants and ^ f encan'ze the system as to adapt it 10 o ui wants and circumstances as a people. 

ORGANIZATION OF THE PREPARATORY SCHOOL. 

The present organization of the school is the following 
yeLVagT1"7 dcpartment> composed of children from five to ten 

fif4n\Lrf0fnaegmte department' comP^ing pupils from ten to 

aboVfifSyetsf ^ department> ** pupils of which are 

THE PRIMARY DEPARTMENT. 

iJSiVKrts*" irr™ fif"8 M,!h « 
school taught exclusively by one teacher ThTTT there is a mod 

lar class is to afford the best possible m'odels of nrf °f this pal'tic 

for the observation and study of the ounil \P ®ary mstructii 
class. And I am gratified in be ng abfe to s , °f the trainb 

° 10 t0 say that the school 
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truly what its name imports—a model in respect to plan of s tudy, 
modes of teaching and discipline—as well as in the exhibition of all 
those qualities which make up a well conducted, efficient, pleasant 
school, with an energetic, faithful and successful teacher. This 
school is in charge of Miss Helen Davis, who has shown herself to be 
fully equal to the highest expectations that were formed of her. 

In the remaining room of this department is the practice school, 
composed of thirty-six children. These children are taught in rota
tion exclusively by the members of the training class, who thus enjoy 
the best opportunities for securing that practice which alone makes 
perfect, and which enables them to put to the test the theoretical in
struction to which they are subjected in the special exercises of the 
preparatory department. The practice school was planned, and it is 
closely supervised by Mrs. P. C. Case, who also has immediate 
charge of the preparatory department hereafter to be described.— 
The exercises for the practice school, the subjects, order and methods 
of instruction, are prearranged and clearly defined, so that con
tinuity, and, as far as is desirable, uniformity are secured in the 
training of the children. The lessons in this room, as well as in the 
Model School, are such as to address the senses and arouse to a 
healthful activity the perceptive and observing powers of the pupils. 
Everything that can be desirable in the form of objects and illustra
tive apparatus has been procured, and these means are efficiently | 
used to awaken the energies of the pupils. 

In order to secure the best experimental results, one of the older 
and more skillful members of the training class is placed in special j 
charge of the practice school for two weeks at one time, and the other ' 
members of the class are detailed to teach at different hours of the 
day, so as to secure a rotation of effort and to avoid conflict with their 
class exercises in the preparatory department. The interest and 
even enthusiasm exhibited by the children, gives ample evidence of 
the success which attends the efforts of these teachers, notwithstand
ing the disadvantages arising from the frequent changes. 

INTERMEDIATE DE PARTMENT. 

In this department there are three grades of pupils, and the studies 
pursued are mostly confined to the elementary branches in their 
various stages, connecting those of the primary with the preparatory 
department. The pupils of this department are mainly composed of 
children from the borough of Beverly and vicinity. As this depart
ment has no immediate relation to that feature of the school in which 
the State has a particular interest, it is not deemed necessary to give 
any detailed statement of i ts affairs beyond that afforded by the inter
esting report of M rs. Case herewith submitted. I am happy to bear 
testimony to the energy and faithfulness of the teachers, Miss Beulah 
A. Oliphant and Miss Kate Peters. 
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PREPARATORY DEPARTMENT. 

The means and methods employed in the preparation of teachers 
for the primary schools are all embodied in the preparatory and pri
mary departments. They are therefore the features of commanding 
interest in the auxiliary institution founded by the munificence of the 
late Paul Farnum, and bequeathed by him in trust to the State of 
New Jersey for a wise, noble and benificent purpose. By this gener
ous act of Mr. Farnum this State enjoys a more comprehensive Nor
mal School system than any other in the Union. In the second an
nual report of the undersigned, it was shown that since our public 
school system is a graded system, a necessity exists for a gradation 
of teachers; and a gradation of teachers must presuppose a grada
tion in those institutions designed for their special preparation. A 
primary teacher requires a very different training from that given to 
the instructor of a grammar or high school; and since a grammar 
and high school cannot well be combined, so a Normal School for the 
training of primary teachers requires a special organization and 
course of study adapted to its particular work. 

These principles are recognized and applied in the institutions com
posing the Normal School establishment of this State. At Trenton 
we have a somewhat extended course of study, adapted to qualify 
teachers for the higher grades of schools ; while at Beverly the course 
is less extended, and especially adapted to the wants of primary 
teachers. 

In the preparatory department of the school at Beverly the course 
of study embraces the higher English and mathematical branches, 
including higher arithmetic, algebra, geometry, natural philosophy, 
physiology, natural history, rhetoric, composition, the principles of 
education and the art of teaching. Here many subjects are intro
duced as studies which have a particular bearing upon what is known 
as object teaching. In natural history the lessons on insects birds 
and animals are of a most interesting and instructive character and 
they furnish valuable topics to the future teacher of the object class 
These lessons are given by Mrs. Case, who has special charge of the 
preparatory department and to whose energy, skill and in|ust the 

school is greatly indebted for the prosperity which it now eniovs — 
In addition to these exercises, Mrs. Case gives instruction in the 
principles of object teaching to the training class, while also suner 
intending with great care and excellent judgment the practice of this 
class in the primary department. Under her guidance tl 1 + 1 
Of th e lessons to be given by the pnpil t,«ehe,°r„«VepJed ,„l 
the criticisms of these earlv efforts on the part of the members o'f the 
training class are made by her with discrimination and 

From the foregoing imperfect exhibit it will be seen that TL®' 
rangements for the theoretical and practical preparation of teaches" 
at this school are most complete. They may be summed 
follows: ' summed up as 

1. Careful scholastic training in the branches to be taught 
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2. A thorough mastery of the principles of education applicable to 
the instruction of children. 

8. The preparation of sketches and models of lessons as to the 
snhject, order and method of presentation, with careful criticism 
thereof by the presiding teachers. 

4. The observation of l essons given as models in the Model School, 
and on special occasions by the model teacher before the training 
class. These lessons are given not only during the regular school 
hours, but in extra afternoon sessions of the training class. 

5. Actual practice in giving lessons previously prepared, as above 
specified, both in the practice school and with classes drawn there
from during afternoon sessions and in presence of the training class, 
subject to the criticisms of the class and of the teachers in charge. 

Thus theory, observation and practice, combined with judicious search
ing and friendly criticism are all brought into requisition to prepare the 
future teacher for her complicated, arduous and responsible work. 
Nor is this all. I am in the habit of giving regular lectures on the 
philosophy of education, and on the general principles of school teach
ing and the organization of school systems. Under such a combina
tion and concentration of means, it would be strange indeed if the 
character and quality of primary instruction in our schools should 
not be greatly improved. Surely, if these means, properly applied, 
will not produce the desired ends, the work of public education may 
as well be abandoned as hopeless and impracticable. And if the 
machinery of our normal schools throughout the country could be so 
adjusted as thoroughly to embody and apply the principles above 
enunciated, their value as educational instrumentalities, I do not 
hesitate to say, would be increased a hundred fold. Under our exist
ing arrangements we are squandering our best strength in making 
better scholars, while comparatively little is done to make good prac
tical educators. Verily, the period has arrived when we should make 
an advance in the organization and mode of conducting these teach
ers' seminaries. And our normal schools will or will not meet with 
the special favor they so much demand, according as they are or are 
not made to fulfil their true design. 

In concluding this notice of the Farnum Preparatory School, I 
desire to call the attention of the trustees to the report of Mrs. Case, 
herewith presented. Mrs. Case gives a clear exhibit of the principles 
involved in the improved plan of education now coming into general 
use in the primary schools of the country, and also of the details of 
the work accomplished during the term ending Jannary 28th, 1863, 
being the first under the reorganization. I feel assured that this 
report will amply repay a careful perusal. 

CONCLUSION. 

This communication completes the history of the Normal School 
to the close of the eighth year of its existence. There is much in 
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this history to instruct and encourage, while in the signs of these 
stirring, troublous times there is everything to warn, and to stimulate 
every friend of education, of our country and of humanity, to renewed 
energy and zeal in the work of enlightenment and liberal culture. A 
retrospect of the past eight years will reveal to us the evidences of 
greater progress in popular education than during any similar period 
in the history of the State, while it will also clearly point to the in
strumentalities by means of which these changes for the better have 
been realized. First and foremost among them must rank the noble 
institution confided alike to your watchful care and paternal guidance. 
While it continues to be conducted with singleness of purpose and 
elevation of aim, it cannot cease to be an unfailing source of priceless 
blessings to all generations. From its spacious halls shall emerge an 
endless procession of those who, in the freshness and vigor of life's 
spring time, dedicate themselves to the sublime mission of rescuing 
humanity from the thraldom of ignorance, and of raising it up to 
walk in the glorious liberty wherewith knowledge and virtue have 
made them free. 

The history of all kindred enterprises proves that their only safety 
lies in that straight and narrow path which guards them against the 
corrupting taints of personal and partizan influences. So long as we 
can preserve our glorious institutions of popular education from the 
baneful touch of these influences—so long as we can surround them 
with the bracing atmosphere of a high-toned manhood, and a whole-
souled, vntuous, patriotic, law-abiding citizenship—so long will our na
tionality be planted upon a foundation as firm and immovable as the 
rock of ages. An eminent statesman says in substance "that, while 
,our schools are supported in a manner commensurate with their im
portance, no matter what calamities may befal us, there will always 
be within the body politic a perennial principle of restoration. While 
the schools are cherished, encouraged, protected, nothing but the 
irreversible decree of Omnipotence can bring the beaming forehead 
of our country to the dust. Let us lay this truth well to heart, and 
let us be conscientiously faithful to the sacred trust confided to our 
care and keeping. 

All which is respectfully submitted. 
WM. F. PHELPS, 

NEW JERSEY STATE NORMAL SC HOOL 1 Principal. 
TRENTON, F ebruary 8, 1863. ' j 
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DOCUMENT A. 

To Professor William F. Phelps, Principal of the New Jersey State 
Normal School: 
I herewith submit, agreeably to your request, a report of the pro

gress and condition of the classes of the Normal School for the year 
ending in January, 1863. 

ATTENDANCE. 

The following table exhibits the exact and comparative number of 
pupils in attendance since the organization of the School: 

Males. Females. Total. 

First term, 13 31 44 
Second, 22 47 69 
Third, 25 62 87 
Fourth, 21 69 90 
Fifth, 35 85 120 
S i x t h ,  - - -  2 9  6 8  9 7  
Seventh, 31 87 118 
E i g h t h ,  . . .  3 8  7 1  1 0 9  
Ninth, - - - 43 97 140 
Tenth, 32 79 111 
Eleventh, 26 68 94 
Twelfth, 18 35 53 
Thirteenth, - - 13 45 58 
Fourteenth, - - 19 54 73 
Fifteenth, 23 79 102 
The number of d ifferent pupils for the year is 121. 
It will be seen from the above statement that there has been a 

steady increase of t he number in attendance for the last three terms, 
and that the present term (15th) has nearly doubled the attendance 
of th e 12th. The indications for the coming term are no less prornis-
ing. 

In making the above presentation of f acts, I do not desire to add to 
the feeling, quite too prevalent already, that the number attending a 
school is the best criterion by which to judge the manner in which it 
accomplishes the purposes of its friends and founders. A far safer 
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and wiser test is furnished in the character of its graduates, and m 
the results which attend their efforts. A few, thoroughly educated 
and well trained in the principles and practices requisite to the at
tainment of the highest success in a particular pursuit or profession, 
are of more value to society than a much greater number partially 
educated and imperfectly trained. As evidence of the continued 
confidence of an intelligent people, however, these facts, at a time 
when a contrary result was not unexpected, have a significance and 
value which cannot be otherwise than gratifying to every true friend 
of the public school system of New Jersey. 

QUALIFICATIONS OF THE CANDIDATES FOR ADMISSION. 

The applicants for the past term were far superior to their prede
cessors, as a class, in point of age, health, attainments, and other 
prerequisites to the successful entrance upon the duties of the school. 
These qualities, in my judgment, have a more direct bearing in de
termining the character and efficiency of the Normal School, than the 
mere consideration of numbers. Much of the irregularity of atten
dance, inefficiency in the class room, inability to gain promotion, is 
traceable directly to the poor health of the pupil at the time of admis
sion. Of course it would be unwise—were it practicable—for us to 
lower the standard of admission or to lessen the rigor of the course 
of s tudy, to accommodate a class too feeble to achieve that which is 
easily and thoroughly mastered by their more fortunate class-mates, 
who are bodily sound, and whose age and attainments enable them to 
meet, successfully, the reasonable requirements of the managers of 
the Institution., 

The course of study, and the severe methods of instruction em
ployed, are designed for those possessing the required preparation, of 
the proper age, and who are in the enjoyment of good health, and not 
for children or invalids. A knowledge of these facts might, perhaps, 
save us from un]ust criticism on the part of the friends of those pupils 
who fail to realize their cherished anticipations. 

It is believed that no school in the country has made wiser or more 
liberal provisions for the maintenance of good health among its in
mates than the New Jersey State Normal School. The course of 
study is as limited as the nature and objects of the institution will 
permit lhat it can be easily and properly mastered in the time 
allotted, is conclusively established by the success of the large num
ber of g raduates who have already gone forth to nearly every part of 
the State. Indeed, we take special pride in our course of study 
It is the result of much reflection and experience, and is believed to 
combine as many excellencies as that of any similar iwft t- • 
tod. Before concluding this «pott J sh.lfgto U^dS 

Although it aJor(is me great pleasure that I am able to represent 
to you so favorably, the condition of the school at i l represent 
in respect to these verj in,p„tt.„t dualiScSL*'fu^Srlo^ 
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that there is yet room for improvement. Applicants continue to 
apply for admission, who labor under the mistaken belief that though 
their incapacity and infirmities render them unfit for other occupa
tions, yet these are no impediments to success as a teacher. Some 
are incapacitated by physical disabilities; others are deficient in age 
and the preliminary training and knowledge, necessary to a full ap
preciation and comprehension of the more complete and professional 
course and training which the Normal School claims to impart—a 
course which includes the art and science of education as prominent 
and principal in its aims. 

How are these evils to he remedied ? If at all, by the friends and 
managers of the school. Clergymen, friends of education generally, 
town superintendents particularly—all who desire the improvement of 
the schools of the State, the diffusion of education; all who desire to 
have the money, now wasted upon inefficient teachers and poor 
schools, wisely, economically, expended upon competent teachers and 
good schools,—can do much by actively cooperating in recommending 
young men and women of sound bodies, clear heads and honest hearts, 
who desire a useful and honorable employment—and such only—to 
attend the Normal School. 

It should also be borne in mind by those desiring to attend the 
Normal School, that the primary object of this institution is not sim
ply to impart knowledge upon the various branches which are, or 
ought to be, taught in the common schools of the State; the leading 
idea transcends this insomuch as teaching one how to teach transcends 
in importance the value of the simple facts which it is the province 
of the teacher to communicate. The great purpose of the school is 
to educate those who seek its advantages in the processes of education. 
True, it does not fail to supply any deficiency of knowledge on the 
part of its pupils. On the contrary, it aims to do this work as well 
as it can be done elsewhere; but it does it from necessity. If those 
who enter the school were thoroughly qualified so far as the acquisi
tion of knowledge is concerned, the school would be spared a service 
which it is now compelled to perform, for the reason that it is not 
properly done in the preparatory or primary school. Were it other
wise, then its energies could be directed, exclusively, to the investi
gation and study of the faculties of the human mind; their true order 
of development; the kind of knowledge best suited to the accom
plishment of this end in infancy, childhood and the later periods of 
life; and finally to the best methods by which school instruction can 
be made to subserve its true end—education. 

PROGRESS OF THE SCHOOL. 

The success of the pupils in their studies has been no less marked 
and encouraging than have been the increase in numbers, the im
provement in the natural abilities and the attainments, requisite for 
admission. 
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The requisitions of the professors and teachers have met with a 
prompt and willing response from the pupils. I have found it un
necessary to inflict upon the school frequent lectures in order to 
secure an active cooperation from its members, either in the pro
moting of good order, in the attainment of a higher standard of ex
cellence in scholarship, or in awakening a more thorough investigation 
of the principles which underlie the greatest of all arts—the art of 
teaching. With few exceptions they have manifested a commendable 
alacrity to know not only the facts and principles of every branch of 
learning necessary to fit them for successful teachers, but what is im
measurably more important to such a result, they have eagerly wel
comed the expedients and plans which have been introduced to afford 
them an opportunity to learn how to impart their knowledge to others. 

Nor have compulsory measures been considered wise or necessary, 
except in rare instances, to excite a permanent interest in the lessons 
assigned, or in obtaining prompt obedience to every requirement. 
There has been but one case of suspension, and in this case, the acts 
which rendered necessary so severe a measure, were committed out
side the school. And although we are far from realization, our 
highest conceptions of what is possible for a professional school to 
accomplish, yet we hesitate not to affirm that we have already reached 
results exceedingly gratifying to the instructors, and, as evinced by 
an increasing interest, quite satisfactory to those who come hither for 
instruction. 

Entire accord has attended the consultations and intercourse of th e 
board of instructors with each other, and the relations subsisting 
between teachers and pupils have been no less friendly and cordial. 
This condition, so essential to complete success, has not been reached 
by lowering the standard of attainments, nor by a failure to enforce 
a salutaiy discipline, as is too often the case, without which no school 
can prosper in any true sense. In either of these respects our efforts 
have been directed to secure a voluntary and hearty co-operation of 
teachers and taught, that we might be rewarded by the highest pos
sible results. 

The responsibility of maintaining good order, as far as possible, 
has been thrown upon the pupils themselves. Care has Wn taken 
to present clearly and fully the rightfulness of authority and the 
duty and necessity of cheerful and prompt obedience. Self-govern
ment has been set forth as the most excellent, the most lasting, 
and the most in accordance with the principles of justice and right, 
of all the forms of government. They have been taught that no 
school can be permanently successful which is conducted upon any 
plan that does not comprehend as a cardinal element, the principles 
of se lf-government ; that education m its highest sense, is impossible 
when disorder and anarchy prevail; that order will exist wherever 
there is a proper interest and attention. These are the maxims 
which have guided us in directing the movements nf ii,„ , -i A 
class,, of the Normal School forth. p« year 'Thl tw/h,Cb«n 
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imperfectly applied I am not unconscious, but that the present con
dition of the school fully justify their continued use, I feel equally 
well assured. 

To maintain an active, continued and healthy interest in the various 
subjects which have claimed the attention of the school, has been my 
constant study. That no branch should receive undue attention to the 
neglect of another; that each should receive the exact amount to 
which its relative importance entitles it, is perhaps impossible; but 
this has been our aim. To accomplish these objects, and the further 
one, viz : That of securing to every pupil an equal and just share of 
attention, a class record is kept by every teacher and professor of the 
school. In this record the name of every pupil of each of the classes, is 
registered, and the merits of each in all of the studies, are recorded in 
accordance with a uniform plan. At the end of each third of a term, 
the average standing of every pupil is announced to the whole school. 
At the end of each term every pupil of the school is required to sub
mit to a written examination upon all the branches pursued during 
the term. The results of the class record and the written examina
tion determine the position of the pupil in the school for the subse
quent term. To entitle him to promotion or graduation, the pupil 
must reach the percentage fixed upon, which, for the last term, was 
seventy. Out of eighty-seven pupils who were examined, only seven 
failed to attain to this limit. 

This plan, as a whole, has been in operation but a single term. Its 
influence upon the school, however, is already positive and beneficial. 
By means of it, the condition and progress of every pupil is revealed, 
not only to himself, but to his teachers and friends. These records 
serve as mile-stones, to assist the pupil in judging his progress, past 
and present, also in guaging his efforts and so economizing his time, 
that he may perform the work allotted to him for accomplishment in 
a given period. It also furnishes the data, by which those interested 
may in form themselves of the faithfulness, zeal, ability and success of 
every member of the school at all times. 

