


PLANS AND DESCRIPTION OF THE ST ATE NORMAL SCHOOL OF NEW JERSEP. 

The buildings occupied by the State Normal School of New Jersey, are two in 
number, one of which is ocoupied exclusively by the Normal School proper, and 
the other by both the Normal School and its adjunct, the Model School, but princi
pally by the latter. The two were built and furnished at about $55,000. 

The plans are drawn on a scale of thirty-two feet to the inch. Each building 
is in the form of a Greek Cross, the main edifice running nearly north and south 
with wings or projections on the east and west. The front wing of the Normal 
School on the east, terminates in two towers, 10 by 10 feet. 

The great objects secured in the adoption of these pians, are the highest degree 
of convenience and adaptation to the purposes of a school for both sexes, symme
try, tastefulness, economy in cost of construction, with ample facilities for lighting 
and ventilation, the ingress and egress of pupils, together with a full supply of 
water in the proper place, and for every desirable purpose. 

The rooms are all large, airy, and commodious. The uses of each apartment 
will be understood by reference to the numbers indicated on the diagrams, and 
the accompanying explanation. Each building is heated by four cf Boynton's 
first class fornaces, and ventilated by means of air passages leading from each 
room to a large chamber for the purpose in the attic, under the ventilator. These 
air chambers are heated by stoves, thus creating a forced draught from each apart-
ment to the ventilator. 

The furniture is of the latest and most approved character, and there are fifteen 
hundred feet of the best Vermont and Lehigh wall slates. 

Fig. 2.—FIRST STO RY. 

ROL!1?D aDd Han' 2' 2' Cl03k Rooms for eaot 3, 3, Toilet 
Rooms TtZ n \ lIa"S and entranees- 6> fi> 6 , and 7, 7, 7, Recitation 
Rooms. 8, 8, Extra Cloak Rooms. 9, 9, Privies. 10, 10, Halls for each sex. 



Fig. 3. SECOND ST ORY. 

11, Reception Room. 12, Library. 13, 14, Teachers' Toilet Rooms. 15,. 
16, Halls and Stairways, each sex. 17, Assembly Room seated for 240. 18,18, 
Recitation Rooms. 19, 19, Extra Cloak Rooms. 20, 20, Privies. 

Fig. 4. THIRD STO RY. 

21, 22, Drawing Room and Models. 23, Bell Ringer's Room. 24, Passage 
to Observatory. 25, Lecture Room. 26, Recitation Room. 27, Room for 
Mechanical Drawing. 28, 28, Rear Halls. 29, 30, Apparatus Rooms. 



Fig. 5. BASEMENT OF MO DEL SCH OOL. 

Cellars and Furnaces. 13, 14, Privies for Boys. 1*2. Ilalls to Privies for Boys. 

15, Halls, Girls'entrance, and main entrance. 16, 17, Girls'Cloak Rooms. 
18, 19, 20, 21, 22, 23, School. 24, Hall, rooms graded, 40 pupils each. 25, 
Boys' Hall. 26, 27, Boys' Cloak Rooms. 



Fig. 7. SECOND STO RY—MODEL SC HOOL. 

28, Girls' Cloak Room. 29, Library. 30, Girls' Hall and Stairways. 31, 
32, 33, &c., &c., School Rooms, graded, 40 pupils each. 37, Hall. 38, Boys' 
Hall and Stairways 39, 40, Boys' Cloak Rooms. 

Fig. 8. THIRD STO RY.—MODEL SCHO OL. 

41, Room for Drawing, lighted from the Dome. 42, Hall and Stairways. 
43, Great Lecture Room of the Normal School establishment, 56 by 75 feet. 44 
Hall. 45, Laboratory. ' 



SEVENTH A.NNTEAE REPORT 

OF THE 

B O A R D  O F  T R U S T E E S  

OF THE 

petu |rat]} ilafc pjrntal icjtDfll, 

AND A CCOMPANYING D OCUMENTS, 

To the Legislature, for the year ending February 9th, 1862. 

JERSEY CITY: 
PRINTED BY JOHN H. LYON. 

1  8 6 2 .  



REPORT OF THE TRUSTEES. 

To the Senate and General Assembly of the State of New Jersey : 
By the act to establish a State Normal School, it is made the duty 

of the board of trus tees to submit to the Legislature annually a report 
containing an account of their own doings, and of the progress and 
condition of the school. In conformity to this requirement, the trus
tees now present their seventh annual report. 

The New Jersey State Normal School may be said to consist of 
three (3) departments. First: the Normal School, strictly so called, 
which consists of pupils designed to become teachers in our public 
schools, and who are undergoing instruction at the expense of the 
state. Second : the Model School, which answers a double purpose, 
serving as a school of practice for the pupils of the Normal School, 
where they may acquire the art, at the same time that they are learn
ing the science, of teaching; and also as an experimental school, in 
which the best and most approved methods of instruction are illus
trated and exemplified. Third: the Farnum Preparatory School, at 
Beverly, the primary object of which is to prepare pupils for the Nor
mal School, by giving them such an education as will qualify them 
for admission into that institution. These departments are, to some 
extent, separate and distinct, and yet they are. inti mately connected 
with, and mutually dependent upon, each other. Taken together, they 
constitute a system of instruction for those who are destined to be
come teachers in our public schools, which is believed to be more 
thorough and complete than any which exists in any other state. 

The whole number of pupils under instruction at the Normal School 
during the past year has been ninety (90), of whom twenty-six (26) 
were males, and sixty-four (64) females. This shows a decrease in 
point of n umbers, as compared with the last year, while heretofore the 
number of pupils in the Normal School has been steadily increasing 
from year to year. But when we remember what has been the condi
tion of the country for the past year, and to what extent other institu
tions of a similar character throughout the land have been affected by 
it, the only wonder is that the diminution has not been m uch greater. 
For, it must not be forgotten, that while the expenses of tuition are 
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defrayed by the state, yet the pupils are obliged to pay for their board 
and lodging, and that these items constitute by far the greater part of 
the cost of obtaining an education in the Normal School. It will be 
seen, too, that, as heretofore, the number of females greatly prepon
derates over that of the males ; this is a gratifying circumstance. For, 
if before the establishment of a Normal School, there was one particu
lar in which our common schools were more deficient than another,, 
it was in ^ the small number of female teachers who were employed. 
All experience shows that, in primary schools, and for children of a 
certain age, such teachers are always to be preferred. This defect in 
our system, therefore, is likely soon to be remedied through the in
strumentality of our Normal School. 

In the Model School, the whole number of pupils in attendance, 
during the past year, has been two hundred and eighty-six (286), of 
which one hundred and fifty-four (154) were males, and one hundred 
and thirty-tw°.(132) were females. In this department there has been 
no tailing off in numbers since the past year; but, on the contrary, a 
small increase. As we have had occasion to remark in some of our 
toi mer reports, the pupils in this school are not confined to the city of 
lrenton. A considerable proportion come from other parts of New 
J ersey, and not a few from other states. This shows the high estima
tion in winch the school is everywhere held. 

In the Preparatory School, at Beverly, the whole number of pupils, 
during the past year, has been one hundred (100), of whom forty-nine 
(49) were males, and fifty-one (51) females. Here, too, there has been 
TlV* Vn<fcaSe °7-eiL%e number in attendance the preceding year. 
I his school, for which New Jersey is indebted to the liberality of Paul 
Farnum, without attracting much public attention, is doing a good 
rf m i Ca)!s? of popular education—is daily increasing in useful-

di"lant 

Jir11 t.hus,!)e seen tbat the whole number of pupils who have been 
£Lr iU ODt|m SeVeral dePartments of the Normal School, 
IS /'l T past year, four hundred and seventy-six (476) 
mufo w U*™ i eeQ r.ecemng a kind and degree of instruction which 
bSl reuvevn d m any of the public schools of New Jersey 
bitendpi6!es. bbshment of the Normal School. Such of them as are 
eate tn ? bec°me teachers will have it in their power to communi-
W enfo|ednU 8 ° ^ the Vantages which they themselves 

School <iHnnif°iiteacherS -Vh° hf'e been educated at the Normal 

ex 
of the to\vmlKhavef t'oa oate't 14 '1 bel,eTed tL" at Ieast one-half 
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to it, by donation, during the past year. The whole number of vol
umes, including text-books, now amounts to seven thousand (7,000). 
There was a public examination of the Normal and Model Schools at 
the close of the late term, beginning on the 13th, and continuing to 
the 16th of January. The exercises were varied and interesting, and 
the manner in which the pupils acquitted themselves fully sustained 
the reputation of the institution for the thoroughness and accuracy of 
its teaching. The examination of the Preparatory School at Beverly, 
which took place a week later, was also an occasion of much interest, 
and reflected no little credit both upon preceptors and pupils. 

One or two changes have been made in the corps of the instructors 
of the Normal School during the past year. Mr. Silas Betts, an able 
and experienced teacher, and a graduate of the Normal School of New 
York, was appointed to fill a vacancy caused by the resignation of 
Dr. Webb. Mr. Betts has already afforded ample evidence of his 
eminent fitness for the position which he holds by the manner in which 
he has discharged its duties for a period of six months, and during a 
protracted illness of the principal, when the responsibilities of that 
office, in a great measure, devolved upon him. He has been recently 
invited to accept the appointment of principal of the State Normal 
School of Minnesota, but he has declined it, preferring to remain in 
New Jersey, and to aid here in carrying out the great work of popular 
education. 

Measures have been taken to introduce an improved system of 
primary instruction, which, of late, has attracted a great deal of atten
tion, both in England and in this country. It is designed not only for 
the benefit of the pupils composing the Model School, but also for 
those who, in the Normal School, are learning the best methods of 
teaching. This system of instruction, like all others of any real value, 
is based upon a thorough comprehension of the true order of the in
tellectual faculties, and the proper means of developing them. It 
proceeds upon the principle that the child must have clear perceptions 
of things, in order that it may have accurate conceptions. His first 
lessons are learned, therefore, rather through the exercise of his senses, 
than the cultivation of his memory. They are derived, not so much 
from books as from the contemplation of natural objects—animals, 

S>lants, etc. He is made in this way to comprehend the relations of 
orm, size, color, place and number. Combined with this are various 

physical actions, designed to interest and amuse, to cultivate taste and 
ingenuity, and which, while affording a pleasing variety, at the same 
time give scope to physical development. The bodily senses are 
sharpened in the act of awakening the intellectual faculties. Of 
course, this method of instruction is by no means intended to dispense 
with books, but is rather a preparation for their more intelligent and 
effective use. This beautiful and philosophical system of teaching has 
been most successfully practised in the Home and Colonial Training 
School,London, an institution established more than twenty-five years 
ago by Dr. Mayo, and John S. Eeynolds, esq., friends and disciples of 
Pestalozzi. It has now become one of the largest and best training 
schools i n the world, and is said to have done much toward revolu
tionizing the system of education in Great Britain. 
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A military department, in connection with the Model School, has 
been organized during the past year, under the direction of Dr. Webb, 
a gentleman to whose valuable services in the Normal School we have 
before had occasion to refer. This experiment, although upon a small 
scale, has been entirely successful. It already numbers thirty-five 
boys, who, in addition to thorough instruction in the usual branches, 
are carefully drilled in military tactics. 