In schools embracing large numbers, in which instruction is given 
by classes, there is always no little danger that the instructor, by his 
efforts to economize his strength and time, in teaching his pupils en 
masse, may loose sight of that individuality of teaching, which is in
dispensable to a symmetrical development of all the powers of each 
individual of a class. The record thus kept and constantly before 
him, is a perpetual reminder of any remissness either on his part or 
on that of his pupils, and excites both parties to an increased vigi
lance in applying the proper corrective. 

Appended to the catalogue of names, will be found both the clas3 
and examination averages for the recent term. The careful observer 
will not fail to note the remarkable confirmation which either of these 
records furnishes in support of the other, with respect to accuracy and 
reliability. For example, the graduating class was composed of seven 
persons, and the greatest difference between the final average and the 
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examination average, is only five per cent., while two of the number 
have the same per centage in both. A further examination will show 
that this singular accord is substantially true of the other classes. To 
make the case still stronger, I will state in this connection, that the 
class records are kept by different teachers, without consultation till 
after the results are made out, and that the examination papers are 
carefully examined in a similar manner, so that the coincidence of this 
agreement was unknown to any one until the preparation of the tables 
exhibiting the final averages was concluded. It appears to me that 
this is a conclusive refutation of the statement often made by teachers 
and others, that such records are unjust and unreliable. 

PHYSICAL EDUCATION. 

Unusual efforts have been put forth during the term just closed, to 
impart to this branch of education additional interest and value. It 
affords me great pleasure to report that our success has exceeded our 
most hopeful anticipations. Teachers and pupils unite in testifying 
to the great advantages of the exercises, and to the excellencies of 
the methods adopted to render them attractive as well as efficient in 
securing the much needed muscular activity. 

Physical exercises, to be in the highest degree profitable, should 
not be sought simply for the sake of exercise; the pleasure which 
may be derived from them ought to have a controlling influence in de
termining their character. Otherwise they soon become monotonous 
and tiresome, and for this reason defeat the very purpose for which 
they are instituted. This is no less true of physical than it is of in
tellectual exercises. No one becomes a scholar, or is induced to form 
persistent habits of study, solely, from an energy induced by the 
thought that it would be accompanied by the acquisition of mental 
power. The latter may be the quality chiefly prized, but the acqui
sition of power, whether physical or intellectual, will be proportioned 
to the interest excited in connection with the exercises necessary to 
such acquisition. This has, heretofore, been the chief obstacle in the 
way of success in this department of education. The movements of 
the so-called Gymnasium were too complicated, too cumbersome or 
too monotonous, for practical use in the school or lecture room Per
manent interest also demanded a greater varietv of movements simple 
in character, and adapted to the limited accommodations of the ma
jority of schools. 

Such are the qualities which commend the system presenterl W T>v 
Lewis, of the Boston "Normal Institute for PhvsicU P,l 7 " 
F,„,» a recent wort by Dr. Lewie, entitled " The'fctS» 
have our teachers and pupils received new inspiration upon this sub-

sLrsr""-
An important denture of this ejetem is the requirement that the 

various movements snail be accompanied by music. This gives a pre 
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cision, harmony and interest to the exercises which cannot otherwise 
be obtained. 

In the Normal School, one of the pupils is selected to play the 
piano while the others participate in the exercises, under the direction 
of a professor or teacher. The School is divided into companies, 
which are commanded by lieutenants of their own choice. Pupils are 
also selected to direct the movements of the whole class, in alterna
tion. This affords them an opportunity to acquire skill in directing, 
as well as in imitating the actions of others. It also ensures a greater 
degree of perfection in the movements, and of cheerfulness in their 
execution. 

Upon two days of the week, Tuesdays and Fridays, both sexes are 
exercised together; on other days separately. The time occupied, 
including the regular recesses, is little less than an hour. 

COURSE OF STUDY. 

The following distributive programme exhibits the full course, 
•which extends throughout two years : 

First Third of Term. 
8.45 to 9—Opening exercises. 
9 to 10—A, Natural Philosophy. 

B, Drawing. 
C, Analysis of Words. 
D, Practical Arithmetic. 

10 to 10.10—Change of classes. 
10.10 to 11.5—A, Intellectual Philosophy. 

B, Grammar, Analysis. 
C, Higher Arithmetic. 
D, Reading. 

11.5 to 11.15—Change of classes. 
11.15 to 12.10—A, Chemistry. 

B, Algebra. 
C, Physical Geography. 
D, Elements of Geometry. 

12.10 to 12.25—Recess. 
12.25 to 12.50—Calisthenics or general exercises. 
12.50 to 1.50—A, Theory and Practice of Teaching. 

B, Geometry. 
, C, Grammar. 

D, Descriptive Geography. 

Second Third of Term. 
8.45 to 9—Opening exercises. 
9 to 10—A, Natural Philosophy. 

B, Physiology. 
C, Grammar. 
D, Practical Arithmetic. 
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10 to 10.10—Change of classes. 
10.10 to 11.5—A, Intellectual Philosophy. 

B, Analysis. 
C, Algebra. 
D, Descriptive Geography. 

11.5 to 11.15—Change of classes. 
11.15 to 12.10—A, Chemistry. 

B, Algebra. 
C, Penmanship. 
D, Mental Arithmetic. 

12.10 to 12.25—Recess. 
12.25 to 12.50—Calisthenics or general exercises. 
12.50 to 1.50—A, Theory and Practice of Teaching. 

B, Geometry. 
C, Botany. 
D, Reading. 

Last Third of the Term. 
8.45 to 9—Opening exercises. 
9 to 10—A, Geology. 

B, Physiology. 
C, Grammar. 
D, Practical Arithmetic. 

10 to 10.10—Change of classes. 
10.10 to 11.5—A, Intellectual Philosophy. 

B, Rhetoric. 
C, Bookkeeping. 
D, Physical Geography. 

11.5 to 11.15—Change of classes. 
11.15 to 12.10—A, Agriculture. 

B, Algebra. 
C, Algebra. 
D, Mental Arithmetic. 

12.10 to 12.25—Recess. 
12.25 to 12.50—Calisthenics or general exercises. 
12.50 to 1.50—A, Theory and Practice or Science of 

B, Trigonometry. 
C, Botany. 
D, Reading. 

In addition to this course, several series of lectures are delivered 
to the whole school from term to term. During the last term two 
courses, one upon Architecture and the other upon Astmnmnv wpre 
delivered by Professor George IV. Plympton. 7' 

An additional course was delivered by the undersigned upon the 
Art of Teaching. These lectures were given upon topics not fully 
discussed m the regular course Among the subjects treated were 
the following: The Conditions of Attention," « The kind of instruc

Government. 
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tion best suited to Primary Schools," " Moral Education—its claims 
upon the Teacher," and others of a similar character. 

The graduating class were required to visit the different depart
ments of the Model School to observe the methods of teaching there 
in operation, and to report the results of their observations at a time 
especially appointed for that purpose. The classes in object lessons 
were examined in a similar manner. 

As a further test of the teaching ability of this division, and to fur
nish further opportunities for its cultivation, the several members of 
the class were successively appointed to act as teacher of the others. 
Topics for each were named, and particular days designated for their 
consideration. In this manner the pupils of the class continued to 
act in alternation, as teacher, for an hour a day during a full third of 
a t erm. Their manner and methods were subjected to severe criti
cism u ntil they acquired the skill to handle the subjects assigned them 
with a proficiency rarely excelled. 

The system of sub-lectures, so long and favorably known in con
nection with this institution, has received undiminished attention. 
Pupils are appointed to present lectures upon topics directly or indi
rectly connected with their studies upon two days of each week. 

ocal music also constitutes a part of the regular course. The 
school is divided into two classes; a glee class, and a class in the 
rudiments. 

Before closing this imperfect summary, which has been written 
amidst the pressing duties of a closing term, I cannot refrain from 
bearing testimony to the zeal and fidelity of the teachers in the per
formance of the important duties confided to them. 

Respectfully submitted, 
SILAS BETTS, Vice Principal. 



DOCUMENT B. 

Preliminary report of the Committee of the New Jersey State Teach
ers' Association, on a course of study best suited to the wants of 
public education. 

At the last annual meeting of the New Jersey State Teachers' 
Association, the following resolution was unanimously adopted : 

" Resolved, That a committee of seven members of this association 
he appointed by the president thereof, to report at its next meeting, 
upon a course of study best suited to the objects of our public schools; 
and that this committee be r equested to correspond with leading educa
tors, both in our own and other States, with the view of determining, 
with as much definiteness as possible, how much is really attainable, 
under proper regulations, in these primary institutions so vitally con
nected with the prosperity and happiness of the people." 

The committee appointed in pursuance of the foregoing resolution, 
beg leave respectfully to report— 

That they have had the same under consideration; that they have 
given to the subject as much attention as their limited time and other 
pressing engagements would permit; that they have " corresponded 
with leading educators and friends of education in other States," and 
that they have striven according to the light before them, to reach as 
definite, just and practial, as well as theoretical conclusions, upon the 
matters relerred to them as the circumstances would allow. 

The committee further report that on the 10th day of October last, 
they issued a circular to prominent educators, which, after reciting 
the resolution just read, proceeds to remark that— 

In accordance, with the above, the undersigned would most re
spectfully solicit your views upon the subject matter embraced 
therein. 

The enquiry is instituted with a view to practical results, inasmuch 
as our public schools are suffering seriously in the absence of any well 
defined course of study and plan of operations. This all important 
matter is left to the caprice of the teacher, the parent, or even to the 
pupil himself, or to all three, and, as a consequence, the school is dis
organized and embarrassed, and its work is tending to no definite end. 

Will you favor the committee with as full answers as possible to 
the subjoined questions, to wit: 
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1. What should be, in view of the important purposes to he sub
served by our system of public education, the prescribed course of 
study for our ungraded country schools ? Please give an outline of 
the branches necessary, in your opinion, and the reasons for such 
opinion. 

2. In addition to the above, will you state how much, under such 
regulations as ought to exist, is, in your opinion, attainable ? 

3. What regulations ought to be enforced, in order to secure the 
benefits designed to be conferred by these schools ? 

4. Give an outline of a course necessary and attainable for our 
graded and union schools, with your reasons therefor. 

The undersigned is aware that full answers to the above, will entail 
upon you a serious expenditure of time and labor, and he can only 
plead in justification of this request, the exigencies of the cause to 
which your life has been, and is, so signally devoted. 

Full credit will be awarded to those who will favor the committee 
with their views; and, communications upon this subject, carefully 
prepared, will be published over the signature of their authors, and pre
sented to the Legislature of the State. 

The association will hold its next meeting at Bridgeton, commenc
ing on Monday evening, the 29th of December, and closing on the 
evening of Wednesday, the 31st. Your response to this circular is 
earnestly solicited on or before the 30th of November, and you are 
cordially invited to be present and participate in the discussions. 

Nearly one hundred of these circulars, the greater part of which 
were accompanied by letters from the chairman of the committee, 
were sent to gentlemen in all parts of the country, with the urgent 
request that they would communicate their views upon the questions 
presented. 

The committee regret that while a large number of these letters 
elicited courteous replies from those to whom they were addressed, 
yet, but few were of a character to throw light upon the investigation, 
or to contribute materially to the practical purposes to be subserved 
by it. 

Among these few, however, we would call special attention to the 
contributions of Geo. B. Emerson, L.L. D., of Boston President 
Thomas Hill, of Harvard University, Hon. J. L. Pichard Superin
tendent of P ublic Instruction for the State of Wisconsin Hon D W. 
Camp, State Superintendent of Common Schools for' Connecticut^ 
Samuel S. Randall, Esq, Chief Superintendent of Public Schools of 
New York City, Wm. A. Whitehead, Esq, of Newark, Geo Q John
son, Esq, Principal Public School, Elizabeth Port II. \ Viltse 
Esq, Acting Superintendent of Public Instruction for Towa Times 
Cruikshank, Esq, Editor of the New York Teacher Hon FP 
Weston, State Superintendent of Public Schools for Maine • ' t„ 
of which we shall have occasion to refer hereafter. ' ' 

Among those who were unable, from various cause* to oo * -i, * 
to the investigation, are the Hon. Edward Everett, President F^ncis 
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Way land, Hon. John I). Philbrick, City Superintendent of Public 
Schools, Boston, Hon. Newton Bateman, of Illinois, President Tap-
pan, of the University of Michigan, Superintendents Wells, of Chi
cago, and Bulkley, of Brooklyn, and others. And yet all from whom 
communications have been received, have expressed the deepest inter
est in the great question, and regretted their inability to do justice 
to its merits. 

The committee are compelled to admit that at every step, not only 
in their own investigations upon this subject, but in their correspond
ence with some of the best minds of our age and country, they have 
been more and more impressed with the magnitude and importance of 
the questions involved, and with the immense difficulties attending 
their satisfactory solution; and they will not attempt to conceal the 
fact that the results which they have reached are but distant approxi
mations to those which every true friend of education and of humanity 
could have desired. 

Indeed, so great and manifold are these difficulties admitted to be, 
and so profound are the questions arising out of the proper consid
eration of this subject, that many of our leading minds and ablest 
scholars have shrunk from the task., not to say from the risk of the 
attempt to grapple with them. Under these circumstances, it may 
seem li ttle less than presumption in your committee to venture upon 
a field of inquiry so unpromising, however urgent the necessity may 
be which demands that it he explored. But nevertheless, stimulated 
by the hope that their attempt, even though it end in failure, might 
turn the current of thought in the right direction, and convinced that 
unless the task be begun by somebody, it can never he finished by 
anybody, they have resolved at least to spread before the association 
and before the world this public evidence of the rectitude of their in
tentions. 

It may not be inappropriate for your committee, at this point, to 
quote from some of the letters received in the progress of the corres
pondence before alluded to, in order to convey to you a more ade
quate appreciation not only of the overshadowing import of this 
inquiry, but of the difficulties with which it is environed on every 
hand. 

The Hon. Newton Bateman, Superintendent of Public Instruction 
for the State of I llinois, thus writes : 

" The circular which you send propounds the problem of popular 
education, indeed of all education. It goes to the bottom of the 
matter. It cannot be denied that very few teachers and school com
mittees know what sort of an education they are giving. Fewer still 
have any conception of the immutable principles which underlie all 
right mental and moral culture. Randomism is the rock on which 
our public schools are going to pieces—on which the hopes of the 
good and gifted of parents and the country are sacrificed. I myself 
can never recover what I have lost because my early teachers did not 
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know how to educate me. I have thought some and felt much upon 
the subject. It is of paramount importance. 

But to feel and know and see the evil, or even to state it clearly is 
easy. To find the remedy is another matter. I cannot help yon 
much. I see the elements of the problem—the men, books, truths, 
axioms, principles, experiences, like the ample, varied and polished 
materials, ready for the beautiful edifice; but, alas, where is the archi
tect ? I freely confess that I am not prepared to submit a course of 
study for our public schools. I rejoice that New Jersey has grappled 
in earnest with this question of questions. 

Dr. Francis Wayland, late President of Brown University, under 
date of November 4th, thus remarks: 

" I have reflected on the questions you propose, and the more I 
have reflected the more I have been convinced of my inability to an
swer them satisfactorily. 

" I have spent the largest portion of my active life in the business 
of education, but since I was quite a young man, it has been exclu
sively collegiate education. Without having been in the practice of 
teaching the young, or of superintending their instruction, I should 
not dare to give an opinion which should in any degree satisfy myself. 
I have heard so much of the theory of education by those who have 
no practical acquaintance with the subject, that seemed to me arrant 
nonsense, that I am unwilling to trust myself to the chance of ad ding 
to the number." 

President Hill, in the introduction to his communication, received 
November 27th, says: 

" I regret my inability to answer the questions of your committee, 
as fully as their importance demands; an inability arising not only 
from my imperfect grasp of so vast a subject, but from my want of 
time to consider thoroughly the language in which I may endeavor to 
express my thought." And yet the committee believe that no man is 
probably better qualified to express an opinion upon this Question than 
President Hill. 1 

But with all its difficulties, the problem which is presented in this 
investigation, must be solved, if we expect ever truly to realize the 
ends for which our eduoational institutions are established and sup
ported. In the absence of any well settled convictions in this direc
tion, among the masses of our people as well as among educators 
themselves, we are confused, baffled, defeated on every hand by in
adequate partial and random measures. What we most want now is 
a well defined policy in education. We want to cornnrehoml tho Ptids 
desirable and attainable in this great work, and we want also to un
derstand and to compass fully the means by which inrl +1 u 
diligent .»d persistent u,e of thick clone, .JSbt 
Who is prepared to-day to decide with certainty what will be the^ef
fect of a given study, or of a given course of studv , 
mind and character ? Much less, who will venture to assnrJ* 
result of such study or studies upon the character of a people °a M 
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tion or a race ? And yet are not these momentous questions involved 
in the issue presented ? And in the absence of any clear discernment 
of the true answers to them, may we not well pause and ask whither 
we a re tending ? Who will undertake to deny that the terrible records 
of the past two years are the legitimate fruits of the seeds sown in 
our American schools ? At least who can doubt that had none but 
good seeds been scattered abroad through these instrumentalities, 
universally diffused in the past generation, this hitter cup would have 
forever passed from us—this harvest of suffering and of blood might 
have been spared us ? The great question is, " What ought these seeds 
to be ?" 

It needs but a casual observation to discover that in the practical 
operation of our public schools, in respect to this subject, we are 
floating about upon a sea of doubt and uncertainty, without a chart, 
compass or pilot. We are expending annually our millions upon 
these institutions without having determined, with any degree of pre
cision, what we would have accomplished thereby. Verily, we are 
constrained to ask in what domain of effort we are so prodigal of ex
penditure, and so indifferent to the corresponding results? Your 
committee are not aware that the laws of more than one of the States, 
establishing and regulating common schools, definitely prescribe what 
studies shall be pursued therein, or what shall be the amount 
and character of the results produced. And what is the natural 
consequence of these facts ? The answer is obvious. Every teacher, 
every parent, and almost every pupil, is left at liberty to make his 
own pre scription in each particular case. Perchance the teacher se
lects a curriculum conformable to his particular tastes and attain
ments'. If he happen to have a hobby (and who has not i), he is left 
to ride that eccentric animal ad libitum, regardless of t he necessities 
of the case or of the demands of his pupil. 

The pupil chooses such studies as his caprice or his childish fancy 
may suggest. The parent demands that his child shall pursue this or 
that study, according to his own peculiar views of education or, 
more frequently, according to the prevailing fashion in such cases 
made and provided. One wants his son to pursue the classics; an
other insists that mathematics is the chief good; and still another 
deems the three R's to he the end of all human attainments ; and yet 
another, who dwells by the seaside, looks upon navigation as the only 
thing worth knowing ; while the next man you meet requires his son 
to devote himself to°natural philosophy or the sciences, no matter how 
unfitted he may be, either by natural talent or acquired abilities, for 
their successful prosecution, or how embarrassing it may be to the 
legitimate work of the school, or how burdensome to the belabored 
overtasked teacher, or how unjust to nineteen-twentieths of the 
pupils, who must be robbed of a large share of the time and at
tentions due alike to all. This is no overdrawn picture. The half 
has not yet been told. Your committee might go on in this enumer
ation of particular cases until it would be discovered that the com-

4 
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moil schools of the country, in the aggregate, have a curriculum al
most as extended as the entire range of human attainments, and that 
they combine within themselves every known grade of instruction, 
from that practiced in the infant school up to the grave discussions of 
the university. We find here a confusion—if not of tongues, at least 
of aims—quite as complete as that which astounded the builders of 
Babel. Studies are prescribed and chosen with little or no reference 
to the condition, wants, prospects, destiny and attainments of the pu
pil, or to the state of society in which he is to live, or to that order 
of succession or dependence of the various branches, the observance 
of which is indispensable to his progress alike in knowledge and in 
mental development. 