The interest which has been manifested in it, not only by the pupils 
themselves, but by the public at large, suggests the inquiry whether 
the time has not arrived when something more ought to be done t>y 
the State of New Jersey for the purpose of providing her sons with 
the means of military education. Ilowever fervently we may hope, • 
and however firmly we may believe, that the day is coming when 
swords shall be beaten into plowshares, and spears into pruning-
hooks—when " nation shall not lift up sword against nation, neither 
shall they learn war any more yet, in the present condition of the 
world, that day does not seem to be very near at hand. The events 
of the past year admonish us of the necessity of being prepared, not 
only to resist insult and aggression from abroad, but also to support 
law and government at home. We may learn a useful lesson upon 
this subject from the example of the rebel states. While they have 
neglected common schools, they have taken great pains to establish 
military academies. While they have done very little for every other 
kind of education, they have done a great deal for the cultivation of 
military science and skill. And it is, perhaps, to this cause, more 
than to any other, that the reverses sustained by the Union armies in 
the early stages of the contest were owing. Certain it is that, in the 
art of war, knowledge and practice are as necessary to success, as they 
are in any other pursuit. To send brave men into battle under 
ignorant and incompetent leaders, is both a cruelty and a crime. Why, 
then, should not the State of New Jersey do what so many other states 
are now doing—make some adequate provision for training upon her 
own soil a body of men who may be qualified to lead her citizen sol
diery in the field, when their country calls for their services \ It is 
true, we have a national institution at West Point, where a military 
education of the very highest order may be obtained by those who are 
fortunate enough to gain admission. But, then, the number received 
from each state must necessarily be very small. And there is this ob
jection to an education obtained at West Point: it involves the neces
sity of entering the regular army, and thus embracing a military pro
fession. But what we need is a body of young men, who, without 
making arms a profession for life, have been so well instructed 
in the military art, as to enable them, when an emergency arises, to 
render efficient service, either in repelling aggression from abroad, or 
in quelling insurrection at home. Such a want a military academy, 
under the care of t he state, would supply. Nor need the cost of such 
an undertaking be great. New Jersey possesses peculiar facilities for 
carrying a plan like this into execution. It might be connected with 
the Normal School. No additional buildings would, in that case, be 
necessary. The buildings now occupied by the Model School could be 
used, and would be admirably adapted to the purpose. Instruction 
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might be given to the pupils in every branch of education, not strictly 
military, by the professors already employed in the institution, and 
without any additional expense to the state. Let it not be said that 
to foster a military spirit among the people would serve as an incen
tive to war. So far is this from being always the case, that in a lame 
majority of instances it is the very best preservative of peace. Na
tions stand toward each other in the same relation as individuals in a 
state of nature. The weak are always at the mercy of the strong. 
There is no law to which they can appeal for protection. There is 
nothing so well calculated to provoke hostility and invite aggression 
as national weakness, and the want of preparation for war. What 
keeps the peace between the two great powers of Europe but the 
formidable strength of their armies and navies? And what but our 
own supposed inability to resist has subjected us of late to insults and 
menaces from abroad, the recollection of which will not soon die 
away 1 

Before concluding this report, we cannot forbear once more to allude 
to the relations of popular education, to the permanency of our gov
ernment, and the stability of o ur institutions. It cannot be too often 
repeated that the only foundations upon which free institutions can 
safely repose are the virtue and intelligence of the people, and that 
the only way in which that virtue and intelligence can be secured is 
by education. The first, and by far the highest, duty, then, of a free 
state is to provide for the education of the people. It is a duty which 
is enjoined not only by a regard for the welfare and happiness of the 
community, but by the very instinct of self-preservation. It cannot 
be negelected without fatal consequences. If this solemn truth ever 
had a striking illustration, it will be found in the sad events which 
have been taking place in our country during the past year. This 
wicked and unnatural rebellion, in which nearly one-third of the states 
in the Union have been arrayed in open war against the most benign 
and paternal government that ever swayed the destinies of a nation, 
has been mainly the work of a few aspiring and ambitious leaders. 
What, then, has enabled them to bring their treasonable designs to so 
formidable a head as at one time to threaten with destruction the 
very existence of the government ? What but the ignorance of the 
masses in the seceding states, which has thus made them an easy prey 
to wicked and designing men ? And when we come to inquire into the 
causes of this widespread ignorance, we are met by the significant fact, 
that in not a single one of these states has any provision ever leen 
made for the general ed ucation of the people. On the contrary, they 
seem rather to have gloried in their shame, and to have actually 
prided themselves upon their exemption from common schools. 

There is another glorious truth which will be signally illustrated by 
the contest in which we are engaged. If this rebellion has been 
caused by popular ignorance, the same cause will inevitably doom i t 
to disappointment and defeat. For, while in peace education is the 
surest safeguard of law and order, it is, at the same time, the best de
fence of a nation in war. Even in physical contests, cultivated mind 
is much more than a match for mere bodily strength. Yalor, directed 
by intelligence, will always triumph over brute force, combined with 
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ignorance. All other things being equal, victory will ever perch 
upon the banner of those among whom the schoolmaster has been 
abroad. 

The trustees beg leave to call the attention of the Legislature to the 
report of the principal hereto annexed. It will be found to contain 
interesting and valuable information with regard to the progress and 
condition of the school. 

The report of the treasurer is also subjoined, containing an abstract 
of th e receipts and expenditures of the past year. 

All of wh ich is respectfully submitted. 
By order of the board. 

K. S. FIELD, President. 
Trenton, February 10,1862. 



REPORT OF THE TREASURER. 

To the Board of Trustees of the N ew Jersey State Normal School: 
The treasurer respectfully reports: 
The receipts and disbursements of the treasurer during the year 

ending on the-7th of February, 1862, were as follow : 

RECEIPTS. 

Warrants of the governor $10,000 00 
Tuition in the Model School 2,951 29 
Interest repaid by the state 301 80 
Use of library by pupils in Normal School 250 75 
Dr. Webb's room, besides certificates redeemed 110 50 
Profit on sale of stocks received from the state treasurer 

on account of the warrants 97 02 
Sundry small items 12 75 
Balance due the treasurer '. 202 25 

$13,926 36 
DISBURSEMENTS. 

Balance due the treasurer January 24,1861 $35 82 
Salaries paid 11,026 90 
Incidental expenses 834 98 
Rent 1,200 00 
Trustees 59 87 
Discount and interest on warrants 213 62 
Coal for 1860-1 375 17 
Coal for 1861-2 180 00 

$13,926 36 
The amount of tuition certificates redeemed during the year is 

$2,362. 
The whole amount of tuition certificates redeemed is $9,760. The 
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whole amount of certificates which the trustees agreed to redeem was 
$11,350. There are, therefore, $1,590 outstanding, which the trustees 
are bound to redeem, if presented, during the present term ; and, 
therefore, the board have the right of purchasing the Model School 
building for ten thousand dollars less than its cost. It is believed 
that it is within the means of the board, with their present annual 
income, to do this ; and also to acquire, and ultimately pay for, the 
Normal School building. 

The treasurer presents this subject to the board, because the pre
sent is the proper time for them to take advantage of their right to 
buy, if they wish to do so. 

The very large amount of tuition certificates now in the treasurer's 
hands makes it desirable that measures should be taken to cancel and 
destroy them. 

All of which is respectfully submitted. 
JAMES T. SHERMAN, Treasurer. /* 



REPORT OF THE PRINCIPAL. 

To the Honorable the Board of Trustees of the New Jersey State 
Normal School: 

GENTLEMEN :—I beg leave to present to you the seventh annual 
report on the condition, progress and prospects of the Normal School, 
being for the year ending February 9, 1862. 

The accompanying documents of this report, marked C and D, re
spectively, will afford you detailed information concerning the at
tendance in all the departments from the organization of the institu
tion to the close of the present school year. You will also find, by 
reference to these documents, the number of graduates for each term, 
and the number of the volumes in the library at the present time. 

ATTENDANCE. 

The excited condition of the country, the heavy demand made upon 
our male population by the exigencies of a state of war, together with 
the financial embarrassments of the past year, have had their legiti
mate effect upon the patronage of the school, as shown in the diminish
ed number attending it, especially for the thirteenth term recently 
closed. In this connection, it must be remembered that the majority 
of those who resort to the Normal School to prepare for the onerous 
and ill-requited duties of th e teacher, are persons of limited pecuniary 
resources, many of them being compelled to borrow the means with 
which their necessary expenses are to be defrayed, while others can 
depend only upon the scanty earnings of a few months devoted to the 
service of our public schools. Persons of this class are among the first 
to feel the pressure of a financial crisis, and they are the first to suc
cumb to the necessities which such a crisis imposes upon them. 

The entire diminution in the attendance at the Normal School is 
accounted for by these causes, the knowledge of a large number of 
individual cases thus affected fully justifying this conclusion. When 
the general business interests of the country are prostrated by causes 
like those now in operation, it is but natural to expect that the schools, 
too, should be more more or less affected by the adverse circumstancs 
which surround them. 
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QUALIFICATIONS OF PERSONS ADMITTED. 

The most fruitful source of embarrassment to the Normal School 
arises from the altogether inadequate preparation of those who seek 
admission thereto. By far the greater proportion of applicants are 
not sufficiently acquainted, even with the rudimentary branches re
quired to be taught in every common school. A knowledge of the 
elementary principles of reading, arithmetic, grammar and geography, 
the ability to write a plain and legible hand, the power to give ex
pression, with a reasonable degree of fluency, ease and accuracy, to 
the ideas they have acquired, are attainments quite rare among those 
who seek to enter upon a course of special instruction here. The 
Normal School is thus compelled to perform the work which properly 
belongs to the subordinate primary institutions, and its best strength 
must be expended in laying the foundation for that professional train
ing which it is its peculiar province to confer. 

No stronger or more unanswerable argument in behalf of schools 
for teachers can be afforded than this state of facts presents. It shows 
how imperfectly our primary institutions fulfil their important func
tions. It demonstrates beyond all cavil the truth of the proposition 
that the great mass of those who are employed in the work of public 
instruction are lamentably deficient in the qualifications requisite to 
make a successful teacher of youth. 

This condition of things must be remedied. A defective education 
is but little, if any, better than no education at all. A little learning 
is a dangerous thing, especially if it be inaccurate and diluted with 
error. Every child in this republic should be so trained as to be able 
to think clearly, reason correctly, read understandingly, and reach 
right conclusions. The exigencies of these stirring times—of this liv
ing, active, thrilling present, demand that every child should be so 
trained and instructed as to be able in mature years to grapple man
fully and successfully with the momentous social, political and moral 
problems which constantly press upon the American citizen for solu
tion. What promise do the deplorable facts above recited afford, that 
the demands of the epoch will be met ? When we find young men 
and young women from sixteen to twenty-one years of age, who, hav
ing spent the best period of life in the school, are yet incompetent to 
deal with questions which are within the grasp of children with half 
their years; when we reflect that these same persons aspire to the 
office of a teacher, and when we remember that many of them have 
actually attempted to discharge the functions of that sacred calling, 
we are presented with anything but a pleasing picture of the condition 
and prospects either of our common schools or our common country. 

Can these, with numerous other glaring defects, be remedied ? Will 
the people of this state and country, who are scarcely yet fully alive 
to the momentous interests which cluster around the ministrations of 
the primary school, patiently await the apparently slow operation of 
the reformatory measures now in progress? Will they bear the neces
sary burdens? Will they submit to the needful expense ? Will they 
endure the indispensable time required to produce the fruits of these 
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remedial processes ? These are the questions that press upon us with 
peculiar force at the present somewhat critical j uncture. It seems to 
me, gentlemen, that we are called upon by manifold considerations, 
which never so weighed upon us before, to give to these questions an 
emphatic and affirmative answer. 

There can no longer be a reasonable doubt that there are effective 
remedies for the evils to which allusion has been made. Reason and 
experience alike concur in this conclusion. Normal schools, teachers' 
institutes, educational associations, periodicals and other publications, 
are the potent agencies which must effect the desired object. These 
instrumentalities all conspire to elevate the character and qualifica
tions of the teacher, and to arouse a healthful public sentiment with
out the existence of which reform and progress are impossible. The 
character of the instruction imparted in the public school must be im
proved by improving the character of him who imparts it. It is thus 
that the agencies enumerated, if allowed to work, must eventually re
move these evils and embarrassments, and make it possible for the 
Normal School to confine itself to its legitimate field of professional 
instruction and practice. 

The embarrassments alluded to are not confined to this institution. 
They exist everywhere in schools of this description. The able report 
of the superintendent of the state of New York, Hon. E. W. Keyes, 
thus alludes to the subject: 
" Another source of embarrassment is the fact that so large a pro

portion of those who claim the advantages of the institution, come 
with so limited a knowledge of that which all teachers ought first to 
know, that which our schools and academies ought first and surely to 
impart, a thorough knowledge of the principles of elementary science. 
Many who have been over a very extended course of higher mathe
matics, fail utterly in the simplest principles of mental and practical 
arithmetic ; others have spent busy terms, in the study of the classics, 
but have no knowledge of the first principles of their own language; 
while to find one who can spell, or who knows anything of th e geogra
phy of his own, much less of foreign lands, is rare good fortune indeed! 
And yet, these are not novices, but representative teachers, as the 
average term of their experience shows. Many of them have taught 
for years, and bear with them the certificates of school officers, and 
the high sounding eulogies of professors in colleges and high schools ; 
hut when there is applied to them the touchstone of practical worth 
as teachers—their familiarity with the subjects which they are to teach 
—they shrivel into very mean and contemptible proportions. 

" These facts are significant, not only in their bearing and influence 
upon the institution, and the unnatural work which it is thereby called 
upon to perform, but also in their suggestiveness concerning the con
ditions of educational progress in our institutions of learning, that are 
content to send forth as teachers a class so poorly furnished with ele
mentary knowledge. And as these, who thus come up to the Normal 
School, are the representatives of the great body of teachers employed 
in our schools, whereby, through their indifferent instructions, the 
same errors are being perpetuated in the next generation, the inquiry 
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very naturally arises, where is the remedy for the evil thus so darkly 
and drearily shadowed forth ? 

" The Normal School is doing its utmost to give to this question a 
practical solution, by taking these students, so far advanced in the 
classics and the mathematics, and giving to them a thorough and 
systematic course of instruction, first in the elementary studies, and 
then in the same thorough manner in the more advanced branches. 

' It is thus that the graduates, and to a given extent the under gradu
ates of the Normal School, come to have the qualifications that fit 
them for popularizing the work of educational reform. 

liie graduates of th is institution not only command the confidence 
of school officers and of the public, by reason of their superior disci
pline and efficiency, thus educating the popular sentiment to a higher 
apprehension of the character and qualifications of the true teacher 
but they likewise serve as an example for others to emulate, in their 
efforts to rise to a high and worthy rank in the profession. I have 
found them in teachers' institutes and associations, giving encourage
ment by their presence and zeal, and imparting to the teachers oF a 
whole county the valuable lessons which themselves had acquired 
through their connection with the Normal School. 

" Nor is it the graduates alone that are to be considered as contribut
ing to the elevation ot the standard of teaching in our state The 
under graduates, who go out from the institution, are imbued with a 
deeper fervor and devotion in their work, as the consciousness of its 
nature and worth is awakened, a sense of its responsibilities realized 
and some adequate idea is formed of the nature and degree of prepara
tion necessary for the proper discharge of its humblest duties." 

PLAN FOR INCREASING TIIE ATTENDANCE. 

,-n^!tb°nigh tlf .F0rmj! Seh°o1 has ^en in existence for nearly seven 
years, although its graduates and pupils are beginning to be scattered 
over all parts of the state, and although thousands oHiSJSSSJSS 
and newspaper notices have been spread before the public there is vet 
a most deplorable decree of ignorance, not only among teachers but 
of stndv0^1!111^-^ nSe' re!Pectingits nature and objects, its course 
of study and training, its conditions of admission and the advantages 
imnvrS xr J0 iWls. to clual% themselves for the profession°of 
teaching. More light is still needed among the people upon this c„p 
ject. Our misfortune is that there is no unity and but little effi • 
in the local supervision of the public schoS' We reau re 
and reliable means of communication with the masses of the *5 
and with teachers in all parts of the state vZt IT people, 
of the Normal School is yet unknown in many placeswhill e^ce 
and advantages are known to but few P ' whlle lts nature 

with the state superintendent of niiblie • i ' i m>In connection 
forwarded to eaclf ZTZiJ ̂T>s> f ™lar, to be 
the number ofvae.uo.es i„ eaeb county fcr'fte -JS? te^ 
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and giving full information on all points relating to the na
ture, objects, course of study, methods of instruction and advantages 
of the school, together with the expenses for board, and such other 
facts as may be deemed of importance to parents, guardians and pu
pils. It would also be desirable in these circulars earnestly to solicit 
the sympathy and co-operation of the superintendents of townships 
and the friends of popular education in the state. There can be no 
doubt that with a proper appreciation on the part of these officers, 
coupled with such active efforts as they might easily afford, the value 
of the Normal School system of tr aining would in a very short period 
become apparent to every intelligent citizen of New Jersey. If the 
local superintendents, boards of education and trustees in the various 
cities, townships and districts of the state can be made to co-operate 
heartily in these measures, the usefulness of this school will be quad
rupled in a single year. The plan suggested, combined with the ac
tive efforts of the graduates in the field, it is believed, will produce a 
very sensible effect upon the cause of education in our midst, tending 
to elevate its standard, to diffuse a better knowledge of the wants of 
the schools, and to dispel the unfounded prejudices which still exist 
against this institution. 

OPPOSITION TO THE NORMAL SCHOOL. 

There is still, in some parts of the state, a feeling adverse to the contin
uance of the Normal School, which finds annual expression in the Legisla
ture. But this feeling is evidently growing weaker and less menacing in 
its character. This opposition is partially formed upon an entire mis
apprehension of the character, objects and aims of the institution, and 
upon the annual cost of support. It can scarcely be necessary further 
to argue in behalf of the claims of these schools upon the popular con
fidence and support. The logic of the case ought to be as familiar to 
the citizens of New Jersey as cherished "household words." The 
whole subject has been exhaustively discussed in the reports of the 
board, in the educational periodicals of the day, in conventions and 
associations of teachers, and in the public press. It is almost impos
sible to add anything to what has already been said upon this ques
tion. It only remains for Normal Schools to make themselves known 
and appreciated by their fruits. In the progress of the opposition 
movement not a solitary objection that is well founded, or that can be 
sustained, has been raised. But as frivolous as these objections are, 
and as weak as this opposition may be, these annual attacks are seri
ously detrimental to the best interests of the institution, and to the 
cause of popular education in the state. They tend to unsettle the 
confidence of the people in the permanency of the school, and deter 
many persons from connecting themselves with it, in the fear that it 
may be broken up, leaving them half prepared for the work to which 
they aspire. In view of these facts, I respectfully submit to you, 
gentlemen of the board of trustees, that the sooner the policy of the 
state, in reference to the Normal School, can be determined and per
manently settled, the better for the great interests of the state, and the 
better for al l concerned. It cannot be possible that the people of this 
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state are prepared deliberately to take a retrograde step in a cause with 
which her honor, her prosperity and her future character are so inti
mately connected. If so, she _ will afford the only example in the his
tory of Normal Schools in this country of a policy so suicidal. And 
when it is remembered that she is in possession of real and personal 
property fully equal to the sum total of her appropriations thus far, a 
large proportion of w hich was bequeathed to her on the faith of a per
manent support of her Normal School policy, it would seem to be her 
obvious duty to place this question beyond all doubt by such legisla
tion as will hereafter be regarded and acted upon as conclusive. It is 
believed that prompt action upon this subject would at once increase 
the efficiency and usefulness of the institution a hundred fold, by 
adding largely to its patronage, and warranting those measures of im
provement which a prospect of permanency alone would justify. (See 
document B.) J 

RELATIONS OF THE NORMAL SCHOOL TO 'HIE STATE PUBLIC SCHOOL SYSTEM. 

Another and a very prolific source of embarrassment, not only to 
the Normal School, but to the progress of the cause of education at 
large in the state, is found in the almost universal ignorance of the 
necessities of a school system, and of the relations which the various 
parts ot that system sustain to each other. 