But as great as are the defects in the order and distribution of the 
subjects of instruction in our schools, they are perhaps quite equaled 
by the absurdities which characterize the methods of teaching them, 
a id by the social and moral influences which too often prevail in these 
primary institutions, in which so many of the early lessons of life are 
imparted. One great principle seems yet to have been unlearned by 
multitudes who have to do with the education of the young. This 
principle is that the method of instruction is of even greater impor
tance than the subject taught. Says Mr. Everett, "in education the 
method, the method is every thing." This is especially true in early 
education, while the faculties are yet in the incipient stages of evolu
tion, while the mental habits are still in a great measure unformed. 
Then it is that the moulding power of the true teacher is imperatively 
demanded ; then, that the highest efforts of his ingenuity and skill are 
required in devising and applying methods for inciting the pupil to a 
healthful state of self-activity. It is impossible to exaggerate the 
importance of correct methods at this critical stage in the life of the 
child. He has but recently emerged from that chaotic state which is 
not inaptly denominated a "wilderness of sensations." Self-con
sciousness has dawned upon him; he is beginning to trace sensations 
back to their producing causes. His perceptive powers are opening 
up to his enraptured spirit the wonders and the glories of that uni
verse into which he has been ushered, and between which and himself 
certain relations have been pre-ordained, which were designed in in
finite wisdom to develop him to the full extent of his capacities. 

" From this condition, almost helpless, quite dependent, ignorant 
and immature, is to emerge and ripen the matured man, conscious, 
capable of feeling, thought and action; endowed with a moral sense 
and the power of self determination. From this vegetative existence 
is to come a life which, when developed up to its full measure and 

thus'described. Wer than the anSels- A bei"g who has been 
« One whose senses bear truthful evidence of everything within their 

range; whose understanding is capable of receiving that evidence* 
whose esthetic nature Can respond with appropriate emotions to the 
feelings thus awakened; whose reason can draw proper conclusions 
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from the truthful evidence thus received ; whose imagination can com
bine, from simple conceptions, new forms of beauty; whose will can 
continuously guide the thought and control the imagination; whose 
moral sense can distinguish the right and wrong of any act growing 
out of the thoughts, and whose volition can, at his own pleasure, be 
in conformity with the action of all these qualities." 

"Now to assist this feeble, timid, but craving spirit within, as it 
reaches outward in attempts to follow sensations to their sources; to 
shift before the open windows of the soul the endless panorama of 
things animate and inanimate, aiding to note, as it unrolls, distinc
tions of identity, of parts and whole, of properties and qualities, of 
time and number; to assist it in the acquisition of ideas of mode, of 
essence, and of accident; and finally, to help it in determining the 
relative weight and sphere of the various motives that act simultane
ously or successively in influencing the conduct and life; in short, to 
bring out of the first estate referred to, the ripeness and vigor of the 
second; this is the province of the true teacher. And could a more 
impressive commentary than this be offered upon the importance of 
proper methods in early education ? 

A cursory examination of the modes of teaching in a large pro
portion—perhaps a majority—of our public schools, cannot fail to 
impress the observer with a painful consciousness that they are 
adopted with little if any reference to the nature, wants, capacities 
and destiny of the beings to be affected by them. The order of na
ture is not unfrequently reversed, its promptings disregarded, and 
crude empirical devices are substituted for those rational appliances 
which ar e the result of an enlightened appreciation of the principles 
of education and a proper knowledge of their true application. 

The mere memory of words, phrases and formulae, takes the place 
of rational appeals to the powers of perception, understanding and 
judgment. The text book is everything, the teacher is nothing^ J.lie 
measure of the pupil's capacity is his ability to repeat verbatim the 
multitudinous statements, facts and figures of the author, while that 
of the teacher is a sufficiency of intelligence to follow him through 
the set task without note, comment, criticism or question, unless per
chance the native ingenuity of the child should lead him to take lib
erties with the language of the book, so far as to attempt to express 
an idea in his own simple vernacular. There is the absence of all 
that enthusiasm which is an attribute of the virgin soul ever hunger
ing after knowledge as that bread of life sent down from heaven. 
Even the material eye grows dim as the eye of f aith becomes blinded, 
and the light of life obscured under the depressing influence of such 
processes as these. The stare of vacancy takes the place of the flash 
of intelligence, and with an unconquerable distaste for learning, the 
child sinks into a kind of mental syncope, the sure precursor of mental 
death, from which even the bustle and excitement of active life are 
often insufficient to arouse him. 

Eut the deplorable results of a bad choice of subjects and methods 
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do not end here. By a law of our being no one organ or set of 
organs, no faculty or set of faculties, can long suffer without affecting 
injuriously the entire system. The body cannot be long seriously 
diseased without a corresponding deterioration of the mental and 
moral energies, nor can the mind be long stultified and belittled by 
these terrible abuses in early education without blunting the moral 
perceptions, and leading the conscience astray on those questions of 
conduct, the proper solution of which are as dependent upon clearness 
of intellectual vision as integrity of moral emotion. Is not the intel
lect one of the avenues through which the emotional nature of the 
heart is to be reached and warmed into life ? But if this intellect be 
blunted and dwarfed and crippled by early misteaching, by bad meth
ods, by the introduction of subjects of study in the wrong order and 
place, how is it possible that the best intentioned should not he led 
astray, that the heart should not be deceived by falsehood under the 
guise of truth, and that thus humanity's frail vessel should be left to 
founder in the whirl of the sea of life and to float a helpless, shapeless 
wreck upon the shores of the fathomless ocean beyond ? 

We make a most grievous and fatal mistake in ignoring, as we do 
in practical education, the great and pregnant fact of this inter
mingling of material, mental and moral relations. Man is a triunity 
in unity. He has a body composed of a complication of tissues, pro
cesses and organs, fearfully and wonderfully made. He has an in
tellect, with varied powers, faculties and susceptibilities, which roams 
not only through the infinity of space, but whose daring ken stretches 
backward into that equally unfathomable abyss of time when the embryon 
nebulae of these once unformed worlds were in the quiescent or transi
tion state, obedient to the primeval fiat of the Creative Will. He has 
affections, desires and aspirations, which leap the barriers of time and 
sense and mount aloft to bask in the full fruition of God's eternal 
truth and love. 

Thus should education regard and treat him. In the words of P ro
fessor Huntington, which cannot be too often quoted: 

"No system of education is complete till it concerns itself for the 
entire body and all the parts of human life; a character high, erect, 
broad-shouldered, symmetrical, swift; not the mind but the man. 
You want to rear men fit and ready for all spots and crises; prompt 
and busy in affairs, gentle among little children, self-reliant in danger, 
genial in company, sharp in a jury box, tenacious at a town meeting, 
unseducible in a crowd, tender at a sick bed, not likely to jump 
into the first boat at a shipwreck, affectionate and respectable at home, 
obliging in a traveling party, shrewd and just in the market, reverent 
and punctual at the church, not going about, as Robert Hall said, 
with an air of perpetual apology for the unpardonable presumption of 
being m the world, nor yet forever supplicating the world's snecial 
consideration, brave in action, patient in suffering believinsr and 
cheerful everywhere, fervent in spirit, serving the Lord. This is the 
manhood that our age and country are asking of its educators-well 
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built and vital, manifold and harmonious, full of wisdom, full of energy, 
full of f aith." 

Now a proper course of study evidently comprises all that can in
fluence the culture of man in all the departments of his being. It 
implies not only the particular subjects and authors which may address 
themselves to his purely intellectual faculties, but also all of those 
methods, influences and appliances, material, mental and moral, which 
are needful for the harmonious evolution of his whole character and 
all his powers of thought, emotion and action. We have too much of 
what may be denominated misshapen, one-sided and partial education. 
Indeed, this is the great besetting sin of the age. The rarest of all 
spectacles is that of a well-trained, healthful, harmonious, full grown 
man. And why is this? It is because of our imperfect plans and 
methods for the rearing and training of the men and women of the 
successive generations. It is because of our half-handed, half-headed, 
half-hearted ideas and practical methods. And our schools and teach
ers are still perpetuating and multiplying these evils at a fearful rate 
of acceleration, for the want of a precise and definite aim, for the 
want of a judicious and philosophical theory, and for the lack of 
adequate material and moral aid and support. The question of the 
age is, how s hall these wants be supplied ? How shall these defects 
be remedied, and where shall the remedy begin ? 

The committee are of the opinion that the answer to these ques
tions lies in the direction of the inquiry which they are prosecuting. 
Until we have a clear and definite end in view, every step is a random 
step; it may be true or false, according to our good or bad fortune. 
Until we have a course of study adapted to the nature, capacities, 
wants and destinies of the rising generations, we c an have no clear 
and definite end or aim. Therefore this is the first step. Therefore 
toward this great central point the educational mind not only of New 
Jersey, but of the entire country, should gravitate, until the point is 
gained. It is true that we may not be able to reach entirely just con
clusions. It is true that with the best theory which human wisdom 
may elaborate, we may more or less fail in practice. But experience 
is the great teacher. God the Father and Educator is instructing, 
guiding, raising up the successive generations of the human race by 
the light of their own experiences, under the inspiration of his own 
glorious spirit, under the leadings of his own immaculate love. So 
experience, extending through the centuries and along the ages, will, 
in God's own good time, indicate the true path, saying, "walk ye 
therein." 

It is a great mistake to suppose that we can judge accurately and 
justly of any scheme of e ducation by its more immediate results only. 
The mature life of a man and of a race of men, affords the most le
gitimate fruits of the education given. Therefore we must await the 
development of that life and its resulting character, in order to de
termine the quality of the educational influences in the midst of which 
the early years were passed. So that whatever results we may reach 
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in our search for something better, we must not he over sanguine re
specting the practical application of those results to the education of 
the coming generations. It will not be permitted us to reap the fruits 
of our present labors. It will be reserved for those who come after 
us to praise or blame, to approve or condemn. But one thing is cer
tain. The past and the present are ours. We have the lessons of 
their efforts in this direction before, to warn and to encourage us. We 
have the palpable evidence before us, that we are sadly wanting some
where, for are not the bitter fruits before us to-day ? Let us strive 
to learn wisdom from our sad experiences, and act upon the wise 
maxim that "whatever we would have appear in the life of the na
tion, we must first put into its schools." 

And this suggestion leads the committee to remark, that the devel
opment of the faculties is not the only object in education. Tins is 
too often asserted and assumed to be the case, to the detriment of our 
practices, for it is theory that gives shape and direction to practical 
methods. In early education, the leading object undoubtedly is to 
evolve or draw out the powers of thought, feeling and emotion, and 
to train them to a harmonious, efficient and virtuous activity. But 
we m ust not ignore the great truth that knowledge is to be taught and 
found for its own sake. Knowledge is not only to be used as a means, 
but it is to be gained as an end. " That is a desolate theory, how
ever distinguished its author may be, which sets forth that it is the 
prime object of all education to chase after truth for the mere exercise 
which it gives. According to his philosophy, truth is but a rainbow, 
bright, beautiful, and apparently but a little way'off, which our Heav
enly Father has set up in the clouds to entice us little children to run 
after, and strengthen our legs. As we run, truth flies, and we are 
cheated at every step. Much running and healthful exercise, it is 
true, but, alas ! for the poor, weary, deceived children." Surely, it 
is one of the most important objects of education to develop a love of 
truth, a sincere, honest love of truth, for its own sake, as a part of the 
infinite treasures of God. Truth is to the intellect what truthfulness 
is to the moral nature, the very foundation of all excellence," and 
this principle should not be excluded from our theory of education, 
nor should it be ignored in the selection of the means by which its 
results are to be realized. 

Nor should we neglect to inculcate the spirit of true manhood and 
womanhood in the schools of the people. And by this the committee 
would desire to be understood as meaning the spirit of honest con
tentment with one's lot as the assignment of that infinite One 

" Who sees with equal eye, as God of all, 
A hero perish or a sparrow fall." 

A spirit that looks upon all stations in life as equally honorable if 
worthily filled, a spirit that properly estimates its own capacities 
and adaptations, that does not aspire beyond the sphere in which in 
the ortter of P rovidence, it is fitted to revolve, but that seeks in meek
ness, fidelity and love, to act well its part amid all the changes, 
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circumstances and vicissitudes of this preparatory and probationary 
existence ; the spirit of obedience to authority, of respect for law; 
the spirit of patriotism; the spirit of an honest, upright, hightoned, 
manly, Christian citizenship. It is manifest that too much of the 
opposite feeling has been encouraged in our schools. As Timothy 
Titcomb says, " The maxim that nothing is impossible to him who 
wills," is too often improperly placed belore the children and youth 
of our public schools, and they are taught to look at it and believe 
in it. The consequence is that many a child wills to be that which 
it is impossible for him to be, wills to be that which neither na
ture nor cultivation either does or can qualify him to be. He is 
taught "to aim high," "to be somebody, etc., without any discrim
ination as to his special fitness or adaptation to the elevated sphere 
to which he is commended to soar. 

The true principles to be inculcated in these schools are that useful 
labor is honorable ; that a faithful discharge of duty in our respect
ive spheres, gives us the highest claim to honor and to the respect of 
our fel low men; that the man alone can honor the station whatever 
it may be, and not the station the man. If these simple maxims 
could be effectively instilled into the life and character of oui chil
dren, but a generation would pass away before the idol worship of 
place and the insane struggle for empty political preferment, at what
ever cost and by whatever means, would begin to give way to wider 
and nobler views of life and duty. I idelity to present trusts wou 
be regarded as an object of a more honorable ambition than that ot 
wading through pools of corruption and degradation to any position 
of pla ce or power within the compass of political partisanship to g ive. 

The committee will not extend this discussion farther on the pre
sent occasion than to indicate briefly the work which yet remains o 
be done before the purposes of this investigation can be realized, and 
which yet lies before them in the future should the association deter-
mine to commit to them the further prosecution of this subject. ie 
committee desire it to be distinctly understood that the views herein
before crudely expressed are intended to be but pie lmmaiy o le 
main undertaking. It seemed to them desirable and necessary to 
glance at the present state of education, and some o ie e ec s 
which characterize our plans and methods, as well as to discuss tie 
principles which should govern the determination of a letter arrange
ment of the subjects and methods of instruction, and the influences 
to be inaugurated in the schools of the people. Let it not be ob
jected that this discussion has thus far been so theoretical. It can
not be too often repeated that principles must determine and give 
shape to practical details. God's laws—eternal, immutable, inexor
able—reign everywhere, to help or to baffle u s in our efforts after the 
unattained. The domain of education is not exempt from this con
dition imposed alike upon every field of effort. _ _ 

In the view of your committee this subject sustains the widest re
lations to the nature, the condition, the destiny and the happiness ot 
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man. It will remain in the future, therefore, for us to discuss the 
following propositions, referring to— 

I.—The human faculties: their nature, their order of evolution, 
and their functions. 

II.—Man's relations to the universe at large : to his family, to his 
neighbor, to his country, to his Creator. 

III.—The classification and the order of succession of the sciences, 
or of the objects of human study, as the means furnished by the 
Creator for the cultivation and discipline of man. 

IV.—What is the course of study and instruction growing out of 
these considerations best suited to secure the true ends of education, 
and adapted to all stages in the development of the human powers, 
as well as to the nature, condition, circumstances and prospects of 
the society and form of government under which we live ? 

V.—How much of this course is attainable in the different stages, 
and what regulations are needful for the proper realization of that 
which is attainable ? 

These seem to be the points to be covered in the inquiry committed 
to our hands. And in the further treatment of the subject, should 
the wisdom of the association direct its continued prosecution, the 
committee must reserve to themselves the privilege of revising, re
constructing, rewriting and extending the remarks which have just 
been read in your presence. The committee are too well aware of 
their crude and imperfect character not to be painfully solicitous in 
regard to the impressions which may he given by them. Their simple 
desire is that this great subject should be presented in a manner 
worthy alike of itself and of the association whose servants we are. 

"The theme has wide relations," says President Hill, "to the fu
ture welfare of all nations and all classes of society. It is not for 
man -to add to the original powers which the Almighty has bestowed 
upon each of his creatures. Those who have expected that educa
tion would transform all alike into men of talent and even into men 
of genius, are doomed to disappointment. But as surely as the pro
ducts of the garden exceed the wild fruit of the forest, so surely has 
our common scheme of education a powerful influence over the general 
tone of human thought, the general extent of human attainments," 
and therefore over the general character of human conduct. A par
tial culture, omitting from the course of instruction essential depart
ments in the great scheme of knowledge must perpetuate narrowness 
of view and littleness of aim. 

But let our general course of education in our common schools and 
colleges be planned according to wide and comprehensive views, liv
ing a broad and liberal culture to all our people, and there shall 
surely rise among us men who will carry forward each branch of 
philosophy, science and art towards perfection, and who shall rejoice 
each, not only at the rapid development of his chosen art or science 
hut at the general success of his fellows. ' 

When we re flect upon the mighty changes of the last two centuries 
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produced, in great measure, by the increasing attention to natural 
science since the days of Galileo and Gilbert, and by the introduc
tion through the influence of Lord Bacon's educational writings of 
scientific themes among the speculations of the learned; when we see 
also that the rate of change, both in the progress of science and of 
art, has, within the period of our own observation, been rapidly ac
celerating, we can hardly look forward with too lively a hope for the 
still more splendid fruits which may spring from a better cultivation 
of th e human powers under this clearer light, which seems so rapidly 
approaching a noonday brightness. But the noonday of science can 
never arise; her light is to increase without end. The resources of 
an absolutely infinite spirit for the instruction and liapiness of His 
creatures can never be exhausted. It has been recently stated by 
one of whose correctness in calculation there can be no doubt, that a 
single division of a single department of one branch in the hierarchy 
of science, contains an abundant occupation for the most brilliant 
human intellect for at least a hundred millions of years. 

If there be so much untilled land in a single division of the single 
science of geometry, it is evident that no human mind can estimate 
how vas t is the field of the whole encyclopedia; nor weigh the irre
sistible strength of the presumption that we a re 

"Heirs of eternity, born to rise 
Thro' endless states of being ; still more near 
To bliss approaching and perfection clear." 

All which is respectfully submitted. 
WILLIAM F. PHELPS, 
ISAIAH PECKHAM, 
G. BERRY, 
G. Q. JOHNSON, 
A. BURLEW, 

Committee. 



DOCUMENT C. 

Paper on the relations of Education and Agriculture, with suggestions 
for the promotion of Agricultural Education in New Jersey, in 
connection with the Normal School, read before the State Agricul
tural Society by Professor Phelps, at the meeting held in January. 

Allow me to congratulate you in having taken another forward step 
toward the advancement of the great interest which it is the object of 
this society, by the use of all the just means at its command, to foster 
and promote. 

The inauguration of this series of discussions, including also the 
presentation of papers upon the subject of theoretical and practical 
agriculture in its various departments, is a most happy conception; 
and if the plan be vigorously prosecuted from year to year, upon a 
comprehensive and liberal scale, it can scarcely prove less important 
in its results than the annual exhibitions of the society, which ate 
doing so much to improve the most ancient, the most useful and the 
most i ndispensable of the arts of life. 

For it should ever be remembered that all improvements, even in 
the purely material pursuits of society, must have their origin in the 
"omnium gatherum" of man's teeming brain in the living, acting, 
working human spirit—that wonderful microcosm, the epitome of the 
whole created universe. It is by the communion ol mind with mind, 
by the comparison of experience with experience, by the liiction of 
thought against thought, that the truth is finally evolved, that prin
ciples are discovered and those theories are elaborated which become 
the guides to the highest results in practice. 

It is thus, also, that each individual becomes the partaker of the 
collective wisdom of the whole, and goes back to his honorable toil, 
with a head full of resource and a heart full of courage to reap a still 
richer harvest of the treasures which spring up at his bidding from 
the exhuberant fields of omnipotence. 