There are probably not less than two hundred thousand children in 
the state of New Jersey alone who stand in need of the blessings of 
moral and intellectual culture. They are to become the future^citi-
zens ot this commonwealth They must soon assume the solemn du
ties and responsibilities which now devolve upon ourselves. Nay 
more. As God has ordained that each new generation should become 
the recipient and the dispenser of the gifts, the blessings, the aE 
ments, the inventions, the discoveries of al l preceding ones, their obli
gations must be greater than our own, and they should be prepared 
™lt W VI WG l t\eir Part on the great theatre of lif^They 
must be educated up to the standard of their rights and duties To 
accomplish this vast work, we must have schools adequate innumber 
and in character to the task imposed upon them. There must be 
constant supply ot well qualified teachers. Hence the necessity of 
Normal Schools and teachers' institutes. There must bS 
and with reliable means for the pecuniary support of these sehn f° 

There must be school-houses equal in number Lid convenWp1l 
demands of the community. There must be a thorough and a vf 
mg system of local and general srmerv;af,™ j • g .and search-
schools and teachers. j""? 
the people, without whose moral sympathy and nEa d IT L 
of edu cating a generation and training it to its noble d„ til the,^ork 

fill responsibilities will be out of the question Th and fear" 
adequate to secure the end. Ind all of thp i means must be 
bear an intimate relation to each other Falh ^118 0 enumerated 
pens.blc whole. There m.y fi-W? £5 ""f !"dis" 
ers and superintendents, and school funds and tav and teach" 
cation. There must be vitality and eeivllS &"d ^et no en

ergy and co-operation in each 
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and every part. If even one of these elements be inoperative, all the 
others must partake of th e weakness, and the cause must suffer. There 
must be a harmony and efficiency of action in 'all of these parts, in 
order to realize results worthy of the cause, worthy of our people, 
worthy of the eventful epoch in which we live. 

Our school fund is too small. It does not afford sufficient encour
agement for a hearty co-operation by the people. The mode in which 
it is disbursed to and expended by the districts renders it in many 
cases a curse rather than a blessing, since large numbers of them 
starve their schools by limiting the expenditure to the small pittance 
which this fund affords to them, and the school is either maintained 
but half of th e year, or ruined by t he wretched manipulations of in
competent teachers. Our school-houses are even yet, in a majority of 
cases, but the monuments of our cupidity and shame," the passive, yet 
potent instruments of degradation to those who are doomed to spend 
the best years of life within them. They are too generally devoid of 
convenience and adaptation to the work for which they are designed. 
They are badly located, poorly constructed, improperly furnished, in
adequately ventilated, and ill supplied with the needful books and 
apparatus without which a good school is impossible. 

If we examine into the condition of our machinery for supervision, 
we shall find similar deficiencies. The plan of superintending the 
schools by the annual election of a township officer, to be paid a 
merely nominal consideration for his services, has been repeatedly 
tried in other states, and has as repeatedly proved to be a failure. 
There are, of course, individual instances of fidelity and efficiency. 
There are always some occupying the truly responsible position of 
superintendent of schools, wh o, having a heart for the work, and priz
ing good works far beyond mere pecuniary rewards, labor zealously 
and effectively for the welfare of humanity. But these unfortunately 
constitute the exception, and not the rule. "While individual men 
thus do good service to the cause of education, the majority of our 
superintendents are uninterested and inert, and hence the system is 
a failure. This is a lamentable fact. For, a searching and faithful 
supervision of our public schools is next in importance to a supply of 
competent teachers. Indeed, the decision of the question of compe
tency rests ultimately with these supervisory officers. It is their pe
culiar province to determine the character and qualifications of those 
who are finally employed to conduct the schools of the state. If their 
standard be lo\/and their examinations superficial, nothing can pre
vent the employment of cheap, because unqualified, instructors, in 
districts where the price is a paramount consideration to that of the 
real well-being of the children. 

It is impossible to overestimate the value of an active and intelli
gent system of supervision of schools. Without such a system the 
schools must languish, the teachers will be both incompetent and un
faithful, and the community indifferent to the great cause which 
should be its chief concern. The influence of energetic and faithful 
superintendents, devoting their entire time and talents to their work, 
would at once be felt in every department of public education. The 
people would become interested and active, the school-houses would 
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become the pride and ornament of the state, the teachers would every
where be stimulated to renewed life and vigor, the institutes and the 
Normal School would be filled with the sons and daughters of the 
state anxious to qualify themselves for a field of u sefulness and honor 
second to no other which challenges the attention of mankind. 

If we could have employed one such officer in each county alone, 
he would be worth more to the cause than the combined efforts of all 
the township superintendents of the county. Nor would the expense 
be materially increased; for the aggregate amount now paid to su
perintendents of t he townships would go far to pay the salary requi
site to command the services of a thoroughly qualified incumbent for 
such an office. In the state of Pennsylvania, county superintendents 
are employed throughout the commonwealth, at salaries varying from 
$500 to $1,500 per annum. In the state of New York, one such offi
cer is employed and paid in every assembly district. Their duties are 
to visit schools, examine and license teachers, conduct institutes, ad
dress the people in every township, and generally to devise and exe
cute such measures as will keep the public interest aroused and 
directed to these sources of the public prosperity—the public schools. 
In other states similar means are employed, and the results are so sat
isfactory that it would seem to be the part of wisdom and true econ
omy for New Jersey to go and do likewise. The schools of a nation 
are the arbiters of its destiny. Prom them chiefly radiate the influ
ences, either good or evil, that must be decisive of its fate. But pub
lic schools can flourish only in the genial atmosphere of public sym
pathy. Is it not the part of p atriotism, then, no less than of material 
interest, that the state should vitalize and perfect the machinery which 
is scarcely more than well begun ? Ought not the strong men of New 
Jersey, her patriots, her statesmen, her jurists, her clergymen, her men. 
of wealth and of influence, to come up to the help of t iiis cause, acting 
not boni mere impulse, but from a stern and abiding conviction that 
the safety, welfare and happiness of the nation depend upon the 
proper cultivation of the masses of th e people ? 

The right of suffra ge is dangerous unless it be directed by intelli
gence and moral rectitude. It is the highest, most responsible func
tion ot t he citizen of a free community. Wherever this right is uni
versal, education must be made universal, for it is education alone 
that can secure the power to think clearly, to reason correctly, and to 
reach right conclusions upon all questions, whether of state policy or 
of morals . Right conclusions are the true antecedents of all good ac
tions. The relation, therefore, between universal free education and 
universal tree suffrage must be obvious to every reflecting mind 

And so, too the relations and dependencies'of the various parts of 
an educational system are equally apparent to all who give to the 
subject that attention which its importance demands. Somewhat like 
the complicated powers and functions of our own mysterious beino- if 
one suffers, all must suffer ; if on e fails, the whole organismmusttv-
take ot the inefficiency and demoralization thus occasioned AVere 
the means for instructing and educating our people one-half as well 
organized and provided for as are those for the destruction of ourlne 
mies, but a tew generations would pass away before « swords might 



EEP0ET OF STATE NOEMAL SCHOOL. 23 

be beaten into plowshares and spears into pruning-hooks ;' tor educa
tion is one of the things which make for peace. 

FIDELITY AND SUCCESS OF THE GEADUATES. 

One of the most frequent objections raised by the enemies of the 
Normal School is, that but few of its graduates are faithful to their obli
gations to teach. This is frequently, because conveniently, made. It 
is easy to assert but impossible to prove this proposition, because the 
facts are all against it. In the minds of many who raise this issue, one 
single fact is deemed sufficient to establish a sweeping general propo
sition, which, being pertinaciously repeated, becomes among the 
uninformed quite generally believed. 

The true state of the case is as follows: There have been from the 
organization of the school to the 1st of July, 1861, nearly 160 persons 
Graduated. A recent examination by the undersigned proves that the 
average length of time taught by these 100 persons, even including 
those who have been out but six and twelve months, is already more 
than two years, the period required by law. And, moreover, a very 
large proportion of the number are still teaching, having given, in the 
case of the older classes, to the state from three to five years of act ive 
service in the schools. A majority of these graduates will undoubt
edly yet continue to serve the community, and honor their profession 
for years to come, if not for life. Some of them have risen to the 
highest positions in the state, being employed in the more prominent 
graded public schools and academies. 

These facts completely silence the unjust clamor raised in certain 
quarters, tending to impugn the honor and integrity of t he graduates 
of the Normal School. If those who make these charges would reflect 
that, in so doing, they are casting dishonor and reproach upon the 
sons and daughters of their own neighbors and fellow-citizens, it is: 

believed that there would be less disposition to take such steps as really 
tend to disparage the state itself in the eyes of good men everywhere. 
What more opprobrious charge could be brought against any com
munity than that its younger members, as a class, were the violators 
of solemn pledges made in the face of the whole world. The citizens 
of any state are the last persons who ought to make such a charge 
against their own or their neighbors' children, even if true. For it 
amounts to a public proclamation of a degree of immorality not very 
flattering to its character among the nations. 

For the purpose of silencing forever this unfounded complaint, it is 
proposed to extend the investigation of this subject during the coming 
year by actual correspondence, not only with graduates, but with all 
who have heretofore been connected with the school, the results to be 
presented in the next annual report of the undersigned. 

The success of the graduates continues to be, in the highest degree, 
satisfactory. It affords still stronger evidence of the superiority of 
teachers who have been specially trained to the duties of their profes
sion. It has been the privilege of the undersigned to visit several 
townships whose schools have been entirely revolutionized through 
the active efforts of the graduates of th e Normal School. In such lo
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calities not only is a radical improvement in the schools observable, 
but also a great and salutary change in the views and sentiments of 
the people, leading to a higher appreciation of the value of ed ucation 
and of th e wants of the schools. Where five years ago there was in
difference and neglect, we find now a cordial sympathy and an active 
support. We find better school-houses, better books, more regular 
attendance of pupils, and more frequent visitations by the parents. 
Enough is already apparent to warrant the conclusion, that in a few 
years every neighborhood and school district in the state will feel the 
vitalizing influence of the policy which was inaugurated by the estab
lishment of the Normal School and the teachers' institutes. 

MILITARY INSTRUCTION. 

Every able-bodied citizen in our country is liable to do military 
duty. In a state of war every citizen may have to become a soldier; 
and since it has hitherto never been our policy to maintain a large 
standing army, hut rather to rely mainly upon the volunteer militia, 
it is evidently the dictate of prudence and of wisdom to provide to 
some extent at least for the instruction of our young men in the theory 
and practice of the military art. The true theory of our government 
is that every citizen should he educated up to the standard of his rights 
and duties. And since it may become his duty to participate in the 
toils and the sufferings of the tented field, in defence of his govern
ment, it follows that his government should provide for that contin
gency by affording him the means for such instruction as will, in a 
measure, qualify him to act well his part in the stern conflict of arms. 

The want of this kind of knowledge in the early stages of the great 
rebellion which is threatening our existence as a people, has cost us 
hecatombs of lives, millions of treasure, and untold sacrifices of na
tional character and prestige. The lessons which have thus been 
taught us should not, cannot be forgotten. We have learned by these 
sad experiences that in peace we should be prepared for the exigencies 
of grim-visaged war. And, indeed, we should ever remember that the 
most effective means of avoiding war, is always to be ready for its 
stern realities. 

The effect of these lessons is everywhere seen in the tendency to in
troduce tactical instruction in the schools of the country, as well as in the 
reorganization of our militia systems. There is scarcely a school of any 
character to be found where the evolutions of the squad and the com
pany, the manual of arms, and other military exercises, are not 
mingled with the daily exercises. In order to meet a positive demand 
for exact and accurate training in this department, and to aid in pro
moting the physical culture, as well as in improving the manners of the 
pupils, we have for nearly a year past devoted a liberal proportion of 
each daily session to these manly and invigorating exercises. In ad
dition to lessons in the school of the soldier, the squad and the com
pany, the young men in the Normal School have made much progress 
in the bayonet exercise, which has been taught to them through the 
judicious efforts of P rofessor Plympton. 

In the Model School, the military feature has been carried still 
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farther in the uniforming, arming and equipment of about thirty-five 
boys who desired the advantages of a more complete and effective 
military organization and discipline. This class occupies a separate 
room, and is subjected to special regulations of a military character. 
All their positions and movements, whether as individuals or classes, 
are in accordance with the military code. There is nothing in their 
studies, as yet, out of the ordinary course. They meet for drill for 
one hour during three afternoons of each week, and they have attained 
a proficiency equalled by few, surpassed by none of the regularly or
ganized military companies at large. The precision, accuracy and 
grace of their movements are the admiration of all who have witness
ed their evolutions. 

It is proposed to introduce to some extent the theory and practice 
of military engineering, especially to those who take the usual course in 
civil and topographical engineering, already so successfully taught in 
the school. If the state military authorities can be induced to allow 
the use of the necessary guns, it is also proposed to afford the young 
men more practice in the artillery which would be of great service in 
the instruction of companies at home, while it would promote an 
agreeable variety in the forms of exercise so well calculated to develop 
their physical powers. 

OBJECT TEACHING. 

A department for the development of t he powers of perception and 
observation in children, as the basis of al l true primary education, has 
been opened in the Normal School, under the general supervision of 
the undersigned, by Miss Matilda Lewis, who was authorized by the 
executive committee to spend six months at the Oswego training 
school, in special preparation for this important work. The depart
ment is full, and the somewhat novel methods of procedure which 
characterize this system have been successfully introduced. The me
thods referred to are based upon sound philosophical principles, which, 
while they are new in this country, have been for many years accept
ably practised in the best schools of the old world, and are rapidly 
coming into favor in the new. 

The first attempt to conduct a system of primary schools upo n this 
plan in America, was made in the early part of the year 1861, by the 
intelligent board of education in the city of Oswego, New York. 
These gentlemen, profoundly impressed with the conviction that the 
current method of exclusive book instruction for young children was 
radically wrong, tending to repress rather than encourage the natural 
desire for knowledge in the young, and as firmly persuaded that na
ture's method, as developed by the great Swiss educator, Pestalozzi, 
was best calculated to secure the harmonious development of the 
powers of perception and observation, as the basis of all positive know
ledge, resolved to test their faith by a decisive practical effort in this 
direction. 

Accordingly, they secured the services of an able and experienced 
teacher, Miss M. E. M. Jones, of the Home and Colonial Training 
School, London, for one year, with the view of preparing the teachers 
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in the primary schools of that city for an intelligent and successful 
application of Peslatozzian principles and methods to the training of 
their pupils. 

They also made provision for the instruction of such teachers from 
other places as might desire to become qualified to give instruction in 
the new method. 

At the end of nine months, the board having previously issued invi
tations to prominent educators throughout the country to attend it, 
held an examination of the primary schools of the city, continuing 
from the 11th to the 13th of February, 1862, inclusive, in the presence 
of a committee of gentlemen drawn from several of the states, in ac
cordance with the above-mentioned invitation. The results of this 
examination were in the highest degree satisfactory, and the commit
tee rendered a full report, detailing the principles upon which the 
methods of object-teaching are based, giving a description of the ex
ercises witnessed by them, with an expression of t heir opinions there
on, and recommending the adoption of the system whenever and 
wherever practicable. For a more complete elucidation of the views 
of the committee, I respectfully refer you to their report, which ac
companies this communication (Document A). 

PREPARATORY AND MODEL SCHOOLS. 

By reference to the figures following this report, you will perceive 
that the attendance at these two branches of the Normal School is 
encouraging, in view of the adverse condition of our national affairs. 
I would respectfully invite the attention of the board to the thorough 
and practical manner in which the higher branches of an English, 
Mathematical and Classical education are taught in the Model School. 

The classes in engineering have completed a triangulation and top
ographical survey of the Delaware river, and the country adjacent 
thereto, extending through a distance of five miles. These surveys were 
made in sections of over one mile each, accurate and beautiful maps 
of w hich have been made by the members of the different classes. It 
is proposed to make a large map embracing the entire extent surveyed, 
which will be valuable for use, should the government ever undertake 
to improve the navigation of the river in this locality. The surveys 
of the shoal at Periwig island are accurate and complete, and can be 
relied upon as the basis of the estimate required for the prosecution of 
such improvements as may be determined upon. 

AGRICULTURAL INSTRUCTION. 

This important subject continues to engage the attention of the 
higher classes, and the best results may be confidently anticipated to 
flow tro m the effort to popularize a branch of k nowledge in which all 
have so deep an interest. Indeed, the most direct and efficient method 
of impr oving the cultivation of the soil is evidently that of thoroughly 
instructing the teachers of our public schools in the theory and art of 
agriculture. The possession of this knowledge by the teachers of the 
schools in our rural districts at once establiflW^a bondofsympathy 
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between themselves and the farmer which cannot fail in due time to 
be productive of incalculable good, both to the interests of agriculture 
and popular education. 

I solicit the co-operation of your board in the collection of agricul
tural implements and machines, for purposes of illustration. A mu
seum of implements, models and productions in this department, 
would prove of the greatest service in promoting agricultural knowl
edge among the students, while it would add much to the interest of 
the farming population in the operations of the school. 

The added experience of another year fully confirms the belief 
that we are on the verge of great changes, not only in our systems 
and methods of instruction, but in our social and political policy as a 
people. The time is near at hand, yea, now is, when the cravings of 
the young human spirit, and the demands of a more elevated public 
sentiment, alike require that the dry verbiage, and the abstract for
mulae of books, shall give place, in the scheme of primary education, 
to the more rational and natural mode of dealing with things, 
objects, their qualities, relations and uses, and when the culture of 
the human powers, like the culture of the plant, shall be conducted in 
harmony with God's unchanging laws. In this noble work of reform, 
Normal Schools must play a leading part. Indeed, it is principally 
to their agency that we are to look for all needed reforms in educa
tional methods ; for the improvement of all these methods must begin 
with the improvement of the teacher himself. That a great work has 
been done towards developing and popularizing a " better way" 
within the past few years, is undeniable. That much more remains 
to be accomplished is equally indisputable, and it behooves us to labor 
with undiminished zeal, and with singleness of purpose, for the per
fection of those instrumentalities so essential to the complete education 
of the successive generations who are to follow us, and who are to 
assume the grave responsibilities which the great future must impose 
upon the American citizen. 

It is a great mistake to suppose that while every other department of 
human activity is advancing and ascending, the cause which under
lies and promotes them all can remain stationary. Every new inven
tion, every discovery in science, every important event in the history 
of nations, necessitates a corresponding advance in the means and 
methods of education, to the end that all may partake of the blessings 
which a beneficent Creator designs thus to confer upon his waiting 
creatures. May we never forget that every invention and discovery 
finds its highest application and use in contributing to the develop
ment and cultivation of the powers of thought and emotion, and in 
advancing the general welfare and happiness of the human race. 

All which is respectfully submitted. 

CONCLUSION. 

WM. F. PHELPS. 
STATE NORMAL S CHOOL, Trenton, March 22, 1862. 



DOCUMENT A. 

KEPOET ON O BJECT-TEACHING. 

The committee selected by the board of education of the city of 
Oswego, to attend an examination of the primary schools of the city, 
held on the 11th, 12th, and 13th days of February, 1862, with special 
reference to an investigation of the system of Object-Teaching, re
cently introduced in said schools, and to an expression of opinion 
thereon, beg leave respectfully to report: 

That the system in question is designed and claimed to be in ac
cordance with those principles formally announced by the great 
Swiss educator, Henry Pestalozzi, who lived and labored during the 
last half of the eighteenth century. Of him Mr. Barnard justly 
remarks, that " although his personal labors were confined to his 
native country, and their immediate influence was weakened by many 
defects of c haracter, still his general views of education were so sound 
and just, that they are now adopted by teachers who never read a 
word of his life or writings, and by many who never even heard his 
name. They have become the common property of teachers and edu
cators throughout the world." 

These principles lie down deep in the nature of man. They recog
nize the great truth that this nature is threefold—material, intellectual 
and moral, and that it has its laws of growth and development. 

Pestalozzi believed, as we believe and know, that human beings 
possess aff ections and a moral sense, as well as reason, and intelli
gence, and sensation. He therefore assumed faith and love as the 
only true foundation of a s ystem of education. He asserted that edu
cation, in order to fit a man for his destination, must proceed accord
ing to natural laws; that it should not act as an arbitrary mediator 
between the child and nature, between man and God, but that it 
should assist the course of natural development instead of doing it 
violence; that it should watch and follow its progress, instead of at
tempting to mark out a path agreeably to some vague, preconceived 
system. He sought to develop and strengthen the faculties of the 
child, by a steady course of excitement to self-activity, with a limited 
degree of assista nce to his efforts. 



30 REPORT OF STATE NORMAL SCHOOL. 

He aimed to discover the proper point for commencing the educa
tion of the young, and then to proceed in a slow and gradual, but 
progressive and unbroken, course, from one step to another, always 
waiting until the preceding steps should have a certain degree of dis
tinctness in the mind of the child before entering upon the presenta
tion of a new step. 