On receiving, a few days since, the kind invitation of the secretary 
of this society, to read a paper before you on the present occasion, 
and suggesting, as that invitation did, some educational topic, it oc
curred to me that I could not occupy your attention for a brief period 
with a more appropriate or profitable subject than that of the mutual 



60 REPORT OF STATE NORMAL SCHOOL. 

relations of Education and Agriculture, with some practical sugges
tions for the promotion of Agricultural Education in New Jersey• _ 

It needs but a moment's reflection to satisfy any intelligent mind, 
that both education and agriculture sustain the widest and the most 
intimate relations to human welfare and progress. Man is a com
pound of matter and spirit, of body and mind, which also sustain the 
closest relations to each other. By a law of our nature, one of these 
cannot long seriously suffer without affecting the other. So also the 
vigor and growth of one can but minister to the efficiency of the other. 
The material frame is designed to be the servant, the instrument ot 
the immaterial spirit, the higher principle in man. The more health
ful the body, the more completely does it subserve the purposes of the 
thinking, reasoning, willing spirit. The aphorism, "a sound mind m 
a sound body," tersely expresses the conditions of the highest attain
able degree of human efficiency and human happiness. But the body 
is not alone the instrument through which the mind acts. It posi
tively and powerfully reacts upon and influences it, either for good or 
evil. Whatever, therefore, ministers to the health, strength and pre
servation of the material organism, by just so much affects the mental 
powers, and aids in their development. Indeed, our primary ideas 
are unquestionably acquired through the instrumentality of the organs 
of sense acting upon the material universe. Observation is the abso
lute basis of all our knowledge, says the great Swiss educator. But 
ohservation is simply attention to perceptions, while perceptions them
selves are simply the recognitions of the causes of those sensations 
which we experience when the nerves of special sense are affected by 
the presence of any outward object. Hence, we discover that intelli
gence is somewhat dependent upon certain material or corporeal con
ditions. That our sensations may be distinct, our perceptions clear, 
and our observations correct, it is obvious that we require, in the ear
lier stages of life, a sound body, with vigorous healthy organs and 
steady nerves, ever ready to respond properly to the impressions made 
upon them by contact with the objective universe. I may add that 
through observation we are enabled to form clear conceptions of things 
real, that we learn to reason only upon the basis of these conceptions, 
and that upon the conclusions reached by reason, we are enabled to 
will and to act in harmony with the laws imposed upon us by Infinite 
Wisdom. 

I have thus given you briefly the law, according to which the mind 
works its toilsome way from the simplest sensations up to the highest 
and most complicated acts of the intelligence, as embodied in reason 
and volition, or willingly, that I may make more clear the true ideal 
of education. For education comprehends, in brief, the various means, 
methods, processes, studies and influences requisite to train to the 
highest efficiency these powers of thought and volition, as they suc
cessively evolve in the order of nature. The great and ultimate end 
and aim of true education, is so to train the human powers as to se
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cure right willing, right acting, right living, in all directions, under 
all conditions, and all circumstances. 

Says Milton:— 
" I call a complete and generous education, that which fits a man 

to perform justly, skillfully and magnanimously all the offices, b oth 
private and public, of peace and war, inflamed with a study of learn
ing and the admiration of virtue; stirred up with high hopes of living 
to be brave men and worthy patriots, dear to God and famous to all 
ages." 

A true education qualifies a man for all spots and crises. It 
strengthens and invigorates his bodily powers; it sharpens his intel
lect ; expands its capacity for knowledge; supplies it with those rich 
treasures of truth and of wisdom upon which alone it can be nourished ; 
it enlarges his heart, purifies and ennobles his affections; it makes 
him a better man—a better neighbor—a better citizen—a better 
worker in any and every field of activity, because it opens to his view 
the broad relations which he, a part of the great universe, sustains to 
the whole and qualifies him to act the most efficiently in harmony 
with t hose relations. 

On the other hand, it is the chief end of agriculture to minister to 
the material wants of the human race. By the sweat of h is brow man 
wrests from the bosom of mother earth his needful sustenance. 
Agriculture supplies him with food and raiment. It affords him 
wholesome and necessary exercise, under the stimulus of which his 
muscles enlarge and harden, his material frame becomes more firmly 
knit together; its functions are more freely and healthfully per
formed, and he is made bold and strong for the battle of life. Agri
culture is the foundation upon which all the other material pursuits 
of life repose. Without its genial support all industries, all trades, 
indeed all avocations and even man himself, the centre and the imme
diate moving force of the world's history, would perish and disappear 
from the face of t he earth. 

The earliest struggles of humanity with nature must have for their 
object the supply of its physical wants. A ithout air life can exist 
hut for a few seconds, without water but a- few hours, while without 
food it is possible for days together. Hence the atmosphere is above 
us, beneath hs, around us everywhere, to afford at each instant of 
time that vitalizing element so indispensable to our material life ; and 
hence water, too, from the innumerable bottles of heaven, from ten 
thousand springs and rivulets, from majestic rivers and lakes on the 
earth's surface, and inexhaustable veins beneath it, is ever at hand to 
yield its tribute to the support of the life of man and beast and 
plant. And light, no less necessary to the health alike of animal 
and vegetable life, light ever beams generously upon us, without 
money and without price, from the effulgent orbs of the firmament. 
And thus are light and air and water ever with us, supplied to our 
hand in infinite measure by the ceaseless actions and reactions of the 
great laboratory of Nature. 
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But not so with food; its price is labor. It is to be purchased 
by the " hot sweat of toil alone." By labor do we earn our daily 
bread and our protection from the merciless storm. How beneficent 
the design of Infinite Wisdom, as herein displayed! Not only light 
and air and water and food, but labor, too, is the condition of human 
life, which has grander, loftier aims than those merely which animate 
the brutes that perish. Labor is the condition not only of life, but 
of growth and development—labor of the heart, the head, and the 
hand. Labor is the price not only of all material success, but of all 
intellectual greatness and moral power. It is the key-note by which 
man rises from the rough jars and the discordant sounds of this 
grosser life to the eternal symphonies of the upper spheres. 

Agriculture is the cultivation of the soil. It has for its end the 
production of those commodities which are necessary to the preserva
tion and comfort of man. By it the body is fed, clothed, strength
ened and saved for its allotted period from the jaws of death. By 
virtue of the relations which exist between the mind and the body 
agriculture is thus made to subserve the higher purposes of life. It 
thus contributes to mental and moral growth and well being. It 
would be worse than folly to attempt to reason with, or preach to, 
a starving multitude. The best sermon or the best argument for a 
hungry man is a good dinner. Its moral effect upon him even will be 
vastly greater than the logic of an Edwards, or the fervid eloquence 
of a Wesley. A community must be fed and clothed before it can 
be profitably taught or preached to. This is a homely but significant 
truth, and I am sorry to say that it is too often ignored in our 
schemes of benevolence and moral reform. There is an almost uni
versal tendency to disregard that great law of our nature and of our 
existence which refers to the intermingling of all these physical, men
tal, moral and Sucial relations. Hence, our plans of amelioration 
and improvement are partial, one-sided and ineffectual. Every 
created thing sustains relations to every other created thing, and to 
all created things. The movements of a grain of sand affect the 
movements of the rolling spheres above us. Throughout the whole 
created universe there is one law, the law of mutual relations and de
pendencies. A sparrow falls to the ground. Not only the globe 
rises to meet it, but throughout the depths of space, wherever suns 
or stars are scattered, they move for the falling sparrow's sake. 
The planets of our system have not only a mutual influence over each 
other by virtue of the great law of gravitation, but recent researches 
have proven that they are identical in constitution. The chemist, in 
his darkened cell, has succeeded, by manipulating with the solar spec
trum, in effecting a chemical analysis of the sun. This analysis 
proves that the sun and the earth are identical, or nearly so, in con
stitution. I might exhaust my hour in the enumeration "of examples 
illustrative of the law of mutual relations, but it is unnecessary. In
deed, life itself, "when c onsidered in its most comprehensive import, 
has been defined to be a mutual exchange of relations. 



REPORT OF STATE NORMAL SCHOOL. G3 

That there could be no arts, no sciences, no education, no civilized 
society without the pre-existence of agriculture the primary art is 
obvious. And I desire to show that without education neither agri
culture nor any other art, calling or pursuit can ever reach such a 
stage of development as will comport with the highest civilization. 
Indeed, this truth must be apparent from the very definition of edu
cation ; for, as before quoted, education is that which fits a man to 
perform skillfully, justly and magnanimously all the offices, public and 
private, of peace and of war. 

Without education agriculture can exist only in its rudest and most 
unproductive form. Look at the agriculture of the Aborigines of our 
country, and ask yourselves how far it would subserve the purposes 
of our civilization. It is perfectly obvious that with it as our depend
ence, civilized society would soon become extinct. The agriculture 
of a people must ever keep pace with its advancing civilization and 
its consequent ever increasing wants. But this progress is not possi
ble without a progressive increase of that intelligence which originates, 
discovers, invents, contrives and directs all human enterprises, and 
which is itself the product of education alone. Mere empirical prac
tice alone cannot do much to promote this great interest. Indeed, 
our slow progress as a people in this department heretofore, has been 
owing to our dependence upon mere experience, without the guidance 
of a wakeful, active, aggressive intelligence. My conclusion, there
fore, gentlemen, you can readily anticipate. Lou will, I am sure, 
agree with me that to promote education, to spread intelligence, to 
expand the intellects and enlarge the hearts of a people, is to promote 
not only its agriculture but all its interests, material, social, moral 
and political. It has been by some claimed that agriculture and not 
printing, is the " art preservative of all arts. I am willing ^ to 
grant this, with a certain qualification, to wit, that next to education 
it deserves that distinction, since without intelligence it must sink at 
once to the mere gathering of the fruits of the ground which spiing 
up spontaneously from the exuberance of nature. A e must, with be
coming modesty, put in our claim that education is the art not only 
preservative but promotive alike of agriculture and of all othei arts 
deserving the name, since education gives us intelligence and intelli
gence is the mother of the arts. 

In making this plea, gentlemen, you will not for a moment infer 
that I underrate your great work. No. I wish to magnify it and 
exalt it by demonstrating its inseparable relations to that which oxalts 
human nature itself, namely, to mind and intelligence. Agriculture 
preserves the life of the race. Education, mind, cultivated mind, 
preserves agriculture. What God, therefore, hath joined, let no man 
put asunder. 

But your special object is to advance the great interests of agricul
ture. It is your aim to increase the amount, variety and quality of 
those material products essential to human preservation, convenience 
and happiness. Need I remind you that one of the most certain 
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methods to accomplish this is to increase the production of ideas, and 
to stimulate thought and invention ? This you are doing by your 
annual exhibitions. This you will do by following up vigorously this 
plan of holding discussions and the preparation of papers upon special 
subjects within the range of the objects proposed to he accomplished 
by your society. This, above all, you will do, by lending the weight 
of your influence for the promotion of general education through our 
public schools and other institutions of learning. This you will do by 
sustaining with all your power of effort, as well as of intelligence, 
those schools and instrumentalities for the special education of teac h
ers, by whom the people through all generations are to be taught and 
trained. 

Education is both general and special. We call that general edu
cation which aims to develop the faculties and open the avenues of 
thought and healthful emotion to the masses of the people. W e ca ll 
that special education which aims to lit a man for any particular pur
suit, profession, or calling. General education must come first in the 
order of time, since it forms the basis of all special instruction and 
preparation for particular occupations and trades. General education 
is also the most important, since with it, with a mind open to the in
fluences and impressions of the outward world, man can turn his atten
tion successfully to many pursuits, guided solely by the light ol 
experience and with casual instruction, as he may be able to gain 
from his fellows and from books. General education and all the 
institutions, agencies and means requisite to make it thorough, effi
cient and universal, should first be provided for, defended and pre
served. To this end, gentlemen, let every true friend of New Jersey, 
of humanity, of civilization and of progress, stand up for our noble 

• scho ol system in all its integrity, and let him favor by the full weight 
of his influence such legislation as may be needful to improve and 
perfect it. 

But, gentlemen, agriculture is one of those pursuits which requires 
some special preparation. The principles upon which its practice is 
founded are drawn from nearly every domain of science. Geology, 
chemistry, physics, botany, and natural history generally all contrib
ute their genial aid to enlarge the resources and increase the produc
tions of the farmer, if he will but avail himself of them. Some of th e 
very simplest, some of the commonest operations of the farm de
pend for a successful issue upon a knowledge of some of the leading 
facts of the sciences specified, and without which knowledge the agri
culturist must plod his way through a succession of trials and failures 
until by unaided and empirical experience alone he discovers the true 
path to success. But when success comes, it may be only apparent 
or fortuitous. A fortunate concurrence of circumstances mav have 
brought success in particular cases, in spite of the ignorance and mal
practice which, under less favorable circumstances would have invited 
defeat. 

It is believed that by special instruction in the application of scien
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tific p rinciples to this subject, years of time may be saved to the far
mer, the products of his toil may be vastly increased ; success may 
be ma de almost certain ; and last but not least, an undying interest 
will be created in his work which will itself be the surest precursor 
of p rogressive improvement in all that relates to his chosen calling. 

It is neither necessary nor practicable to give to the great mass of 
our farming community an elaborate scientific education in the depart
ment of agriculture. But all will agree that a thorough and practi
cal knowledge of its leading facts, principles and processes is both 
desirable and feasible. I say, then, that I believe it to he possible 
so to instruct the farming community generally in the principles of 
their art as to double the value of their labor, and to effect a corres
ponding increase in the amount and worth of the products of that labor. 

And I do not believe that a great agricultural college, as such, with 
its model farm and appurtenances, are needful to secure this result. 
Indeed, this would be the most indirect mode of reaching the desired 
end. In a college course, with an elaborate treatment of the sciences 
embraced in the practice of agriculture, we should, I think, find the 
surest guarantee that the masses would not be thus taught, for the 
reason that those who are to teach the people must he teachers. 
The graduates of such a college could not, from the nature of the 
case, become teachers, for the reason that they have not been trained 
for that calling, and it is to be feared that they would be too ambitious 
to engage in that humble field. How it is expected to dispose of 
these model farmers turned out from the agricultural colleges, I have 
never seen clearly explained. Are they to seek employment as com
mon laborers among the farmers ? Are they to establish model and 
experimental farms for the instruction of their neighbors ? I confess 
that the scheme seems to me to be impracticable, except as a very 
indirect, complicated, and expensive process of popularizing agricul
tural knowledge. I repeat my conviction, that all that is needed by the 
people is, first, a thorough, general, elementary education, which shall 
make them reading, thinking, ingenious working men, and, second, such 
special instruction in the principles of agriculture as may be given by 
and through the teachers of our public schools, provided the teachers 
themselves can be themselves so far taught as to form a taste for the 
work. Our common schools reach the great masses of our people. 
It is said that nineteen twentieths of our population receive their only 
education in these schools. If, therefore, we can engraft upon the 
curriculum of the Normal School a thorough agricultural course, if we 
can secure the necessary apparatus, books, and other facilities for 
doing the work well, we shall have secured the most direct and feasi
ble plan for reaching the masses and imparting to them that general 
agricultural knowledge so desirable, that has yet been proposed. 

In this connection, gentlemen, I beg permission to call your atten
tion to the act of Congress, passed in July last, for the promotion of 
agricultural instruction, by the donation of lands or land scrip to the 
various States. It is not necessary at this time to go into detail re
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specting the provisions of this act, since you are undoubtedly familiar 
with them. New Jersey would, under this act, be entitled to two hun
dred and ten thousand acres of the public lands, or its equivalent in 
land scrip. In fact, under these provisions, this State would be 
obliged to take her share of the gratuity in scrip, since there are no 
public lands in this State subject to settlement. The value of this 
scrip would not be sufficient to create a fund adequate to the establish
ment of an agricultural college and its experimental and model farm, 
even if that plan were preferable. But it would be sufficient, when 
superadded to the present endowment of the State Normal School, to 
secure a course of theoretical and practical instruction in this depart
ment, adequate to meet the wants of the State. Let every teacher 
who goes out to give instruction in the public schools be thoroughly 
imbued with a love of agricultural information—let him be made fa
miliar with the great leading facts of the science, and as far as pos
sible with the best practical methods, and the influence of these teach
ings would be immediately felt throughout the entire commonwealth. 
For he thus not only knows something of agriculture, but what is 
equally important, he knows how to impart his knowledge, and he has 
at the same time the best opportunity to impart it to the masses of 
the people that could possibly be afforded. Scattered as these teach
ers will be, among the rural districts of the State, brought into inti
mate relations with the farmers, enabled by their intelligent instruc
tion received at school in this branch, to enter into converse with the 
tillers of the soil on their chosen pursuit, such teachers would not 
only exert a powerful influence over the farmers in regard to their 
work, but they would also bring them more into sympathy with the 
cause of public education, and thus secure an additional element of 
progress in our public school system. For that system can be im
proved and perfected only so far as an intelligent and sympathetic 
public opinion will justify and demand such improvement. 

Of course the most powerful element of progress, however, would 
result from the actual instruction given in the schools to the rising 
generation, from year to year. The children of the farmer would 
thus be brought up in the spirit of the paternal vocation. They 
would be led to discover something in this calling more attractive than 
the drudgery of its daily toils. Labor would be made attractive by 
the pleasures arising from a knowledge of the scientific principles and 
processes employed therein, and hence the insane cravjngs for city 
life and sedentary pursuits, which are now so prevalent in the country, 
would give place to more rational and sober views of life, its aims and 
enjoyments, which could not fail to produce a most salutary effect 
upon our rural communities. 

The true secret of making labor pleasant and attractive, as well as 
remunerative, is to make it intelligent, which will also make it re
spectable and honorable. I believe that by the means indicated, 
much may be done toward realizing this "consummation so devoutly 
to be wished. Let us, therefore, labor with all our heart and with 
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all the influence which we unitedly possess, to develop the two great 
fundamental arts, education and agriculture, thus furnishing food 
alike for the mind and the body, and thus also consolidating those 
great interests which must ever lie at the basis of a free, intelligent, 
prosperous, happy and Christian community. 



document d. 

To Prof. Wm. F. Phelps, Principal of the State Normal School and 
Farnum Preparatory School of New Jersey : 

DEAR SIR :—In accordance with your request, I take pleasure in 
communicating to you for publication in your annual report a few 
ideas upon tbe subject of object teaching, together with a statement 
of the progress of the Farnum Preparatory School for the term end
ing January 28th, 1863. 