Pestalozzi believed that education, in its essence, consisted in the 
harmonious and uniform development of every faculty, so that the 
body should not be in advance of the mind, nor the mind of the 'body, 
nor should the affections be neglected, and that promptitude and skill 
in action should, as far as possible, keep pace with the acquisition of 
knowledge. He required close attention and special reference to the 
individual peculiarities of ea ch child and of each sex, as well as to the 
characteristics of the people among whom he lived, to the end that 
each might be educated for that sphere of activity and usefulness to 
which the Creator had destined him. He regarded form, number, 
and language, as the essential condition of definite and distinct knowl
edge, and insisted that these elements should be taught with the ut
most simplicity, comprehensiveness, and mutual connection. Pesta
lozzi, as well as Easedow, desired that instruction should begin with 
the simple perception of external objects and their relations. He 
wished that the ART O F O BSERVING sho uld be acquired. He thought 
the thing perceived of less importance than the cultivation of the per
ceptive powers, which should enable the child to observe completely, 
and to exhaust, as far as possible, the subjects which should be 
brought before him. He maintained that every subject of instruction 
should be properly treated, and thus become an exercise of thought; 
and that lessons in form, size, number, place, etc., would give°the 
best occasion for it. He thought highly of arithmetic as a means of 
strengthening the mind, and he also introduced geometry into the 
elementary schools, with the arts of drawing, designing and modeling 
growing out of it. He would train the hand, the eye, the touch, and 
the senses gene rally, without which there can be no high executive 
power in the arts of civilized life. He was opposed to the lifeless re
petition of the rules of grammar, but rather aimed at a development 
of the laws of language from within, at a knowledge of its internal 
nature, structure, and peculiar spirit, thus affording the means not 
only for cultivating the intellect, but for improving and elevating the 
affections. He, as well as other leading educators of his time intro
duced vocal musie into the circle of school studies, on account of its 
powerful influence on the heart. Hot satisfied with singino- by rote 
lie introduced in his course of instruction the elementary^Drinemle« r>f 
music—rhythm, melody and dyamics. J 1 P 01 

He discouraged that abuse of the Socratic method which attemnted 
to draw something out of children before they had received anv 
knowledge, but, on the contrary, recommended in the earlv neriods nf 
instruction the established method of dictation bv the W.W i 
reproduction by the pupil. Pestalozzi strongly repudiated^iton 
ion that religious instruction should be exclusively addressed to the 
understanding. He showed that religion lies deep in thn l,!, ( S 
men, and that it should not be so much enstamped from w l f °f 

developed from within; that the basis of *££2 7ZtZ l°to be 
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found iu the childish disposition to love, to gratitude, to veneration, 
to obedience and confidence toward parents; that these feelings 
should be cultivated, strengthened and directed toward God, and that 
religion should be formally treated of at a later period, in connection 
with the feelings thus excited. As he required the mother to direct 
the first development of all the faculties of the child, he assigned to 
her the task of first cultivating the religious feelings. He thought 
that mutual affection ought to reign between the educator and the 
pupil, whether at the home or school, in order to render education 
effectual and useful. He was not, therefore, disposed to uphold 
school despotism, nor did he approve of special incentives addressed to 
emulation, preferring that the children should be taught to find their 
own highest and best reward in the delights of knowledge, and in the 
consciousness of duty done. 

Such were the leading views and opinions of this truly great man, 
and with all the faults in their practical application by himself in the 
eccentricity of his character, they are eminently worthy of the pro
found study alike of the parent "and the teacher, the philanthropist 
and the christian. They constitute unquestionably the germs of that 
great system of means for the complete evolution of the varied and 
complex forces of our common nature which is to be—perchance 
which already is. 

The committee believe that these principles seem to imply the ex
istence of a great comprehensive law, or order, of development of the 
human faculties, together with a corresponding order of succession 
and adaptation in the scheme of truth which must constitute the ob
jects to which these expanding faculties must address themselves, as 
the inexorable condition of their development and growth. Without 
stopping to argue this proposition, but desiring merely to suggest it, 
the committee recommend it to the profound consideration of their 
educational brethren everywhere. If this proposition be true, it lies 
at the basis of all educational inquiry, while its complete elucidation 
will essentially determine the character of all proper educational 
courses and methods of procedure. 

What the character of the primary school should be, what its sub
jects and methods of instruction, depends upon the preliminary 
questions: " what is the character and destiny of the beings to be 
trained therein?" "what is the condition of their physical, mental, and 
emotional powers?" and "what kind of studies, what description of 
knowledge, what exercises are best suited to meet the wants and ex
igencies of their present, while having reference, also, to their future 
condition and circumstances ?" 

The committee believe it to be the generally received opinion, that 
in childhood all positive knowledge comes through sensation and per
ception. Sensation arises from the contact of our senses with the 
outer material world, and perception is the reference of a sensation 
to its cause. Sensations lead through observation to conceptions. 
Conceptions form the basis of our reasonings, and through reason we 
are led to discover our relations to the material world, to our fellow-
men and to the Creator, and finally, the will, as the executive power, 
enables us to act according to the dictates of reason, of conscience, 
and of duty. 
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We liave thus hinted at what many believe to be the natural order 
of evolution of the faculties. 1st. Preception through sensation. 2d. 
Conception through observation. 3d. Reasoning upon the basis of 
our conceptions, ascending from the concrete to the abstract, from the 
simple to the complex, from the known to the unknown. 4th. Voli
tion according to the conclusions reached by reason, acting in har
mony with the conscience and the nobler emotions and impulses of 
our nature. 

Is there now an order of succession of studies, or of the sciences, 
corresponding to the order of evolution of the faculties ? This has 
been conclusively shown, we think, by President Hill, Professor 
Joseph Le Conte, and others, and endorsed by the highest scientific 
and literary authorities of the age. The question may be determined 
from at least three different standpoints. 1st. Prom the history of 
the rise and progress of knowledge among men. 2d. From a careful 
examination of the relations, connections and dependencies of the dif
ferent special sciences to each other. 3d. From an investigation of 
the adaptation of the different sciences to the progressive wants of the 
faculties in every stage of their development. All these fields have 
been explored by able men, and from whichever standpoint the inves
tigation proceeds, the conclusions reached are essentially the same, and 
they seem strikingly to confirm each other. Without going further 
into this question, it may be remarked, that while the perceptive fac-
culties are the earliest to manifest themselves in the order of time, so 
those sciences which address themselves the most directly to these 
faculties, to wit: those which deal with ideas of space, form, size, 
number, place, weight, color, etc., are the simpliest of all, lie at the 
basis of all, and are best adapted of all, as experience and reason alike 
show, to meet the demands of these early stages in the education of the 
young. 

In childhood all is activity. The senses are keenly alive to every 
impression made upon them. The spirit of in quiry is awake, and runs 
abroad in every direction in search of knowledge. The perceptive 
powers are at work—they must be directed, and, if possible, sharpen
ed. The imagination riots wildly in childish dreams. It must be 
chastened and corrected by deliberate and sober appeals to facts, to 
actual things, and thus gradually enticed to its appropriate work of 
aiding in the formation of correct conceptions. The affections are 
fresh and warm. The confiding innocent desires to live and move in 
an atmosphere of kindness and love. The bodily powers, though com
paratively weak, are restless, and ever panting for wholesome em
ployment. 

The question is, how are these conditions, so perfectly normal to be 
met! ^ IIow shall the development of the child, heretofore assisted bv 
nature sown methed, be continued and perfected? H™ aliali 

f j i . v , " uuiueaiaug striies with mere 
words and phrases—not by the mechanical drudgery of loadino- the 
memory with dry formulas and senseless rules—not by the mastication 
of rud imental books, nor by those endless stripes which have no heah 
ing power. Tins question, in the opinion of the committee can be 
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solved only by efforts in the direction to which these suggestions tend. 
Our subjects and methods of instruction must be naturalized. The 
course of true education is the course of nature. Man's method to be 
effective must follow God's method. As surely as our divine Father 
has a plan in creation, so surely has He also a plan in education. By 
the light of history and revelation one may see how he is guiding, in
structing, educating the human race through the ages. Aided by the 
experiences, the discoveries, the inventions, the sufferings, the reverses 
of pas t generations, we have become exalted to heaven in respect to 
our rights, our privileges and blessings. 

So children should be taught as far a possible by their own actual 
experiences, and not so much by mere dicta—-not so much by taking 
on trust what others say and write and print, but by more frequent 
and persistent intercourse or experience, if you please, with those ob
jects, qualities and properties, the existence of which gives to lan
guage so much of its force and vitality. 

The committee have thought it due alike to the occasion which has 
called them together, as well as to the important movement which 
has here been inaugurated, to give expression somewhat at length to 
the foregoing views. They are too well aware of the obstacles which 
nearly every new enterprise, however noble, is doomed to encounter, 
not to embrace an opportunity so grave as the present to give it a 
substantial and hearty support. 

The examinations, which it has been their high privilege to witness 
during the present week, have impressed them with the conviction 
that we are on the eve of a great and important revolution in the edu
cation of our country. The system which has been developed from 
the principles hereinbefore stated, is yet essentially foreign. And as 
it was a doctrine of Pestalozzi himself that education to be true must 
have constant reference to the character of the people among whom it 
is to be dispensed, so it is evident that the system which has been ex
hibited before us is yet to be somewhat modified—Americanized—to 
meet the peculiar characteristics of our people and country. Systems 
and methods must change. " But principles are, in their nature, 
eternal," says Professor Crosby, " and it is their office to guide and 
direct amid all the vicissitudes of circumstance, condition, event, for
tune." So, while adhering to the unchanging dicta of well-grounded 
principles, we would joyfully accept, in the system of methods, what
ever is suited to our special wants, characteristics and circumstances 
as a people. 

How well the methods, presented by the exhibitions from the Os
wego primary schools, are suited to carry out the theory upon which 
those methods are based, the committee will endeavor to give their 
professional brethren, and fellow-citizens at a distance, the means of 
judging, by presenting an abstract of each exercise, together with the 
precise aim of the teacher in each case. The ages of the children, to
gether with the grades of the classes, will be found stated in the 
proper places. The number of classes presented will also be learned 
by an examination of the accompanying statement. It will be ob
served that a wide range of topics was developed by the classes, em
bracing lessons of various grades on form, size, weight, color, place, 
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number, language, objects, plants, animals, shells, and including also 
exercises in phonic reading and gymnastics. 

The committee are also most happy in bearing testimony to the 
universal fidelity of the teachers and superintendent to that cardinal 
principle of faith and love which the great Festalozzi affirmed must 
lie at the basis of all true education. The evidences of mutual kind
ness, respect and affection between teachers and taught, have been too 
palpable to be questioned. Let these devoted teachers rest assured 
that they are laying up imperishable treasures of future joy and glad
ness alike for themselves and the little ones, who, in the long proces
sion of the generations, shall rise up to call them blessed. 

In view of all they have witnessed in the exercises of which the 
foregoing are brief sketches, and in the light of the best information 
which they have been able, from various sources, to obtain upon the 
subject of object-teaching, and what is known as the Pestalozzian sys
tem, generally, they feel warranted in giving expression to the follow
ing conclusions: 

1. That the principles of that system are philosophical and sound; 
that they are founded in, and are in harmony with, the nature of 
man, and hence, are best adapted to secure to him such an education 
as will conduce in the highest degree to his welfare and happiness, 
present and future. 

2. That the particular methods of instruction presented in the exer
cises before us, as illustrative of those principles, merit and receive 
our hearty approbation, subject to such modifications as experience 
and the characteristics of our people may determine to be wise and 
expedient. 

In conclusion, the committee beg leave to present, in the form of 
resolutions, the following recommendations : 

Resolved, _ That in the opinion of your committee, the system of 
object-teaching is admirably adapted to cultivate the perceptive facul
ties of the child ; to furnish him with clear conceptions and the power 
of ac curate expression, and thus to prepare him for the prosecution of 
the sciences and the pursuits of active life; and that the committee do 
recommend the adoption of the system, in whole or in part, wherever 
such introduction is practicable. 

Resolved, That this system of p rimary education, which substitutes 
in a great measure, the teacher for the hook, demands, in its instructors' 
varied knowledge and thorough culture; and that attempts to intro
duce it hy those who do not clearly comprehend its principles, and who 
have not been tr ained in its methods, can result only in failure. 

All which is respectfully submitted. 
WM. F. PHELPS, 
D. H. COCHRAN, 
DAVID N. CAMP, 
THOMAS F. HARRISON, 
II. B. WILBUR, ' 
GEO. L. FARNHAM 
W. NICOL, 

A  J I N N  I  .  ®pecial' Committee on Report 
1862 r°v 7 the General Comraittee, on Thursday, February 13th, 



DOCUMENT B. 

Report of the Committee on Education in the Senate in reference to 
the petitions of sundry citizens of New Jersey for the repeal o f the 
act establishing the State Normal School, passed February 9th, 1855, 
and the supplement thereto, passed 1859. 
The Committee on Education, to whom was referred the petition of 

sundry citizens of Trenton, praying that no more money be appropri
ated for the support of the State Normal School, and asking for the 
appointment of a joint committee to investigate certain matters therein 
referred to, respectfully report: 

That all the questions raised by the petitioners, for which a joint 
committee of investigation is asked, have been repeatedly answered 
in advance, by the annual reports of the officers of the institution, 
which are distributed thoughout the state, and which may always be 
obtained on application at the institution. The reports of the treas
urer show the receipts from all sources and the disbursements. The 
reports of the trustees and principal have, from year to year, stated the 
number attending the school, and the number graduating therefrom. 
These documents also contain two complete catalogues of said 
pupils, and also the number actually known to be teaching in the 
schools of this state. From the same source the petitioners may 
readily ascertain the number of teachers employed in said school, and 
their compensation, the amount of rent paid for the premises occupied, 
the amount expended for books, stationery and apparatus, and the tax 
imposed for the use of the said books and for stationery furnished. 

Such being the case, your committee do not perceive either the ex
pediency or necessity of a committee of investigation, the facts being 
fully set forth in public documents to which all have ready access. 
v'The only definite reason assigned by the petitioners for asking that 
no more appropriations be made for the support of this institution, 
and that the act establishing the same, and the supplement thereto, 
be repealed, is, that " at times like the present no unnecessary burdens 
should be laid upon the people." In other words, their only objection, 
as stated in the petition, is that of the expense necessary to the support 
of the school." 
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Your committee, however, believe that the great lesson taught " at 
times like these" is, that we should relax no effort, omit no expendi
ture, and cripple no resource necessary to the instruction and enlight
enment of the masses of the people. The wicked and causeless rebel
lion now threatening the existence of the nation, and involving us in 
such vast expenditures of life and treasure, is, beyond all question, the 
result of ignorance and the want of proper moral culture among 
the deluded masses of the southern people.' Had these people in the 
time of their necessity, " in the days of their youth," enjoyed the ad
vantages of well regulated common schools in the hands of such qual
ified teachers as our Normal School is constantly sending out to bless 
the community, they never could have become the dupes of the un
principled, designing and ambitions leaders, who have dragged them 
to the lowest depths of treason and despair.'f It should ever be remem
bered that the whole fabric of our government reposes upon the founda
tion of vi rtue and intelligence universally diffused among the people. 
But such a foundation is possible only through good common schools, 
everywhere established, liberally supported, and efficiently conducted 
by able and skillful teachers. It is a maxim everywhere current 
among the ablest statesmen, scholars and thinkers, that " as is the 
teacher, so is the school." To make good schools, therefore, we must 
first make good teachers ; and no expenditure of time or of means can 
be deemed extravagant or unnecessary when required for this purpose. 
This is precisely the object and aim of our Normal School; and your 
committee believe that a thorough investigation of the facts will es
tablish, beyond controversy, that these aims and objects are being re
alized in a most satisfactory degree. The school is yet in its infancy, 
having been in operation but little more than six years; and yet, the 
committee believe that its results fully justify all the expenditures 
which have been made on its account." 

Appended to the petition referred to your committee, there is a 
series of printed specifications and charges, many of which are erro
neous on their very face, while others are of so frivolous a character 
as to require no comment at the hands of the committee. For exam
ple, it is charged that " the money appropriated to the Normal School 
is just so much abstracted from the free school fund, to be replaced by 
taxation," while it is well known that this appropriation is made 
directly from the state treasury, and not from the income of the 
school fund. It is also stated that "it is a fact easily demonstrated, 
that it would not cost the state half so much to pay for the tuition of 
all the Normal School scholars at the very best colleges and univer
sities in the United States." It is only necessary to say, in reply to 
this statement, that as our colleges and academies have been in full 
operation almost from the original settlement of the country, and yet 
have not supplied the community with competent teachers, it is per
fectly evident that the above suggestion is absurd and impracticable. 
Other states have experimented at vast expense upon the plan of pre
paring teachers, by establishing teachers' departments in academies 
and colleges, but in every case the attempt has proved to be a failure. 
It would be tolly for New Jersey to imitate so unsatisfactory an 
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The petitioners further assert, as a ground of their objection, that 
the number of pupils in attendance at the present time is but forty-
five ; whereas, the records of the school, and the testimony of tne 
teachers, prove that at no time since the first term, in 1855, lias the 
number been so small as charged. But, on the contrary, that begin
ning with forty-four pupils during the first term, the attendance lias 
steadily increased until the commencement of the financial troubles 
which for the past two or three years have aftlicted the country, and 
prostrated all branches of industry. The number during the past 
year has never been less than sixty-one, while at the present time it is 
not less than seventy, with a steady increase in prospect, 

i NYour committee have thus glanced at the material statements of 
the petitioners, and they believe them to be quite destitute of founda
tion, frivolous, and unworthy of serious attention. They further be
lieve that this noble institution will be best appreciated by the people 
whenever and wherever it is best understood. In this view they 
commend it to the kindly sympathy and generous support not only;, 
of the people at large, but of their representatives in the Legislature. ' 
11 The numerous remonstrances against the sucidal action prayed for 
by the petitioners in question, which are now pouring into both 
branches of the Legislature, signed by the citizens and taxpayers of 
the highest intelligence, from all parts of the state, prove conclusively 
that the opponents of our public educational system constitute but a 
small minority in the community. •' Of these remonstrances, three are 
from the county of Mercer, one from Union, four from Somerset, three 
from Burlington, one from Cape May, two from Sussex, five from 
Bergen, one from "Warren, three from Morris, one from Hunterdon, 
and one from Salem county, containing an aggregate of 1,554 names ; 
and when it is considered that these remonstrances against the dis
continuance of the appropriation to the Normal School are the spon
taneous uprising of the true friends of education, without solicitation 
or preconcerted action, while the opponents of th e Normal School, with 
all their continued and combined efforts, have presented to both 
branches of the Legislature but seven petitions, two of which contain 
but a single name each, and one only two names, and that the total 
number of pet itioners amounts to only 357, of which 300 are from the 
county of Mercer, among whom your committee have failed to dis
cover a single prominent or influential name, some just estimate 
may be formed of the true feelings and wishes of the people of New 
Jersey.'( 

In view of the foregoing facts and considerations, your committee 
conclude with the unanimous expression of their conviction that the 
prayer of the petitioners ought not to be granted. 

J. F. LEAMING, 
NATHANIEL STRATTON, 
EMMOR REEVE, 

Committee. 



DOCUMENT C. 

REPORT OF THE ASSEMBLY COMMITTEE ON EDUCATION. 

'1 The Committee on E ducation, to whom was referred assembly bill 
No. 156, entitled " an act to discontinue^ the appropriation to the 
State Normal School," report the same" without amendment, and 
recommend that the house do not pass the same for the following 
reasons: The acts of the legislature in respect to the Normal and 
Model Schools, passed in the years 1855 and 1859, extend the appro- 7 
priation to the said schools to the year 1865. Contracts, now unfin
ished, in respect to the buildings and the employment of teachers, 
have been made in good faith, on account of the passage of these acts. 
It would be unjust on the part of the state to discontinue the appro
priation before the expiration of the term specified in the statutes. 

As to the resolutions passed March 1th instant, requiring said com
mittee to investigate and report on the following points: 

1. In what manner the Normal School is conducted in respect to 
its course of instruction ? 

2. What may he the financial condition of said school % 
3. What benefit accrues from said school to the system of common 

school education in this state \ 
They report as follow: 
1. That the branches taught are precisely such as are at the foun

dation of a practical education, and most required in the common 
schools. The present teachers are all fully competent to fill their po
sitions, and faithful in the performance of th eir duties. The methods 
of instruction are thorough and exhaustive. The interest manifested 
hy the pupils in their studies gives conclusive evidence of the good 
management of the establishment. The progress made by the pupils, 
in proportion to the length of time that they have received instruc
tion, is satisfactory. 

2. That the amounts of money, for the past year, which have been 
received and paid out at the Normal and Model Schools, are as 
follow: 
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RECEIPTS. 