If we mistake not, the beautiful and philosophical method of in
struction by object teaching was introduced into the world about six 
thousand years ago. At that early period objects were presented im
mediately to the senses which, we have no reason to doubt, then, as 
now, p erformed the first office in the process of observing the quali
ties of material objects. By means of this, then novel mode of in
struction, the mind became stored with individual facts, and gained a 
general knowledge of things, their conditions and qualities. A de
sire for observing and knowing was cultivated, and we believe a good 
foundation laid for the improvement of all the nobler powers of the 
mind. This natural process was conducted with marked success with 
children both of a larger and of a smaller growth. But in progress 
of time the brilliant idea was conceived of transplanting children 
from Nature's school to the artificial one designed for primary in
struction. How marked the change ! Children who had previously 
been allowed to exercise every sense, who had grown strong by 
healthful action of the muscles, who had grown rich daily in ideas 
gained in a manner natural and delightful, were, through kind mo
tives, but a misguided judgment, taken from these pleasant paths and 
confined within the four walls of a desolate school room, where every 
law of their childish being was violated, where every muscle became 
weary and craved its natural freedom; where every sense became 
deadened, and every primitive power literally starvea for the want of 
its accustomed stimulus. Although ignorant of the laws that were 
being constantly violated, the children were not unconscious of the 
unhappy results. The whole thing of schooling was forced work—an 
entirely arbitrary proceeding. As a natural consequence, the six 
long, weary hours became burdensome, the school room prison-like. 
But in turning our attention from this gloomy picture, though so 
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briefly and poorly drawn, let us look for a brighter side of the scene. 
Those interested in primary instruction have long felt the necessity 
of going back to natural principles, in order to improve the methods 
of primary teaching—of taking the child where Nature has left him, 
and carrying him on, step by step, by the same simple process. If we 
imagine a school conducted upon these principles, it will appear that 
physical exercise for the healthy growth and relaxation of the body, 
exercises of observation, conception, imagination and memory for the 
mind, and moral and religious lessons for the heart, are the principal 
engagements of the school. It will be the first and constant duty of 
the teacher to attend to the regulation of physical influences, as a 
disregard of the laws of health will, in the end, affect the health of 
the children, preventing them in the meantime from deriving as much 
benefit from the work in which they are engaged. As matters of 
particular importance, ventilation, temperature, light, shortness and 
variety of lessons, physical relaxation, physical exercises and recre
ation, will be attended to. None of the physical wants will be neg
lected, as the intimate relation existing between the body and mind 
is understood. The teacher will not display an entire ignorance of 
the tastes and capabilities of the infant mind and overtask his juven
ile pupils with the dull, dry detail of technical learning in the place 
of communicating to them that kind of knowledge which is best cal
culated to foster the development of their perceptive and observing 
faculties. He will take the child where he finds him, remembering 
that his first glimmerings of intelligence have been called forth by 
the inspection of, and conversation about, actual objects around him. 
By continuing the process already begun he will carry out the system 
known as object teaching. The range of this department of instruc
tion is exceedingly comprehensive. It draws its materials from all 
the knowledge dealing with things which can interest the child or 
exercise his mind. Its prominent aspect is the mental exercise it 
gives. With young children it is used as a means to cultivate obser
vation, conception, language and taste, without which little satisfac
tory progress can be made in their future education. But in what 
manner is this plan carried out is a question often propounded by 
persons well acquainted with all the general principles which this 
system involves. Indeed, those best acquainted with the principles 
will often fail in carrying out the details of the plan of object teach
ing. 

A person may be thoroughly acquainted with the principles of any 
art, without being an adept in the practice of it; in order to become 
this, he must psactice the art until he has acquired the requisite 
amount of tact and skill. As intelligent teachers we admit that 
education should commence with the cultivation of the senses, yet 
very few of us carry out the idea in daily practice. Though Ave 
admit that the primitive powers of the mind, or the perceptive facili
ties are those first brought into exercise, yet we take very little pains 
to properly address them. Knowing that the child has the power of 
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noticing single objects as separate existences, that he has a desire 
accompanied with the ability to become acquainted with objects with
out reference to their qualities; and although the material world is 
composed of single objects, arranged and combined into one grand 
whole, still, as teachers, wc neglect to gratify a natural desire, and 
thus a means for cultivating observation is left unimproved. How 
few instructors acknowledge in daily practice that the child is able to 
take cognizance of the shape or form of bodies. In practice, how 
often we fail to recognize the fact, that the child has any perception 
whatever of place, order, magnitude and proportion; ability to 
judge of length, breadth, depth, heighth and distance; to pei-
ceive colors of objects, to compare them and judge of the harmony 
or discord of their different shades when mingled. I bus the percept
ive powers are often entirely neglected, and we seem to proceed m 
our methods upon the supposition that the first object of instruction 
is to cultivate the verbal memory of our pupils, lo accomplish this, 
artificial and unnatural methods must be resorted to, which have, in 
a great measure, given rise to our debasing system ot discipline. o 
natural motive can induce a child to study what is above his capacity, 
or c ommit to memory what he cannot understand, hence the teac ieis 
only resource is to act upon the vanitv. or upon the fears ol his pupi s. 
Under a proper mode of teaching, children rarely require any other 
motive to attention than the pleasure which the acquisition ot knowl
edge affords them. The habits of attention and concentration are 
the great main-springs of education. The great secret in seem mg 
these in children is to interest them. Object lessons are big 1 y ca 
culated to cultivate the habits of attention and observation, and chil
dren should be accustomed to examine, analyze, and inspect eveiy 
object of i nterest around them. The habit of observing the structure, 
propert es and uses of familiar things prepares the mmd for entering 
upon a higher course of scientific inquiry. But the teacher mus no 
allow his pupils to wander in a wrong direction after trut . e 
be constantly by their side to shield them from danger, anc o g ui 
them to truth, to correct their errors, and to confirm their discoveries. 

This presupposes an ability on the part of the insti uctor_ 0 Py.0]1 

erly lead or direct the inquiring mind in search of now e go. 1 
voung child is not competent to select proper food foi t le nouns mien 
of its physical system. Food suitable in quantity am qua i y mus 
be s elected for it. Suitable aliment must be chosen and properly ad
ministered, for the developement of each faculty of the daw ning mind. 
It must be wisely chosen and judiciously administered. -A.111 I ac e-
quate to the task, should be a question of serious moment with each and 
every one about to assume the solemn responsibility of dealing with, 
the immortal mind. The time has arrived when it is generally ad
mitted that to become familiar with the best methods ot exeicising 
the powers of the mind in their proper order, a studied preparation is 
required. Prominent educators have become convinced that such .s 
a necessity. Acting upon this conclusion, New Jersey lias estab
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lished training schools as a part of her comprehensive Normal School 
system. By a reorganization of the Farnum Preparatory School, 
ample facilities have been provided for such preparation. It is the 
design of the teachers of this school to expound the principles of edu
cation in relation to modes of teaching this system, by showing the 
application of the methods in the actual management of a school, and 
to communicate that kind of knowledge which is best calculated to 
render the teacher useful in the delightful profession of primary in
struction. In these schools, teachers are acting upon the principle 
that the chief object of primary education is to develop the faculties 
of the mind. As the first ideas of children are derived from sensa
tion, so the perceptive faculties are those first addressed. To meet 
the wants of the awakening powers, graded exercises, with the use of 
objects, are given regularly for the purpose of developing, not cram
ming, the mind. Lessons designed to strengthen the conceptive, 
constructive and imaginative powers are, in their proper order, at
tended to. Every exercise becomes a lesson in language, as the 
children are encouraged to talk about the object presented, and as
sisted in the art of expression after an idea has been clearly gained. 
The wants of the physical being and moral nature are not neglected. 

It is society's first demand on the teacher that the moral training 
of his charge should claim his constant regard. Teachers should im
part both moral and religious instruction, objectively, by being them
selves living examples. It has been remarked that Newton, who 
uncovered his head whenever the name of God was mentioned, would 
have taught religion to children without giving expression to a word. 
In working out the details of t he plan, lessons are so constructed that 
the minds of the children shall immediately come in contact with 
something they have observed and can sympathize with. There 
should be a regularity of procedure from part to part. Every lesson 
is intended to have a bearing upon something that is to follow. In 
giving even the simplest object lesson the teacher has a design both 
general and special. Suppose the lesson upon a common wooden 
pencil, it would be viewed as one of a series of lessons designed to 
exercise the perceptive powers of the child, and as an individual lesson 
designed to leave on the mind the impression of the particular thing, 
its use, and the names of the principal parts. While it is true, that 
children are ever surrounded by material objects, and must even when 
unassisted, acquire some idea of them, it is still important in an edu
cational point of view that they should be presented singly to the 
exercise of the senses, that precision may be given to that which 
would otherwise be vague and incomplete. With this in view, simple 
or first grade lessons are given, not so much to communicate'knowl
edge as to form correct habits of observation and develop power of 
thought. Common objects are presented, obvious parts are observed, 
pointed out and named. Lessons in simple perception of form color' 
size, number, sound, place, order, etc., are given. Following 'lessons' 
in second, third and fourth grades are presented, all calculated for 
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the cultivation of the various powers of the youthful mind, and for 
communicating practical and useful acquirements. 

A knowledge of the properties of external objects is taught by 
comparison and contrast, and things that are unknown by things that 
are known. The name of an object, or the name given to the proper
ties of things, is not given apart from the perception of the thing 
itself. Some of the most important properties and definitions of 
numbers and geometrical figures are readily taught to young children 
by means of tangible objects. Pictorial representations aid us in 
giving vivacity and vigor to the faculty of conception. Moral and 
scriptural prints, with pictures of animals, are used very satisfactorily 
in giving object or oral lessons. 

In giving a series of lessons, for instance on the horse, we would 
commence by presenting a picture of the animal, and leading the 
children to observe, point out, and name the principal external parts. 
The child should be encouraged to talk about the animal, its use to 
man, and in what manner it should be treated. This would serve as 
one of a number of lessons upon different subjects given for the pur
pose principally of leading to habits of attention and simple observa
tion. In order, after a certain lapse of time, the same subject might 
again be presented with a view to exercise the observing powers more 
minutely, and language by means of description, the parts, num
ber and position of parts, may be noticed. As the children have had 
the observation carefully exercised in a previous lesson, we would pro
ceed to cultivate the conceptive faculty, by allowing the children to 
repeat the parts they have observed, as head, neck, body, etc. Pre
sent the picture; children should be led to observe that the parts 
mentioned have other parts. Those of the head will be observed and 
named, as mouth, nose, eyes and ears. In the neck the mane is ob
served and named. In the body, the back and sides, legs, thigh, knee 
and knee joint. The feet being observed, the children will point out 
the hoof, and say of what use it is to the feet. The position of parts 
may be noticed and described. Lead the child to describe the posi
tion of the head. If necessary, assist them in the use of language. 
Lead them to observe and express that the eyes, ears, nose and mouth 
are placed in the head; that the mane is on the neck; legs under
neath the body; feet at the end of the legs, etc. Refer to the plea
sure they derive in being drawn from place to place by this generous 
animal; awaken kindly feelings toward the horse. Again, as an ad
vanced lesson, the same subject may serve a useful purpose as a lesson 
for extending the observation, cultivating language, and as an exer
cise in comparison, also by addressing to some extent the reasoning 
faculty. First, as a review, see that the children can name the parts 
and describe their position. Secondly, children observe and describe 
the form of the principal parts, as the body is long, slender, which 
may be brought out by comparing the body, by reference to a picture, 
with that of a cow ; legs long and thin, by comparing them with 
those of an elephant; tail handsome, flowing; ears upright, pointed, 
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by comparing with those of a dog, which are drooping and rounded. 
Thirdly, habits or actions that distinguish it, as neighing, trotting, 
drawing heavy burdens. Neighing may be brought out by asking 
what the animal does instead of barking, crowing, mewing, etc.; 
trotting, by referring to what the horse does when they are riding 
swiftly; drawing heavy burdens, by allowing the children to speak of 
the uses of the horse to man. Children decide whether it is right to 
overwork or in any manner cruelly treat this kind, obedient animal. 

In a course of lessons in a higher grade, we might present the same 
subject, for the purpose of showing the adaptation of structure to 
habits, and uses to man. 

1. Moves swiftly, has a long slender body, and long thin legs. 
2. Guided by means of the bit, has a space between the teeth. 
3. Can travel over hard, stony ground, without injury. Has strong, 

thick hoofs. 
4. Perspires freely after severe exercise. Has a porous skin, with 

a loose hairy covering. 

METHOD. 

1. Draw from the children that the horse can move swiftly; let 
them say why it is able to move faster than a cow or elephant; let 
them imagine a horse of huge dimensions, with immensely large clumsy 
legs, harnessed before a carriage, for the purpose of conveying some 
one in great haste to the cars; what they think would happen, and 
why ? If they wore to select a horse for pleasure riding, would they 
choose a clumsy animal? The children say what fits the horse for 
swift motion. 

2. Draw from the children that the horse is guided by means of the 
bit; get them to contrive some other way of guiding; tell them how 
the reindeer is driven—why not manage the horse in the same way? 
Draw upon the board the jaws and teeth of the horse, and encourage 
them to examine for themselves, as an opportunity may occur. Chil
dren say how the bit is kept in the mouth. 

3. Refer to the hard stony roads; what effect it would have upon 
their bare feet; say how the horse is enabled to make long journeys 
without injury; how the shoes are fastened; present a naTl used by 
shoers, and children judge of the thickness of the hoof- what would 
happen if the hoof were thin ; refer to their own nails ; lead them to 
see how kindly and wisely this animal is protected from suffering and 
rendered of service to man. 

4. Refer to a horse after having been driven rapidly; children say 
how the perspiration came to the surface ; what quality the skin must 
possess; suppose the horse covered with thick wool, what would hap
pen when the horse was exercised; led to see that the porous skin and 
loose hairy covering are just adapted to the wants of the animal and 
that God alone could have thus wisely and beautifully fitted every'part 
of, and so perfectly adapted it for usefulness to man. 
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Such lessons should be wrought out with intelligence. The teacher 
will not attempt to exhaust the subject. Each act of in struction should 
leave the pupil with the desire for a continuance of it. The art of 
the teacher is shown in imparting no more than is indispensable, and 
in communicating it as materials out of which the children are to form 
their own thoughts under his guidance. A successful lesson exhibits 
direct communication of facts and questioning intermingled. The 
principles involved are naturally the same as those which govern our 
successful teachers in conducting exercises with advanced pupils. It 
would seem that practical teaching consists in expressing clearly and 
definitely the idea designed to be conveyed. 

If we w ished, for instance to express our idea of a box, so that a 
class of p upils should understand it as clearly as we ourselves, it might 
he done by signs, as the motion of the hands, with an 01 al desci ip-
tion of its parts and uses, or by a written description of the parts and 
uses, and presenting it to the eye of the learner. Again, by a cor
rect drawing of the box, made in the presence of the pupils, with 
proper oral explanations. Still, by taking the materials of vhicli the 
box is composed and putting them together according to the idea we 
have of the box, in this way we should express our notion of the box 
in the clearest and most definite manner. This plan illustrates the 
true method of instruction. The mode only varies, according to the 
idea to be taught. In adapting it, however, to the wants of primai v 
pupils, we find that it requires some experience to succeed in can } ing 
out the principles in all their details. I\ e deem it not only auvisab e 
hut necessary for those about to assume the solemn responsibilities 
resting upon primary teachers to become acquainted with, and piac 
tice the improved methods of instructing by object teaching, un er 
competent tuition. 

PROGRESS OF T HE SC HOOL. 

We commenced our duties in the Farnum Preparatory School, under 
your general supervision, upon the 8th of Septembei, lob-.. c 
have endeavored to adapt our instruction to suit those whose attain-
ments do not differ very widely from each other, making the ba^is o 
classification the mental power and capabilities of the pupils. JL e 
three great divisions are the Primary, under the charge of Miss 
Helen A. Davis, of Oswego, N. Y., the Intermediate and Training 
Departments, in which we are assisted by the Misses Oliphant and 
Peters. These are subdivided as follows: the Primary Classes are 
C, sub. 1, 2 and 3, which divisions were made with reference to the 
attainments of pupils in Reading, Spelling and Xumber. The avei-
age age of c hildren in C, sub. 3, is five years; in sub. 2, six; in sub. 
1, eight years of a ge. 

The Intermediate Department is divided into the classes A, R 
and C. 

The Training Department is not divided. 
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STUDIES A ND EX ERCISES PU RSUED IN EACH DE PARTMENT. 

Primary Department. Reading, Spelling and Number. 
Oral Lessons on Form, Color, Human Body, Objects, Size, Place 

and Animals. 
Miscellaneous Exercises. Moral Lessons, Physical Exercises, 

Printing, Inventive Drawing, Construction, Singing, Marching, IV n-
ting, Number, Tables, etc. 

Intermediate Department. Reading, Spelling, Practical and Men
tal Arithmetic, Geography, Grammar, Penmanship. 

Oral Lessons. Advanced exercises on Form, Color, Size, Lan
guage, Objects and Animals. 

Miscellaneous Exercises. Reproduction of Oral Lessons on Slates, 
Map Drawing, Lessons on the Principles of Penmanship, Arranging 
Harmonious Colors, Mat Braiding, Physical Exercises and Inventive 
Drawing. 

Training Class. Reading, Spelling, Arithmetic, Geometry, Natural 
History and Natural Philosophy. 

Miscellaneous Exercises. Observing Object Lessons, Writing Ab
stracts of Lessons, Writing Sketches of Lessons, Practice in Giving 
Object Lessons. 

A S UMMARY O F THE W ORK AC COMPLISHED IN EAC H DEPARTMENT. 

Primary. With the beginners, or C, sub. 3, in reading, the word 
method has been adopted. By the use of objects, charts and the 
board, the children have made rapid progress in recognizing words at 
sight. They are now using the Primer, in connection with oral and 
blackboard illustrations. Sub. 2, the next higher division, are exer
cised in a similar manner, recognizing and printing familiar words 
from the board and from the Primer. 

Sub. 1 have progressed about half through Wilson's First Reader, 
and are spelling by the Phonic method. 

1. Sub. 3 in number have been led to the distinct perception of 
numbers, beginning with one and taking each number separately in 
its order as far as ten, by the exhibition of t he corresponding number 
of objects. 

2. The number associated with the name. 
3. Have been taught the power and name of each number when 

used as an ordinal. 
4. Have been exercised in the addition of 1, 2, 3, 4 and 5 to all 

numbers up to ten. 
5. Have been exercised in comparing numbers with each other as 

to their general magnitude, as in 3 and 5 which is the greater etc 
C. Sub. 2.—-This division has been over the same ground and pro

ceeded to add in every possible manner numbers as far as ten. Com
menced subtraction. 

C. Sub. 1.—Addition and subtraction of numbers under ten. 
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2. Subtraction and recombination of several numbers in succession. 
3. Multiplication and division of numbers one to ten. 
4. The form and power of the ten numeric signs. Children made 

familiar with the meaning of the words more and less, and with the 
algebraic signs -|- and —; also with the sign of =. 

5. The development of the number eleven to one hundred, and the 
extension of notation. 

6. The application of t hese numbers prosecuted to simple processes 
of c alculation. 

7. Addition, subtraction, multiplication and division of numbers 
from 10 to 100. 

GENERAL EXERCISES. 

Instruction is given orally and collectively. This sympathy of 
association gives a cheerful tone to the minds of t he children. There 
is nothing like the living voice, looks and actions of the teacher for 
intensifying the attention and concentrating the faculties of the chil
dren. The great secret in fixing the attention of pupils is to interest 
them—never to overstrain their faculties, or to fatigue them by keep- 1 

ing them too long directed to one particular object. " Change is rest." 
Upon this principle the general exercises are varied, and one subject 
never continued for a longer period of time than two weeks. The 
time for an oral or object lessson does not exceed fifteen minutes. 
It is exceedingly gratifying to observe the happy results of this course 
of t raining. It is delightful to witness the interest manifested by the 
children in the subjects presented. Their attention is excited, their 
perceptions quickened in a marked degree. School hours become a 
pastime while the faculties are being drawn out, and the foundations 
of science are being instilled into the mind. 

SUBJECTS PRESENTED—FIRST FORTNIGHT. 

Form and Objects. 

1. Distinguishing Form. 
2. Objects simply for parts: Pin, Key, Scissors, Penknife, Thim

ble, Chair, Watch. 

SECOND FORTNIGHT—SUBJECTS: PLACE AN D C OLOR. 

Place. 

1. Children arrange objects according to pattern. 
2. Children arrange objects from memory. 
3. Ideas of distance as far and near developed. 

Ideas of position, as up, down, the right hand side, the left hand 
side, above, below, beyond, etc., developed. 
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Color. 

1. Distinguishing and naming Primary and Secondary Colors. 
2. Lesson on the Color Red. 

THIRD FORTN IGHT—SUBJECTS : SIZE AN D HUM AN BO DY. 

1. General idea of Size, as large, small, larger, smaller. 
2. Ideas of length, breadth and thickness developed. 
3. Idea of breadth developed. 

Human Body. 
1. Children touch the principal parts of the body at the dictation 

of teacher. 
2. Lessons on the arms and legs. 
3. Lessons on the joints of the upper limbs. 
4. Lessons on the joints of the lower limbs. 
5. Lessons on the parts of the upper and lower limbs. 

FOURTH FOR TNIGHT—SUBJECTS : FORM AN D OBJ ECTS. 

1. Review of first fortnight's work on Form. 
2. The idea of a corner developed. 
3. The idea of sides developed. 
4. Lesson on the different kinds of sides. 

Objects. 
1. Review parts of Objects previously learned. 
2. Leaf, Bell, Cup. 
3. Idea of Transparency developed. 
4. Idea of Opacity developed. 
5. Idea of Brittleness developed. 

FIFTH FOR TNIGHT SUBJECTS : PLACE AND CO LOR. 

Place. 

1. Representation of Position, first on a horizontal slate, then on 
the upright board. 

Color. 
1. Reviewed the Primaries and Secondaries. 
2. Distinguished and named the Tertiaries. 
3. Formed Patterns by imitation with Primaries and Secondaries. 

SIXTH FOR TNIGHT—SUBJECTS : SIZE A ND A NIMALS—MAMMALS. 

Exercises in Size. 
1. Children required to find two laths that will together equal one 

shown them, etc. ° 
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2. Children determine the length of lines drawn in different direc
tions, as to which is longer, shorter, longest, shortest, etc. 

3. Relative distance between dots and lines. 
4. By comparing with a vertical line, class decide which of various 

slanting lines slant the most, etc.; commenced measuring by the inch. 

Mammals. 

Pig, Cow, Horse, Dog, Rat. 

SEVENTH FOR TNIGHT SUBJECTS: HUMAN BO DY A ND BIR DS. 

1. Reviewed previous lessons on Human Body. 
• 2. Lessons on the Feet, compared with feet of cow, horse, duck, 
etc.; led to see that, being wide and flat, are fitted for standing on. 

3. Parts of foot observed and learned. 
4. Parts of hand observed and learned. 
5. Names of fingers as index; middle, ring and little. 
6. Adaptation of hand to its offices. 
7. Difference between the foot and hand ; led to see why the hand 

is better fitted for grasping, etc., than the foot. 

Birds. 

Hen, Rooster, Duck, Goose, Owl, Parrot, Peacock, Ostrich; part3 
observed and named; mode of life ; use to man, etc. 

EIGHTH FO RTNIGHT SUBJECTS : FORM A ND O BJECTS. 

1. Reviewed previous lessons on Form. 
2. Idea of Surface developed. 
3. Idea of Faces. 
4. Idea of straight and curved Lines. 
5. Description of faces of Objects; as plane or curved. 
G. Faces as bounded by straight and curved Sides. 

Objects. 

Parts and use of parts; Feather, Cent, Acorn, Book, Apple. 

NINTH AN D TEN TH FOR TNIGHTS. 

Review of previous Lessons. 

INTERMEDIATE DEPARTMENT. 

A CLASS.—ARITHMETIC ; reduction, addition, subtraction, multi
plication and division of denominate numbers, cancellation, common 
measure, and common multiple. 
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Green's Elements of ENGLISH GRAM MAR, to prefixes, inclusive. 
MENTAL ARIT HMETIC ; 86 pages. 
READING—Wilson's Third; 285 pages. 
GEOGRAPHY—Warren's; Europe, Asia, Africa and Oceanica; after 

which the United States, commencing with the Eastern, continuing 
through the Middle and Southern to South Carolina, with Kentucky. 

PENMANSHIP—Learned the principles of both small and capital 
letters; written through the first and partly through the third copies 
of Potter & H ammond. 

B CLASS. READING—Wilson's Third; 165 pages. 
ARITHMETIC—Drilled in the Fundamental Rules. 
WRITING—Same as A Class. 

OUTLINE OF THE ORAL LESSONS GIVEN TO B AND C CLASSES. 

Color. 

1. Distinguishing prominent colors. 
2. Naming principal colors. 
8. Arrangement of colors. 
4. Lessons given to develop the perceptions of the most obvious 

harmonies of colors. 
5. Remembering colors. 
6. Distinguishing and naming tints and shades. 
7. Distinguishing colors, as primary, secondary and tertiary. 
8. Hues of color. 

Language. 

1. Sentences formed from given words. 
a The name of an object. 
b A word expressing quality. 
c Some part of the verb to be. 

2. Contracted sentences. 
a That in which different qualities are ascribed to the same object. 
b That in which the same quality is ascribed to various objects. 

8. Exercises on discrimination in the use of words. 
4. Sentences formed describing the parts of objects. 
5. Sentences containing words expressing action. 

Animals. 

Structure and habits considered with reference to the adaptation 
of the first to the last. Comparison as well as simple observation 
exercised. Lessons given upon the cat, dog, squirrel, cow, horse, 
hen, duck, goat bear, elephant, rhinoceros, owl, camel, eagle, 
hedgehog, scarlet ibis, ostrich, parrot, humming bird. 

Comparison of Cat and Dog. 
Comparison of Hen and Duck. 
Comparison of Bear and Goat. 
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Comparison of Cow and Horse. 
Lessons on the beaks of birds. 
Lessons on the covering of animals. 
Lessons on the feet of a nimals. 
Lessons on the feathers of birds. 
Lessons on the wing of a bird. 

Objects. 
Parts observed and named. 
Obvious qualities. 
Qualities on which uses depend. 
Lessons given on Paper, Leather, Glass, Sponge, Cork, Rubber, 

Whalebone, Glue, Feather, Wing, Gold, Silver, Quill, Parchment, 
Water, Milk, Cinnamon. 

Comparison of Paper and Leather. 
Comparison of Paper and Glass. 
Comparison of Wing of a Bird and Human Arm. 
Comparison of Water and Milk. 
Lesson on a Candle, Clove, Nutmeg, Mace. 

Inventive Drawing. 

I. Figures drawn, using a certain number of straight lines. Com
binations with three, four, five and six straight lines. 

The principle of combination is that of invention. 
Combinations of two right angles. 
Combinations of four right angles. 
Combinations of eight right angles. 
Combinations of twelve right angles. 

Form. 

1. Development of common properties belonging to surface. 
2. Edges and corners of solids. Straight and curved sides. 
3. Angles and enclosed spaces. 
4. Directions of the straight line. 
5. Triangles, Quadrilaterals, Polygons. 
6. The Circle. 
7. The Sphere. 
8. The Cylinder. 
9. The Cone. 

10. The Pyramid. 
II. The Prism. 

Size. 

1. Relative sise and proportion of objects. 
2. Measuring by the standard measures of l ength. 

6 
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TRAINING DEPA RTMENT. 

Arithmetic from Percentage to Exchange, inclusive. 
Completed, Hill's Geometry. 
Hooker's Natural History, nearly completed. 
Daily exercises in Reading and Spelling. 
Observation and practice in Object Teaching. 

' Received, written sketches of lessons for Perceptive Oral Lessons 
on Form, Size, Color, Animals, Place and Human Body. 

EXAMPLES OF SK ETCHES GIVEN. 

Object: Knife. 

1. Children observe the object and name it. 
2. Children led to see that it has parts. 
3. Children observe, point out and name the parts, as handle, 

blade, plate, hinge, rivets, notch, point, etc. 
4. Children mention parts of handle. 
5. Children mention parts of blade. 
6. Teacher point to parts ; children name them. 
7. Children point to parts as teacher names them. 
8. Use of knife. 
9. Use of different parts. 

SKETCH OF A L ESSON ON H UMAN BO DY. 

1. Children are told that the arms are called the upper limbs, that 
the legs are called lower limbs; children observe, and say how many 
limbs we have. 

2. Led to see that the limbs can be bent, are told, if neces-
sary, that the place where we bend our limbs are called joints. 

3. Children touch the joints in the upper and lower limbs. Names 
given. 

4. Teacher touches joints. Children name them. 
5. Children point to joints as teacher names them. 
6. Children led to observe what is between the joints; the names 

of the parts given. 
7. Children describe position, as, the leg is between the ankle-joint 

and knee-joint. Thigh is between the knee-joint and hip-joint. Fore
arm is between the wrist-joint and elbow-joint. Upper-arm is between 
the elbow-joint and shoulder-joint. 

SKETCH OF A LESSON ON ANIMALS. 

Goose. 

Picture presented. Children observe and point out the principal 
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parts, and in simple language describe position. Speak of the num
ber of parts, etc. 

1. The body is between the neck and tail, and above the legs. 
2. Feathers are all over the body except the beak, eyes, legs, feet 

and toes. 
3. The head is at one end of the body. 
4. The neck is between the head and the body. 
5. The wings are on each side of the body. 
6. The back is the upper part of the body. 
7. The breast is the front part of the body. 
8. The nostrils are on the beak. 
9. Children compare the feet with those of a hen: led to see that 

they are webbed. 
10. Children say what they have seen geese do ; say how they are 

fitted for swimming, etc. 
11. Of what use the goose is to us. 

SKETCH OF A LESSON ON FORM. 

1. The idea of a corner developed. Present forms having cor
ners and those having none. Children observe and point out dif
ference. 

2. Children observe objects in the room having corners. From 
several objects upon the table children requested to pick up the one 
having the greatest number of corners; the least number, etc. 

2. The idea of sides. Exercise the children in observing the num
ber of si des and corners of various objects. 

3. Different kinds of sides. By comparing two figures as the 
curved triangle and square, the children are led to observe the differ
ence in sides. Exercise them in finding figures having sides like the 
square and curved triangle. 

4. Give terms curved and plane. 
5. Children exercised in finding curved and plane sided figures. 
6. Children led to see that the sides and corners are equal in num

ber. 
N. B.—With young children it requires several lessons to work 

out t he ideas and' exercises merely indicated in this sketch. 

SKETCH OF A LESSON ON PLAC E. 

Representation of s chool room on horizontal slate. 
1. Children point to walls of the room and determine where lines 

shall be drawn to represent them. 
_ 2. Doors, windows, tables, desks and other objects observed; po

sition described and represented in the same manner. 
3. Teacher describes position of the objects, children represent 

them. 
N. B.—Before representing the room, there are many introductory 

exercises in place. 
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.SKETCH OF A LESSON ON NAMING COLORS. 

1. Present a blue card; children find one like it. 
2. Name given. 
3. Proceed with red and yellow in the same way. 
4. Teacher points to red, blue and yellow upon the color chart; 

children name them. 
5. Children point to colors as teacher names. 
6. Children observe and point out any thing red, blue and yellow 

in the room. 
7. Arrange color cards according to direction. 

SKETCH OF A LESSON ON SIZE. 

1. Children select from a number of laths the longest, others the 
shortest, and so on until all the laths have been selected. 

2. Children observe lines upon the board of same length as laths, 
and decide which of the laths correspond in length with lines pointed 
to by teacher. 

3. Children hold up laths, others point to lines corresponding in 
length. 

4. Children point to lines, others select laths of same length. Ex
ercises varied to interest the children. 

I have thus endeavored to give you an outline of the principles 
•which seem to be involved in the method employed in the school, as 
well as of the practical work already accomplished in the several 
departments. As you are aware, our plans are but partially devel
oped at present, and we look to the future for the more complete 
realization of the hopes of the friends of the noble institution com
mitted to your immediate guardianship. That these hopes may be 
fully justified by the results of our earnest and well intentioned efforts, 
is, I am sure, the desire of our associates, as it certainly is of the 
undersigned. 

Respectfully submitted, 
P. C. CASE, Preceptress-



document e. 

NEW JERSEY STATE NORMAL SCHOOL—SPECIAL CIR
CULAR. 

ORIGIN OF THE SCHOOL. 

This Institution was established by an act of the Legislature, passed 
February 9th, 1855, for the instruction and practice of teachers in 
the " Science of Education and the art of instructing and governing 
the Public Schools of this State." By a recent act of the Legisla
ture it has been continued for the further period of five years from 
February 9th, 1860. 

CONDITIONS OF ADMISSION. 

First—Applicants must he at least sixteen years of age, and of 
unquestionable moral character. 

Second—They must be in sound bodily health, and able to sustain 
a good examination in Orthography, Reading, Arithmetic, Geography, 
and English Grammar. 

Third—They must declare their intention to teach in the Public 
Schools of this State for at least two years. 

Fourth—They must enter for a full term, and remain till the close 
of the same, unless excused for adequate cause by the Board of In
struction. 

FORM OF APPL ICATION TO TOW N SUPERINTENDENT. 

I, (A. B.,) of the township (or city) of (C,) county of (M,) New 
Jersey, aged years, desirous of obtaining admission as a pupil 
in the Normal School, hereby declare that my object in seeking admis
sion to it is to qualify myself for the duties of a common school 
teacher, and that it is my intention to engage in that employment in 
this State, for at least two years. 

CERTIFICATE OF TOWN SUPERINTENDENT. 

The candidate must present to the Principal, during the first week 
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of a term, the following certificate from the Superintendent, School 
Committee, or Board of Education of his township or city : 

To the Board of Trustees of the State Normal School: 
This is to certify that (A. B.,) of the township (or city) of (C,) 

county of ( M,) New Jersey, aged years, desires to obtain admis
sion as a pupil in the State Normal School, and has given to me a 
written declaration of intention to engage in the employment of a 
common school teacher in this State, for at least two years, and being 
satisfied that is of good health, and of proper moral qualifications, 
I do recommend as a suitable person by age, character, talents 
and attainments, to he received as a pupil of the Normal School. 

A. B., Town Superintendent of township. 
Or, C. D.,I 

E. F., V School Committee of township. 
G.H.J 

Or, J. K., President of the Board of Education of the city of 

RATIO OF REPRESENTATION. 

By the terms of the act establishing the State Normal School, the 
number of pupils is limited to two hundred and forty, and hence 
"each county is entitled to fill three times as many seats in the school 
as it has representatives in the Legislature." In case any county is 
not fully represented, candidates may he admitted from other coun
ties, on sustaining the requisite examination and producing a proper 
certificate as above. 

EXAMINATION FOR ADMISSION. 

Candidates will be examined by the Faculty immediately on pre
sentation of the certificate before mentioned. This examination will 
be both oral and written, and will determine the question both of t he 
admission and classification of the candidate. 

DECLARATION OF INTENT ION. 

Each candidate admitted is required to sign the following Declara
tion and Agreement, which document is a permanent record with the 
Institution : 

NEW JERSEY STATE NORMAL SCHOOL. 

The findersigned, having received certificates of admission as pupils 
in the New Jersey State _ Normal School, hereby declare that it is 
their intention to engage in the employment of teachers in the com
mon schools of this State, for at least two years, and that their object 
in resorting to this school is the better to qualify themselves for that 



REPORT OF STATE NORMAL SCHOOL. 87 

responsible duty. The undersigned also hereby agree to report them
selves semi-annually, in writing, for the aforesaid period of two years, 
to the Principal of the Normal School, in case they enjoy its privil
eges for one term or more. 

COURSE OF STUDY AND TRAINING. 

The following is the course of study, arranged into Departments, 
without regard to the crder in which the various branches will be 
pursued, or to the length of time wThich may be devoted to them : 

I. English Language.—The Elementary Sounds. Spelling, Defini
tion, Analysis and Synthesis of Words. Reading and Elocution. 
English Grammar, including the Analysis of the Sentence and Sen
tential Structure. Composition, including Rhetoric and Criticism. 
The Art of Debate, including Parliamentary Law. 

II. Graphics.—Penmanship and Book-keeping. Object Drawing, 
Map Drawing. Mechanical Drawing. 

III. Mathematics.—Oral or Mental Arithmetic. "Written Arith
metic. Practical Mathematics. Algebra, (elements.) Geometry, 
(elements.) Mathematical Geography and use of Globes, including 
also the Elements ot Astronomy. Trigonometry. Surveying. 

IV. Natural Science.—Descriptive and Physical Geography. 
Human and Comparative Physiology. Elements ot Natural Philoso
phy. Elements of Chemistry. Agriculture. Horticulture. Out
lines of Entomology. Geology. 

V. Ethics, etc.-—Moral Philosophy. Natural Theology. Consti
tution of the United States and of New Jersey. School Laws of 
New Jersey. History of the United States. 

VI. Theory and Practice of Teaching.—Intellectual Philosophy. 
The Study of School Systems. Lectures on Education and the De
tails of Teaching. Practice in Model School. Vocal Music through
out the course. 

This course is to be thoroughly investigated. The pupil will be 
expected to study the subject in its logical order, to master and repro
duce it in clear, methodical and well chosen language of his own. He 
will be subjected to the most rigid criticism in respect to thoroughness 
in the investigation of a subject, as well as accuracy, method, clear
ness and force in its delivery. He will be presumed to understand 
nothing that he is unable with readiness and precision to embody in 
good language. He will be taught to observe and note the methods 
of his instructor, and to learn from his example the best modes of 
conducting the education of others, while himself undergoing the 
process. 

OBSERVATION AND PRACTICE IN THE MODEL SCHOOL. 

The Model School is composed of pupils of the ages usually found 
in the public schools of the State—from six to sixteen years. Each 
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pupil of the Normal School will spend at least two weeks in observa
tion and practice in the Model School for each term of his connection 
with the former, except the first term, which will be devoted to the 
elementary studies. He will thus be compelled to subject his theories 
to the test of experiment, under the eye of an accomplished master— 
the Superintendent of the Model School. He will also take part in 
the administration of a well-organized school, and will thus learn the 
inestimable advantage of system and method in his attempts to edu
cate the young. 

LECTURES O N THE SC IENCE OF E DUCATION AND AR T OF TEA CHING. 

These lectures will be frequent, and will be very practical. They 
will comprehend the development of the principles of education, and 
the best modes of their application in the organization, discipline and 
instruction of schools. The best modes of securing the co-operation 
and sympathy of parents in the work of education will also be dis
cussed, school systems will be examined, and the laws pertaining to 
schools in this State will be made familiar to all. 

SCIENTIFIC AGRICULTURE. 

By request of the Executive Committee of the State Agricultural 
Society, arrangements have been made for a practical course in this 
department, including several collateral branches. This course will 
comprise the following: 

Physical Geography and its relations to the commerce and produc
tions of the country. 

Elements of Botany and its relations to Agriculture. 
Agriculture proper, as treated in Norton's Elements and kindred 

works. 
Geology and its relations to Agriculture. 
Horticulture—Outlines of Entomology, including the study of the 

Noxious Insects of this climate. 

PRIVILEGES OF PUPILS. 

There is no charge for tuition except for those who do not take the 
pledge to become teachers in this State. 

For the use of books and a limited amount of stationery, a charge 
of two dollars per session, payable on receipt of the books' is macfe. 
It is optional with the student, however, to find his own books and 
stationery if he prefers to do so. 

DISCIPLINE. 

No school can be efficient and profitable without a perfect state of 
discipline. Good order must necessarily be regarded as the primary 
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condition of all effective instruction. The government of t he Normal 
School will be such as to afford a model worthy of imitation in the 
public schools of the State. It will be firm and impartial, and yet 
such as to appeal to the self-respect of the pupil. Prompt dismissal 
will follow all immoral acts and unteacherlike deportment. 

REGULARITY AN D PRO MPTNESS OF A TTENDANCE. 

The embarrassing and disorganizing effects of absence and tardi
ness in our schools constitute the most serious evils with which they 
have to contend. Pupils cannot be taught unless they are present, 
and they cannot be properly taught unless they are constantly pre
sent. No teacher can secure regularity of attendance unless he him
self afford the example. In the Normal School, therefore, no ab
sence or tardiness can be allowed except in extreme cases, of which 
the Faculty must be the sole judge. No trivial cause can excuse a 
violation of this wholesome regulation. All absence must be on leave, 
pre-obtained. 

TERMS AN D VA CATIONS. 

The fall terms will hereafter open on the first Monday in Septem
ber, and continue twenty-one weeks. The spring terms will begin on 
the second Monday of February. There will be no vacation at the 
holidays, except on Christmas and New Year days. 

BOARD. 

Good board can he obtained in respectable private families at from 
two and a half to three and a half dollars per week, including all but 
washing. The boarding houses are subject to such regulations as the 
Principal may from time to time establish. The pupils will also be 
visited at their boarding houses by members of the Faculty, and a 
watchful care will be exercised over them at all times. 

SPECIAL NOTICE. 

No student will hereafter be received after the first week in the 
term. No student will he permitted to enter the Normal School for 
less than one full term, except by previous arrangement with the 
Principal. 

GRADUATION. 

Candidates for graduation will be required to teach six months, and 
afford satisfactory evidence of their ability to organize, discipline and 
conduct a school before receiving the Diploma of the Institution. 
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EXAMINATIONS. 

There will he a final Examination of the graduating class during 
the week preceding the close of each term. This Examination will 
not be open to the public. The public Examinations will occur during 
the last week of each term. To these all are invited. 

PHYSICAL EDU CATION. 

No system of e ducation can meet the wants of our people that does 
" not address itself to the whole body and all the parts of human 
life." The health is to he preserved. The body, as well as the mind, 
is to be trained, developed and strengthened. The severe and long-
continued exercise of the mind, without a corresponding use of the 
body, is a perpetual warfare waged against the powers of life. 
Hence, regular and vigorous exercise in the open air will be required, 
and it is hoped that special facilities will soon be provided for sys
tematic and thorough physical training for all who shall be admitted 
to the Normal School. 

VISITATION. 

The Normal School will he open to visitors during term time 
through all the regular session hours. Citizens and strangers are 
cordially invited to visit it at their convenience, and without cere
mony. 

TOWN SUPERINTENDENTS. 

Town Superintendents are earnestly requested to recommend none 
hut candidates of u nimpeachable moral character and of good abilities, 
to the end that the energies of the Institution may not be wasted 
upon unworthy and incompetent individuals. The schools of the peo
ple demand the best talent and the highest character on the part of 
those who aspire to the responsible office of a teacher in them. 

GENERAL REM ARKS. 

The demand for well qualified teachers is universal and pressing; 
and all who, by diligence, industry and good character, attain in the 
Normal School that standard of excellence demanded by the educa
tional wants of the State, may be sure of ready and remunerative 
employment on leaving the Institution. The Principal will devote 
special attention to the supply of t eachers for schools, and schools for 
those teachers who are worthy of patronage. Advice will also be cheer
fully given respecting plans for school houses, furniture, &c., to all 
who may desire information. All communications relating to the 
Normal School should be addressed to Prof. WM. F. PHELPS Princi
pal, Trenton, N. J. 
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STATE OF NEW JERSE Y, H 
DEPARTMENT OF PUBLIC INS TRUCTION, I 

Superintendent's Office, Neivark, June 5, 1860. J 
The Normal School having heen established bj the Legislature of 

this State for the supply of its greatest educational want—that of 
well qualified teachers for the Common Schools—the undersigned 
would call the special attention of Town Superintendents and friends 
of education to the foregoing circular, setting forth the crnditions of 
admission, the course of s tudy, and such other information as is need
ful for applicants. In the selection of candidates for admission great 
care should be exercised by the school officers that none but persons 
of good mental and moral qualifications, as well as of sound bodily 
health, be recommended for such admission. 

P. W. RICORD, 
State Superintendent of Public Schools. 



DOCUMENT F. 

OFFICE OF TH E SUPERIN TENDENT OF PUB LIC SCH OOLS, 1 
Newark, July 1,1862. / 

To the Town Superintendents of Public Schools and the Friends of 
Fducation in New Jersey. 

GENTLEMEN :—I solicit your earnest attention to the important re
lations of the State Normal School to the cause of public education, 
and ask your active and hearty cooperation in my efforts to extend its 
usefulness until its benefits shall be felt in every school district in the 
State. 

This institution has been established for the sole purpose of im
proving the qualifications of teachers, and of raising the standard of 
education among our people. All experience shows that it is the 
teacher that makes the school, and hence the improvement of the 
school must begin with the improvement of the teacher. 

The Normal School of New Jersey is quite generally admitted to 
fie one of the most complete and efficient seminaries of the kind in 
this country. Its beneficial influence upon our public school system 
and upon t he educational sentiment of the State is now almost univer
sally felt and acknowledged. Wherever its graduates have gone, there 
fias been, with scarcely an exception, a decided revolution in the char
acter of the schools, and in the views and feelings of the people in 
reference to them. Wherever these trained teachers go, they carry 
with them more accurate and varied knowledge, better methods of 
teaching and governing, and a more earnest and devoted spirit. I 
fiave abundant testimony upon this point, not only within the field of 

own perso nal observation, but from the most intelligent and trust
worthy sources throughout the State. 

It is much to be desired that these great advantages should be uni
versally enjoyed by the people of New Jersey. Why should not every 
school dis trict be blessed with the services and the influence of an in
telligent, skillful and devoted teacher ? This is the boon which our 
Normal School offers to every neighborhood. It depends almost en
tirely upon the school officers and the people themselves to determine 
flow soon th is precious boon shall be within the reach of all. 

The school is capable of affording thorough instruction to two hun
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dred and fifty candidates for the responsible and useful office of the 
teacher. It is highly important that every seat should be filled. Its 
benefits can be more than doubled in one year without any increase of 
expense if the town superintendents, the school trustees and the peo
ple will see to it that no vacancies remain unfilled. 

The attention of town superintendents is particularly invited to this 
subject. It should be made one of the primary objects of these 
officers to direct the attention of the most active and intelligent teach
ers within their townships to the great advantages offered by this school 
for special, professional training, and their influence should be ex
erted to induce such to prosecute a thorough course at the Normal 
School. None but healthy, earnest, intelligent and conscientious 
persons should be sent to the school, and the superintendents can not 
do the cause of education a more noble service than to fill every seat 
with candidates of this class. 

The next term will begin on the first Monday in September, and 
continue twenty weeks. The subjoined table will show the number 
of vacancies in each county, and the number of candidates required 
to fill these vacancies. Let there be prompt and intelligent action, 
so that the persons appointed may he present during: the first week of 
the term. 

Table showing the number of vacancies in the New Jersey State Nor
mal School, for the term commencing on the first Monday in Sep
tember, 1862. 

Atlantic, 
Bergen, -
Burlington, 
Camden, -
Cumberland, 
Cape May, 
Essex, 
Gloucester, 
Hudson, -
Hunterdon, 
Morris, 

6 
6 
8 

10 
8 
5 

28 
8 

21 
11 
11 

Middlesex, 
Mercer, -
Monmouth, 
Ocean, 
Passaic, -
Sussex, -
Somerset, 
Salem, 
Union, 
W arren, -

10 
0 

11 
6 

12 

7 
7 

12 

The superintendents are referred for further particulars to the ac
companying Special Circular, which will give all desirable information 
respecting the conditions of admission, course of study, expenses, 
board, terms, vacations, etc., etc. ' 

All communications respecting the Normal School, should be ad
dressed to the Principal of the Institution at Trenton. 

F. W. RICORD, 
State Sup t Public Schools. 



catalogue of officers for the year 1862. 

BOARD OF TRUSTEES. 

FIRST DISTRIC T. 

William S. Bo wen, 
Joseph H. Thompson, 

Richard S. Field, 
John P. Stockton, 

Reter I . Clark, 
Charles Sitgreaves, 

Thomas Lawrence, 
Lyman A . Chandler, 

Benjamih Williamson, 
William A. Whitehead, 

Bridgeton. 
Salem. 

SECOND DISTRIC T. 

Princeton. 
Trenton. 

THIRD DISTRICT. 

Flemington. 
Phillipsburg. 

FOURTH DISTRICT. 

Hamburg. 
Rockaway. 

FIFTH DISTRIC T. 

Elizabeth. 
Newark. 

AT LA RGE. 

Frederick W. Ricord, State Superintendent 
Public Schools, ex-officio, Newark. 

OFFICERS OF THE BOARD. 

Hon. R. S. Field, President. 
Hon. F. W. Ricord. Secretary. 
Elias Cook, Esq., Treasurer. 

EXECUTIVE COMMITTEE. 

Richard S. Field, 
W illiam A. Whitehead, 

Charles Sitgreaves, 
F. W. Ricord. 
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board of instruction. 

WM. F. PIIELPS, A. M., Principal, Professor of Theory and Practice 
of Teaching. 

SILAS BETTS, V ice Principal, Professor of Intellectual and Moral 
Philosophy. 

GEORGE \V. PLYMPTON, A . M., Professor of Mathematics, Natural 
Philosophy and Engineering. 

HENRY B. PIERCE, A. M., Professor of Physical Geography and 
Assistant in Mathematics. 

ELIZA R. STITT, T eacher of Physiology, Descriptive Geography and 
Analysis. 

SABRA J. BUSIIEE, Te acher of English Grammar and Rhetoric. 
JOHN FLETCHER , P rofessor Vocal Music. 

farnum preparatory school. 

"WM. F . PHELPS, A . M., Principal. 
Mrs. P. C. CASE, Preceptress Preparatory Department, Teacher of 

Natural History, and the Theory and Practice of Object Lessons. 
Miss B. A. OLIPHANT, Te acher in Intermediate Department. 
Miss KATE PETERS, A ssistant Intermediate Department. 
Miss HELEN A . DAVIS, Te acher of the Model Class. 



L I S T  O F  P U r i L S .  

class a. 

POST OFFICE. 

Letchworth, R. S. 
Renwick, Marion 
Thorn, Mary E. 

Creed, R. M. 
Campbell, A. D. 
McDivitt, J. R. 
Voorhis, Geo. H. 

Females, 
Males, 

Mount Holly, 
Trenton, 
Trenton, 

GENTLEMEN. 
Trenton, 
Pascack, 
Crosswicks, 
Pascack, 

Burlington, 95 90 90 
Mercer, 95 90 91 
Mercer, 87 91 85 

Mercer, 
Bergen, 
Burlington, 
Bergen, 

95 95 95 
99 95 96 
96 94 94 
94 94 94 

3 
4 

class b. 

Bodine, A ddie A. 
Bodine, E. M. 
Brackett, Angie 
Cline, Hannah S. 
Haviland, Louisa 
Hoover, Anna M. 
Johnson, F. E. 
Rage, Rebecca A. 
Stock, Ellen C. 
Stansbury, Sarah W. 
Smith, Rebecca S. 
Ogden, Emily F. 
Whitlock, M. L. 

Force, Cyrus G., Jr. 
Morehous, Asa 

7 

LADIES. 

Trenton, 
Trenton, 
Trenton, 
New Brunswick, 
Trenton, 
Millville, 
Hanover, 
Columbus, 
Trentoa 
Plainfield, 
Trenton, 
Bridgeton, 
Trenton, 

GENTLEMEN. 
Roxbury, 
Vernon, 

Mercer, 91 98 95 
Mercer, 82 88 85 
Mercer, 87 84 86 
Middlesex, 85 83 64 
Mercer, 80 95 88 
Cumberland, — — — 

Morris, 95 94 95 
Burlington, 78 79 79 
Mercer, 78 91 85 
Union, 94 95 95 
Mercer, 93 98 96 
Cumberland, 78 79 79 
Mercer, — — 

Morris, 84 94 94 
Sussex, 98 94 94 
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McKelway, St. Clair 
Quick, Abram F. 
Stratton, E. 0. 
Woertendyck, Raymond 
Lyons, Samuel W. 
Ink, J. R. 

Females, 
Males, 

POST OFFICE. 

Trenton, 
Trenton, 
Trenton, 
Pascack, 
Newark, 
Copper Hill, 

Camden, 
Mercer, 
Mercer, 
Bergen, 
Essex, 
Hunterdon, 

< a 
I > < 

0 
a 
S a 

5 
1 

0 
a 
S a a 

5 H W S 

92 — 

86 95 91 
95 94 95 
97 97 97 
90 94 92 

13 

class c. 

Ayros, F. E. 
Bodine, Jemima A. 
Curtis, Mary 
Engle, Lillio 
Frcas, Sallie P. 
Hillman, Sallie C. 
Hutchinson, Kato 
Ivins, Minnie H. 
Johnston, Mary E. 
Kay, Annie 
Morgan, Emily M. 
McDougal, Anna R. 
Megronigle, Anna 
Rogers, Lottie 
Reed, Mary M. 
Shotwell, Frances E. 
Stelle, Anna E. 
Stokes, Sarah S. 
Stiles, Sallie M. 
Thorn, Isabelle 
Thompson, Melvina 
"Waters, Annie F.. 
Warren, Susan 
Walker, Sarah 

Braddock, B. S. 
Hoagland, Rob't L. 
Forsyth, Thos. W. 
Nutt, Geo. N. 
Schmidt, Henry 
Smith, J. H. 
Willard, Lyman M. 

Independence, 
Trenton. 
Trenton, 
Trenton. 
Allowaystown, 
Haddonfield, 
Trenton. 
Trenton, 
Trenton, 
Trenton, 
Harrisen, 
Bordentown, 
Trenton, 
Salem, 
Trenton, 
Rahway, 
New Brunswick, 
Jacobstown, 
Bloomfield, 
Trenton, 
Trenton. 
Goshen, 
Princeton, 
Allowaystown, 

GENTLEMEN. 

Medford, 
New Brunswick, 
Bordentown, 
Trenton. 
Egg Harbor City. 
Newark, 
Hammonton, 

Warren, 
Mercer, 
Mercer, 
Mercer, 
Salem, 
Camden, 
Mercer, 
Mercer, 
Mercer, 
Mercer, 
Hudson, 
Burlington, 
Mercer, 
Salem, 
Mercer, 
Union, 
Middlesex, 
Burlington, 
Essex, 
Mercer, 
Mercer. 
Cape May, 
Mercer, 
Salem, 

Burltngton, 
Middlesex, 
Burlington, 
Mercer, 
Atlantic, 
Essex, 
Atlantic, 

87 93 90 
81 77 79 
— — — 

— — 

81 81 81 
92 82 87 
84 78 81 
81 83 82 
76 80 78 
75 76 76 
88 82 85 
80 86 83 

— 

80 71 76 
81 80 81 
97 97 97 
90 97 94 
70 60 65 
89 92 91 
79 70 75 
72 77 75 
91 89 1*0 
55 63 59 
94 90 92 

97 
78 87 83 
97 92 95 
38 29 34 
95 92 94 

76 — 

94 97 96 
Females, 
Males, 

23 
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class d. 
99 

Benjamin, Virginia 
Coleman, Kate 
Conover, Ida D. 
Case, Raohel B. 
Constantino, Eliza 
Ely, Alwilda 
Estellow, Ella F. 
Ellis, Addie 
French, Lizzie J. 
Ileming, Selina E. 
r ell, Rebecca R. 
Hart, Elizabeth J. 
Hampton, Lydia D. 
Heulingg, Gertrude 
Johnson, Sarah 
Moore, C harity 
McCoy, L izzie J. 
Monroe, Maggie 
t aul, Jane A. 
Quigley, M. Kate 
Vuigley, Sarah C. 
Rankinback, Sarah 
§nuth, Allie 
Seaman, Clara 
S'out, Annie E. 
Scudder, Esther H. 
Tyrrell, M. A. 
W ells, Carrie 
'-parks, Lois 
bkillman, Eliza H. 

Whitenack, J. B. 
Miller, John R. 
Hickord, Webster 
" oodruff, S. D. 

Females, 
Males, 

1 t 5 
Philadelphia, 
Trenton, 
Trenton, 
Trenton, 
Trenton, 
Trenton, 
Burlington, 
Trenton, 
New Brunswick, 
Hope, 
Trenton, 
Lawrence, 
Millville, 
Trenton, 
New Brunswick, 
Rahway, 
Trenton, 
Rahway, 
Hoboken, 
Trenton, 
Trenton, 
New Brunswick, 
Parsippany, 
Burlington, 
New Brunswick, 
Trenton, 
Trenton, 
Riverton, 
Quinton's Bridge, 
Trenton, 

GENTLEMEN. 
Neshanic, 

Newark, 
Sparta, 

Pennsylvania, 
Mercer, 
Mercer, 
Mercer, 
Mercer, 
Mercer, 
Burlington, 
Mercer, 
Middlesex, 
Warren, 
Mercer, 
Mercer, 
Cumberland, 
Mercer, 
Middlesex, 
Union, 
Mercer, 
Union, 
Hudson, 
Mercer, 
Mercer, 

Middlesex, 
Morris, 
Burlington, 
Middlesex, 
Mercer, 
Hudson, 
Burlington. 
Salem, 
Mercer, 

47 55 51 
89 94 91 
80 90 81 
80 82 81 

80 93 87 
84 83 84 
62 81 72 
87 87 87 
84 77 81 
78 88 83 
72 77 75 
97 — _ 
84 89 86 
89 96 93 
80 86 83 
57 57 57 
92 90 91 

70 88 79 
70 83 76 
89 90 90 
61 — _ 
57 80 68 
98 96 97 
86 94 90 
76 68 72 
72 79 76 
78 89 84 
61 69 65 

Somerset, 92 96 94 
Pennsylvania, 93 94 94 
Essex, 71 yg 75 
Sussex, 

30 
4 
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object class. 

NAMES. 
Acken, M. A. 
Coleman, Elizabeth, 
Doolittlo, L. J. 
French, K. S. 
Faulks, S. A. 
Hand, F. E. 
Norris, F. C. 
Price, Mary E. 
Trice, Lucy A. 

Females, 
Males, 

LADIES. 
POST OFFICE. 
Metuchen, 
Trenton, 
Bridgeborougli, 
New Brunswick, 
Elizabeth, 
Karitan, 
Boonton, 
Hackensack. 
Trenton, 

COUNTY. 
Middlesex. 
Mercer. 
Burlington. 
Middlesex. 
Union. 
Somerset. 
Morris. 
Bergen. 
Mercer. 

9 
0 

fourteenth term only. 

Bergen, Amelia 
Eldrige, Emma B. 
Hall, Lizzie 
Houghtaling, Virginia 
King, Mariana 
Olipnant, Beulah A. 
Paulson, M. H. 
Miller, Carrie 
Waters, Esther 

Bailey, Geo. W. 
Garretson, Peter 
Parslow. Gilbert 
Wells, Isaac J. 

Females, 
Males, 

Hightstown, 
Cape May C. H. 
Burlington, 
Trenton, 
Chester, 
Beverly, 
Hackensack, 

Goshen, 

GENTLEMEN. 
Paulsboro, 
Millstone, 
Trenton, 
Hackensack, 

Mercer. 
Cape May. 
Burlington. 
Mercer. 
Pennsylvania. 
Burlington. 
Bergen. 
Gloucester. 
Cape May. 

Gloucester. 
Somerset. 
Mercer. 
Burlington. 

9 
4 
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eighth graduating class. 

I , NAMES-
. Eckert, Jennie 
kileulings, Hettie T. 

Hance, M. A. 
"Mott, Isabella 

Norris, F. C. 
Whitlock, M. S. 

*/H, ampton, Chas. G. 

Females, 
Males, 

LADIES. 
POST OFFICE. 
Hohokus, 
Trenton, 
Glassboro', 
Trenton, 
Pequannock, 
Mendham, 

GENTLEMEN. 
Millville, 

COUNTY. 
Bergen. 
Mercer. 
Gloucester. 
Mercer. 
Morris. 
Morris. 

Cumberland. 

ninth graduating class. 

^Letchworth, R. S. 
Kenwick, Marion 
Thorn, M. E. 

J^Creed, R. M. 
"Campbell, A. D 

McDivitt, J. R. 
»oorhis, Geo. H. 

Females, 
Males, 

Mount Holly, 
Trenton, 
Trenton, 

GENTLEMEN. 
Trenton, 
Pascack, 
Crosswicks, 
Pascack, 

II urlington. 
Mercer. 
Mercer. 

Mercer. 
Mercer. 
Burlington. 
Bergen. 

RECAPITULATION. 
«?ole number of Females, -
Whole number of Males, 

Total, -

93 
28 

121 



REPORT OF PRINCIPAL O F THE MODEL SCHOOL. 

To the Honorable the Trustees of the Hew Jersey State Normal 
School: 

GENTLEMEN:—In obedience to the instructions of the Executive 
Committee, I report the condition and progress of the Model School 
for the year ending February 9th, 1863. 

Though elected on the 18th of June, 1862, I did not enter upon 
active duty until the 26th of August, on which day I was publicly 
inducted in to office as Principal of the Model School by the President 
of the B oard of Trustees, and was publicly invested by hiin " with all 
the authority requisite for the direction and government of the insti
tution." From that date, which was the beginning of the second 
term of the school year embraced in this report, the entire direction 
of the studies and discipline of the school has been exercised by me, 
under the supervision of the Executive Committee. I shall limit my 
report, therefore, chiefly to this second term, referring to the previous 
term only so far as it may be necessary to complete the statistics of 
attendance. 

Prof. Pierce, who was superintendent of the Model School under 
its previous organization, reports the attendance for the term ending 
June 26th, 1862, as one hundred and thirty hoys, and ninety girls ; 
total, two hundred and twenty. , 

The number in attendance during the term ending h ebruary . th, 
1863, was one hundred and sixty-two boys, and one hundred and one 
girls; total, two hundred and sixty-three. 

The whole number in attendance during the year has been : boys, 
two hu ndred and two; girls, one hundred and twenty-nine; total, 
three hundred and thirty-one. 

COURSE OF STUDIES. 

The Model School embraces within its one organization the ele
ments of at least four schools, namely, a Primary, a Secondary, a 
Grammar, and a High School. _ , 

The lowest department begins with young children who are no ye 
able to re ad, and who are taught chiefly by means of visible objects. 
From this point, the pupils are conducted by a regular gradation ot 
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studies, until, in the case of young ladies, their education is considered 
complete; and in the case of young men, they are fitted for college, 
for civil engineering, or for business. In the lower classes, the boys 
and girls study together in the same rooms. In the more advanced 
classes, the sexes are separated. In the upper rooms, also, the pupils, 
besides the instruction received from the teacher in charge of the 
room, have the opportunity of attending the lectures and recitations 
of the Professors of the ancient and modern languages, and of the 
higher mathematics. 

The studies and the attendance about to be reported in these several 
departments are those of the last session, ending February 9th, 1863. 

I.—THE PRIMARY DEPARTMENT. 

ROOMS NOS. 1 AND 2. —Miss Matilda Lewis, Teacher, assisted by 
pupils from the Normal School. Boys 41, girls 29; total, 70. The 
instruction in this department having been placed for a time, by spe
cial arrangement, under the direction of the Principal of the Normal 
School, I have left it to him to make report of its condition and pro
gress. 

II.—THE SECONDARY DEPARTMENT. 

ROOMS NOS. 3 AND 4.— Miss Clara Bloodgood, Teacher. Boys 21, 
girls 11. This department is intended to occupy two rooms, and to 
require the services of two teachers. It is gradually filling up, hut 
thus far one teacher and one room have been found suflicient for its 
wants. Pupils are admitted into this department as soon as they can 
read with tolerable fluency, write a fair hand, understand the nota
tion of numbers, are expert in addition and subtraction, and are 
perfectly familiar with the multiplication table. They are expected, 
before leaving this department, to master the first four rules of arith
metic, to study Compound Numbers and Fractions, and to go through 
the geography of the United States. They are expected also to have 
considerable proficiency in reading, spelling, definitions of words, and 
writing, in which branches they have daily exercises. The studies 
of the last term were the following: 

CLASS B. PRACTICAL ARITH METIC ; taught orally, the first four 
rules completed. GEOGRAPHY; McNally's, to the end of the U. 
States, but not reviewed. READING; Mandeville's Third Reader. 
AYKITING; P otter & Hammond, No. 3. SPELLING; Saunders's Speller: 
A O CAL M usic; two lessons a week. 

CLASS A. PRACTICAL ARITHMETIC; Thompson's, from Long 
Division to Complex Fractions. INTELLECTUAL ARITHMETIC ; Green-
leaf's, going over the same subjects as in the Practical Arithmetic. 
GEOORAPHY ; McNally s, from the beginning of the book to the end 
of the L. States, the whole thoroughly studied and reviewed READ
ING ; Mandeville's Third Reader, and Chowdery's Moral Lessons. 
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WRITING^ Potter & Hammond, Ho. 3. SPELLING; Saunders's 
Speller finished, with continued exercises on the slate and the black-
hoard. VOCAL MUS IC ; two lessons a week. 

III.—THE GRAMMAR S CHOOL DEPARTMENT. 

ROOMS NOS. 5 AND 6. Miss Mary Miller, Teacher. Boys 13, 
girls 20. This department is intended likewise to occupy two rooms, 
but is for the present limited to one room. The scholars are ex
pected in this department to complete the studies of Arithmetic, 
English Grammar, Geography, History and Constitution of the U. 
States, and to have weekly exercises in composition, and daily exer
cises in reading, spelling, definition of words, and writing. The 
studies of the last term were as follows: 

CLASS B. PRACTICAL ARITHME TIC ; Thompson's, through Frac
tional Compound Numbers, (Compound Addition, Subtraction, Multi
plication and Division, and their applications.) GEOGRAPHY ; Mc-
Nally s, through S. America, Europe, Asia and Africa. GRAMMAR; 
Hart's, Part I., from the beginning to the Verb. READING ; Willson's 
Third Reader. WRITING; Potter & Hammond, No. 6. SPELLING; 
Worcester's Speller, and exercises on slate and blackboard. VOCAL 
MUSIC ; two lessons a week. 

CLASS A. PRACTICAL ARITHMETIC ; Greenleaf s, through Deci
mals, Percentage, Interest and Partial Payments. GEOGRAPHY ; 
McN ally's, through S. America, Europe, Asia and Africa. GRAM-
MAR ; Hart's, Part I, from the beginning to the Conjugation of Verbs. 
READING ; Willson's Fourth Reader. WRITING ; Potter & Hammond, 
Ho. 6. SPELLING; Worcester's Speller, with slate and blackboard 
exercises. COMPOSITION ; weekly, part of the session. VOCAL MUSIC ; 
Wo lessons a week. 

IV.—HIGH SCHOOL DE PARTMENT—GIRLS. 

ROOMS NO S. 7 AND 8. Miss Eudora E. Smith, Teacher. Girls 35. 
This department also is intended to fill two rooms, but occupies at 
present o nly one room. Pupils, before entering this department, are 
expected to have finished English Grammar, Geography, Arithmetic 
and Hi story of the U. States, and to be well advanced in Composition, 
Reading and Penmanship. During the past term, however, it has 
been found necessary to continue the studies of Arithmetic, Grammar, 
and History of the U. States, with a portion of the scholars. The 
studies intended for this department are Algebra, Geometry, Physical 
Geography, General History, Rhetoric, Composition, Physiology, 
Botany, and Intellectual and Moral Science, with the privilege of 
attending the lectures on English Literature, Natural Philosophy and 
Chemistry, and of studying Latin, Greek, French and German, "with 
the Professors of those branches. The studies for the last term have 
been as fol lows: 
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CLASS C. ARITHMETIC ; Greenleaf's, some of the applications 
of Percentage. ALGEBRA ; Lawrence's, from the beginning to equa
tions of two unknown quantities. GRAMMAR ; Hart s, from b ^ 
ning to Syntax and reviewed. READING ; Porter s Rhetorical 
Reader. WRITING ; Potter & H ammond, Nos. 3 and 4. SPELLING, 
dictation exercises on slate and blackboard. VOCAL M usic, W 
lessons a week. 

CLASS B. ARITHMETIC; Greenleaf s, from Percentage to tnc 
end. ALGEBRA ; Davies's University, from beginning through Quad
ratics. HISTORY U . STATES; Lossing's, from beginning to the erni 
of the French and Indian War. PHYSICAL GEOGRAPHY ; Vv arren s, 
from beginning through Geology and Hydrography. KEADIN., 
Porter's Rhetorical Reader. WRITING; Potter & H ammond, JNos. 0 
and 4. SPELLING; dictation exercises. VOCAL M usic; two lesson 
a week. , , , ,, 

CLASS A. PHYSICAL GEOGRAPHY ; Warren s, the whole tnor-
oughly reviewed. UNIVERSAL HISTORY; Willson's, from the begin
ning to the 16th century. RHETORIC ; Quackenbos's, the whole booK 
finished and reviewed, with daily exercises in Composition. READ
ING; Porter's Rhetorical Reader. WRITING; Potter & Hammond, 
Nos. 3 and 4. SPELLING; dictation exercises. VOCAL MUSIC; two 
lessons a week. 

IV.—HIGH SCHOOL D EPARTMENT BOYS. 

ROOMS NOS. 7 AND 8. Sumner C. Webb, M. D., teacher, assisted 
by Miss Sarah J. Philps. Boys 77. This is also known as the 
MILITARY DEPARTMENT, th e pupils being under a military organiza
tion, and a large part of them receiving regular instruction and dn 
in military tactics. The conrse of study in this department c0JTQe 

sponds in the main with that in the highest department for girls. 1 
studies for the last term have been as follows : 

CLASS C. ARITHMETIC; Greenleaf's, from Vulgar Fractions to 
Percentage. ALGEBRA; Greenleaf'S, from beginning to Simple 
Equations. ENGLISH GRA MMAR ; Hart's, Part I., from beginning to 
Syntax. COMPOSITION ; once in two weeks. READING ; Parker & 
Watson's Fifth Reader. WRITING; Potter & Hammond, Nos. 4, •' 
and 8. SPELLING; dictation exercises on slate and blackboard. 
VOCAL MUSIC; two lessons a week. 

CLASS B. ARITHMETIC; Greenleaf'S, from Percentage to the 
end. ALGEBRA ; Greenleaf's, from beginning to Simple Equations. 
HISTORY OF U. STATES ; Willson's, from beginning to the end of 
Colonial history. BOOKKEEPING ; Potter & Hammond. ENGLISH 
GRAMMAR; Hart's, Part I., from beginning to Syntax. COMPOSI
TION; every two weeks. READING; Parker & Watson's Fifth 
Reader. WRITING ; Potter & Hammond, Nos. 4, 5 and 8. SPELL
ING; dictation exercises. VOCAL MUSIC; two lessons a week. 

CLASS A. ALGEBRA; Greenleaf's, from Evolutions nearly 
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through Quadratics. PHYSIOLOGY ; Hooker's, first nine chapters. 
GRAMMAR; Hart's, from b eginning to Syntax and reviewed. COM
POSITION; every two weeks. READING; Parker & W atsons bifth 
Reader. WRITING; Potter & Hammond, Nos. 4, 5 and 8. SPELL
ING; dictation exercises. VOCAL M usic; two lessons a week. 

SPECIAL CLASSES. 

Besides the studies already enumerated, the pupils from the High 
School Dep artment, both boys and girls, have the privilege of at tend
ing classes of instruction in the higher Mathematics, Natural Philoso
phy, Chemistry and Civil Engineering, in the Latin, Greek, b rench 
and Ge rman, and lectures on English Literature. The studies for 
the last term were as follows: 

HIGHER MATHEMATICS. George W. Plympton, Professor. 
CLASS C. ISOMETRIC DRAWI NG. # . 
CLASS B. PLANE TRIGONOMETRY ; Field Surveying and Divi

sion of L and. DRAWING; including rudiments of Orthographic Pro
jections, Isometric Projections, and Mapping. 

CLASS A. Measurement of Masonry and Earthwork. Analyti
cal Geometry as far as the Ellipse. 

Classes A and B were united for field work, and accomplished a 
triangulation survey of the Delaware river from \ ardleyville to Tren
ton, 19,000 feet, and a survey of the Distillery farm, north of the 
city. 

MODERN LANG UAGES.—Miss Sabra J Bushed, Teacher. 
CLASS D. French Grammar, (Fasquelle's). First 60 lessons. 
CLASS C. French Translations, Fasquelle's Colloquial Reader, 

60 pages. Grammar continued. 
CLASS B. French Translation, Telemaquc, first 10 books. Gram

mar continued. 
CLASS A. GBRMAN.—Woodbury's Grammar, first 60 Lessons, 

and Eclectic Reader, 50 pages. Exercises in translating English 
into German. 

ANCIENT LAN GUAGES.—John S . Hart, Professor. 
CLASS F. LATIN GRAMMAR.—Andrews and Stoddard, from 

beginning to syntax, and reviewed. Arnold's First Lessons; first 
40 pages, and reviewed. 

CLASS E. CAISAR.—First 30 chapters read and reviewed. Gram
mar (Andrews and Stoddard's) reviewed twice. Arnold's First Les
sons, reviewed to page 45. 

CLASS D. VIRGIL.—Read and reviewed from line 505 of the 2d 
book, to line 355 in the 3d book. Grammar reviewed twice. 

CLASS C. LIVY.—First 21 chapters read and reviewed. 
CLASS B. GREEK GRAMMAR.— Bullions's Grammar, studied from 

beginning to syntax and reviewed. 
CLASS A. HERODOTUS.—First 128 chapters read and reviewed. 

Bollions's Grammar reviewed to the end of sy ntax. 
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LECTURES O N ENGL ISH LITERA TURE. A course of lectures on the 
early history of English Literature, and on the formation and compo
sition of the Language, was delivered by the Principal to the pupils 
of the girls' higher department (Miss Smith's.) These lectures were 
delivered weekly during the greater part of the term. 

LADIES' CLASS. The Principal had also a class of ladies, who at
tended daily from 12 to 1, and were conducted through at course of 
reading and instruction in English literature and composition. They 
paid full tuition fees, but were not otherwise connected with the school. 

EXAMINATIONS. 

School examinations are of two kinds, those intended mainly for 
an advertisement of the school, by an exhibition of the progress of 
the scholars, and those intended merely to test progress, and to probe 
deficiencies, with a view to their correction. The circumstances of 
tlm school during the last term did not seem to require a public ex
amination, of the kind just named, and as such exhibitions always 
consume considerable time, I thought it best to omit them altogether. 
The school, however, is always open to visitors, and scarcely a day 
passes without a visit from some one, so that the working of our sys
tem is kept pretty well before the public, without any special exhibi
tion. I deemed it important, however, as soon after my induction 
into office as I could make it convenient, to institute a rigid and 
thorough written examination of the pupils in all the branches of 
study. The results of this examination were, in the main, in a 
high degree satisfactory. The methods of instruction were shown 
to be exact and thorough, and the progress good. I have never 
seen Geography and Arithmetic better taught in any school. Ma
thematical studies,- however, seemed to have received rather an 
inordinate development, in comparison with those generally known as 
the belles lettres studies. The common branches of Reading, Writing 
and Spelling, also, seemed to need greater attention. In shaping the 
course of s tudy since that time, the teachers, at my suggestion, have 
been endeavoring to supply a corrective to any deficiencies which the 
examination developed. Their success has been marked and decided. 
This has been particularly the case in regard to the very elementary 
matter of Spelling, in respect to which the attention both of teachers 
and scholars was thoroughly aroused. -We did not of course consider 
it any credit for the higher departments of such a school as ours to 
spell well. Rut we did feel that bad spelling was a thing that must 
he corrected at any expense.* Spelling has formed a stated daily ex
ercise in every department. Besides this, every written exercise, on 
the blackboard or on paper, is scrutinized and marked in reference to 

am in!':' oS"lliPKn*Iiah l?ramma'r^brVSrl hfttaHMlScb^^DanmamLaf slngle pap<,r'ln the 
raenta In other respects, the number of mls-spelW^orts TtSffS a^H,VS,a.n<l °' f*tr 
case. Rut there were other rmoen not F»R Snii. > £? THIRTY-ONE . This Is admitted to be an extreme 
months later the examination of th it sime mh « examination on the same subject, held three 
take In spelling, and the number of mistakesE'theentffe^lS^fnJSdhJlf ^T^tlnRv£?hib»ted but one mis-was only ten. entire class, including between thirty and forty pupils* 



errata. 

Page 15, line 15, for "functions" read function. 
Page 16, line 3, paragraph 3, for "events prove" read event 

proves. 
Page 21, line 7th from bottom, insert comma after the word 

"pupils," and read are for " is." 
Page 21, line 16, for " adopted " read adapted. 
Page 26, line 31, for "conivction" read conviction. 
Pages 56 and 57, the four final paragraphs should be enclosed in 

quotation marks. 





PLANS AND DESCRIPTION OP THE STATE NORMAL SCHOOL OF NEW JERSEV. 

The buildings occupied by the State Normal School of New Jersey, are two in 
number, one of which is occupied exclusively by the Normal School proper, and 
the other by b oth the Normal School and its adjunct, the Model School, but princi
pally by the latter. The two were built and furnished at about $55,000. 

The plans are drawn on a scale of thirty-two feet to the inch. Each building 
is in the form of a Greek Cross, the main edifice running nearly north and south 
with wings or projections on the east and west. The front wing of the Normal 
School on the east, terminates in two towers, 10 by 10 feet. 

The great objects secured in the adoption of these plans, are the highest degreo 
of convenience and adaptation to the purposes of a school for both sexes, symme
try, tastefulness, economy in cost of construction, with ample facilities for lighting 
and ventilation, the ingress and egress of pupils, together with a full supply of 
water in the proper place, and for every desirable purpose. 

The rooms are all large, airy, and commodious. The uses of each apartment 
will be understood by reference to the numbers indicated on the diagrams, and 
the accompanying explanation. Each building is heated by four cf Boyntoil's 
first class furnaces, and ventilated by means of air passages leading from each 
room to a large chamber for the purpose in the att"er under the ventilator. These 
air chambers arc heated by stoves, thus creating a forced draught from each apart
ment to the ventilator. 

1 be furniture is of the latest and most approved character, and there are fifteen 
hundred feet of the best Vermont and Lehigh wall slates. 

Fig. 2 —FIRST STORY. 

1, Main entrance and Hall. 2, 2, Cloak Rooms for each sex. 3, 3, Toilet 
Rooms for each sex. 4, 5, Ilalls and entrances. 6, 6, 6, and 7, 7, 7, Recitation 
Rooms. 8, S, Extra Cloak Rooms. 9, 9, Privies. 10, 10, Halls for each sex. 



Fig. 3. SECOND STORY. 

11, Reception Room. 12, Library. 13, 14, Teachers' Toilet Rooms. 15, 
10, Ilalls and Stairways, each sex. 17, Assembly Room seated for 240* 18, 1^» 
Recitation Rooms. 19, 19, Extra Cloak Rooms. 20, 20, Privies. 

Fig. 4. THIRD STORY. 

1^.^WbiRo°m nnd Mode,s- 23, Bell Ringer's Room. 24, Passat 
o rj. -o, Lecture Room. 26, Recitation Room. 27, Room fo: 
Mechanical Drawing. 28, 28, Rear Ilalls. 29, 30, Apparatus Rodms. 



Fig. 5. BASEMENT OF MODEL SCHOOL. 

Fig. 6. FIRST STORY.—MODEL SCHOOL . 

13, Halls, Girls' entrance, and main entrance. 16, IT, Girls' Cloak Rooms. 
IS, 19, 20, 21 , 22, 23, School. 24, Hall, rooms graded, 46 pupils each. 25, 
Boys' Hall. 26, 27, Boys' Cloak Rooms. 



Fig. 7. SECOND STORY.—MODEL SCHOOL. 

28, Girls' Clonk Room. 29, Library. 30, Girls' Hall and Stairways. 31, 
32, 33, &c., &c.. School Rooms, graded, 40 pupils each. 37, Hall. 38, Boys' 
Hall and Stairways. 39, 40, Boys' Cloak Rooni6. 

Fig. 8. THIRD STORY.—MODEL SCHOOL. 

. 41 , Room for Drawing, lighted from the Dome. 42, Hall and Stairways. 
43, Great Lecture Room of the Normal School establishment, 56 by 75 feet. 44, 
Hall. 45, Laboratory. 