$10,000 00 
5,313 29 

975 07 

$16,288 36 

$10,425 00 
601 90 

2,362 00 
1,200 00 

59 87 
213 62 
555 17 
870 80 

$16,288 36 
The details of the above statements do more fully appear on the 

books of the treasurer of the Normal School. 
The committee do not find that the appropriation from the state 

has been imprudently expended. 
3. The committee have endeavored to ascertain the total number 

of teachers which the Normal School has graduated, and the number 
of years during which these teachers have given instruction in the 
common schools of this state. The time allowed for making this re
port is so short that it has been impossible to arrive at precisely accu
rate results. As nearly as could be ascertained, the numbers are as 
follow: 

No. who have continued to teach Not now 
In year. Whole No. of graduates. to present time. teaching. 
1858. 32 23 9 
1859. 40 29 11 
1860. 39 31 8 
1861. 39 32 7 

150 115 35 

Appropriations from state.. 
Tuition in Model School 
From various other sources 

EXPENSES. 

Salaries paid to principal $2,000 00 
Two teachers, at $1,200 per year 2,400 00 
One teacher, at 1,350 " 1,350 00 
Two teachers, at 1,000 " 2,000 00 
One teacher, at 450 " 450 00 
Two teachers, at 350 " ........ 700 00 
Two teachers, at 300 " 600 00 
One teacher, at 250 " 250 00 
One teacher, at 200 " 200 00 
Keeper of buildings, yards, etc 475 00 

Arrears of last year's salaries 
Tuition certificates redeemed 
Kent 
Trustees 
Discount and interest on warrants 
Coal 
Incidental expenses 
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Of the number not now teaching there are married 8 
Deceased 4 
Unable to leave the South 1 
In the army 4: 
In the navy 2 
Hot teaching, but have paid for tuition 2 
Not heard from 5 

27 
Of the remaining eight, the greater part have taught not less than 

two years. 
As is usual in institutions having a prescribed course of instruction, 

extending through several years, a large portion of the students never 
graduate. The proportion of graduates from the Normal School is 
only about one-tliird of the whole number of pupils. 

The larger part of the non-graduates make useful teachers. The 
committee have not had the means to ascertain accurate statistics in 
respect to this class. 

The present number of pupils is much smaller than the school can 
accommodate at the same expenditure which is at present required. 
It does not appear to the committee that the comparatively s mall 
number of pupils now in attendance is caused by any fault in the 
character either of the institution or of the gentlemen who are its 
managers. The school stands ready to receive all such fit persons as 
may be sent to it for instruction. The people of the townships and 
the town superintendents, in view of the large taxes now assess ed in 
many parts of the state for the support of common schools, ought to 
exhibit more care than many of th em do in securing the services of 
competent teachers for the present, and providing a supply of efficient 
instructors for the future. The blame, if any, for not filling the Nor
mal School to its utmost capacity, lies with the people themselves. 
The fact that so many of our young men are in the army probably 
has an important influence in reducing the number of students at the 
present time. 1/ 

The school has not yet been continued a sufficient length of time to 
fully develop its power for benefitting the common schools of this 
state. 

After a careful consideration of the relation of teachers' institutes to 
the system of common schools, the committee do not think that it 
would, at present, be prudent to discontinue the appropriation for 
such institutes. 

GEORGE C. MURRAY, 
WALTER TOMKINS. 
JOHN B. PERRY, 
WILLIAM H. BELL, 

Committee. 



DOCUMENT D. 

CATALOGUE OF OFFICEES AND STUDENTS FOK THE YEAE 1861. 

BOARD OF TRUSTEES. 

FIEST DISTEICT. 

William S. Bo wen, 
Joseph IT. Thompson, 

SECOND DISTEICT. 

Richard S. Field, 
George F. Fort, 

THIED DISTEICT. 

Peter I. Clark, 
Charles Sitgreaves, 

FOUETH DISTEICT. 

Thomas Lawrence, 
Lyman A. Chandler, 

FIFTH DISTEICT. 

Benjamin Williamson, 
William A. Whitehead, 

AT LAEGE. 

Frederick W. Ricord, State Superintendent 
Public Schools, ex officio, Newark. 

OFFICEES OF THE BOAED. 

Hon. R. S. Field, President. 
" F. W. Ricord, Secretary. 
" James T. Sherman, Treasurer. 

EXECUTIVE COMMITTEE. 

Richard S. Field, Charles Sitgreaves, 
William A. Whitehead, F. W. Ricord. 

Bridgeton. 
Salem. 

Princeton. 
New Egypt. 

Flemington. 
Phillipsburg. 

Hamburg. 
Rockaway. 

Elizabeth. 
Newark. 
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BOARD OF INSTRUCTION. 

William F. Plielps, A. M. Principal, 
turn ^ BettS' YiCe PrinciPal and Professor of Physiology and Elocu-

George W. Plympton, A. M., Professor of Mathematics, Natural 
i mlosophy and Engineering. 
atme'US ^'iePP)n' Professor of Ancient Languages and English Liter-

MP?mer J- Doucet, A. M., Professor of Modern Languages and Yocal 

Arithmetic Sheppard' Teacher of Geography, Analysis and Mental 

MODEL SCHOOL. 

Henry B. Pierce, Superintendent. 

SXJ .Phlpf' Lu.inP™'" MiKta'y 
Anna C. Weatherby, " 
Clara Bloodgood, " 
Mary Miller, " 
Matilda Lewis, " 

FARNUM PREPARATORY SCHOOL. 

William F. Phelps, A. M., Principal. 
Charles R. Abbott, Vice Principal. 
Mrs. Jane A. Abbott, Preceptress. 
Miss S. T. Greene, Assistant 
A. Beaugnreau, Master of Draicinq 
H. 1 omenne, Master of Music. 

in8""o,ed io Nor»»i 

Males * 
Females 27 



REPORT OF STATE NORMAL SCHOOL. 45 

In Normal School as above 92 
In Preparatory School, Teachers' Department 18 

Total preparing to teach 110 
Graduates for the year—Males 5 

Females 9 

Total 14 
Graduates previously reported 144 

Total 158 

Number of Teachers in Normal and Model Schools 12 
Of these there are graduates of th e Institution 6 
Number of Teachers in Preparatory School 4 

Total in Normal School and branches 16 



ANNUAL CATALOGUE OF PUPILS. 

LADIES. 

NAMES. -I'OST OFFICE ADDRESS. COUNTY. 

Adaliue Anderson... Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Addie Bodine Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Angie Brackett 
Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Annie S. Beatty.... 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Amelia Bergen 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Emma M. Bodine.. 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Jennie A. Bodine. ... 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Augusta Ball 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Mary J. Bagg 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Ivate Board 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Sarali R. Bowne 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Ilannah S. Cline 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Sarah J. Dibben 
Fannie M. Devlan... 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Barbara S. El well 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Mary N. Esten 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Jennie L. Eckert.... 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Carrie L. Ellis.... 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

M. Louisa Ellis... 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Sarah T. Frazer 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Sarah J. Faulks.. 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Debbie Ilarker.. 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Hettie T. Ileulings.. 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
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Amelia S. Hedden 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Ann M. Hoover.. 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
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Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Louisa Ilaviland.. 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Lizzie II. Hall.... 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
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Middletown, 
Bordentown, 
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Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
Millville, 
Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Fannie E. Johnson.. 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
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Trenton, 
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Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 
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Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Mercer. 
Morris. 
Middlesex. 
Bergen. 
Mercer. 
Middlesex. 
Monmouth. 
Burlington. 
Monmouth. 
Morris. 
Bergen. 
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Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
W arren. 

Fannie 0. Jackson... 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
Princeton, 
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Bordentown, 
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Boonton, 
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Burlington. 
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Burlington. 
Union. 
Gloucester. 
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Cumberland. 
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Burlington. 
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Mariana King 
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Trenton, 
Burlington, 
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Homerton, 
Belvidere, 
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Mercer. 
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Mercer. 
Mercer. 
Mercer. 
Mercer. 
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Middlesex. 
Bergen. 
Mercer. 
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Burlington. 
Monmouth. 
Morris. 
Bergen. 
Mercer. 
Mercer. 
Burlington. 
Union. 
Gloucester. 
Mercer. 
Monmouth. 
Cumberland. 
Mercer. 
Burlington. 
Morris. 
Morris. 
Chester. 
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Christina Ivizer 

Princeton, 
Trenton, 
Trenton, 
Trenton, 
Hightstown, 
Trenton, 
Trenton, 
Hanover, 
New Brunswick, 
Franklin, 
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Middletown, 
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Hohokus, 
Trenton, 
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Bordentown, 
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Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 

Mercer. 
Mercer. 
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Burlington. 
Monmouth. 
Morris. 
Bergen. 
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Trenton, 
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New Brunswick, 
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New Brunswick, 
Middletown, 
Bordentown, 
Middletown, 
Boonton, 
Hohokus, 
Trenton, 
Titus ville, 
Bordentown, 
Elizabeth, 
Mullica Hill, 
Trenton, 
Middletown, 
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Trenton, 
Burlington, 
Hanover, 
Rockaway, 
Homerton, 
Belvidere, 
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Monmouth. 
Burlington. 
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Burlington. 
Union. 
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Burlington. 
Morris. 
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Chester. 
W arren. 
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LADIES. 

Libbie S. Lott 
Rebecca S. Letchworth 
Isabella Morton 
Bella Mott 
Maggie McGrath 
Phebe Miller 
Annie E. Megronigle .. 
Fannie 0. Norris 
Ann Obert 
Beulab A. Oliphant... 
Emily F. Ogden 
Rebecca A. Page 
Marion Renwick 
Marie T. S avage 
Mary E. Shepherd 
Sarah W. Stansbury.. 
Elizabeth Stockham... 
Lucretia H. Sayre 
Rebecca S. Smith 
Ellen C. Stock........ 
Mary E. Stafford 
Sarah T. Stokes 
Addie Spracklan 
Mary E . Thorn 
Melvina T hompson.... 
Hettie M. Yanduyn.... 
Julia B. Vermeule 
Maggie C. Yangilder. 
Anna C. Weatherby.. 
Mary L. Williams.... 
Annette H. Wright.. 
M. Lizzie Whitlock... 
Hester A. Waters 
Susan Warren 

New Brunswick, 
Mount Holly, 
Trenton, 
Trenton, 
Belleville, 
Goshen, 
Trenton, 
Pequannock, 
East Brunswick, 
Medford, 
Bridgeton, 
Columbus, 
Trenton, 
New Brunswick, 
Shrewsbury, 
Plainfield, 
Bordentown, 
Elizabeth, 
Trenton, 
Trenton, 
Gloucester, 
Jacobstown, 
Trenton, 
Trenton, 
Trenton, 
Boonton, 
Plainfield, 
Goshen, 
Clarksboro', 
Trenton, 
Livingston, 
Mendliam, 
Goshen, 
Princeton, 
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GENTLEMEN. 

H. M. Allen 
Austin Apgar 
M. II. Allen 
Barclay S. Braddock .. 
Geo, D. Bley tiling .... 
Abraham D. Campbell. 
Richard M. Creed 
S. A. Canfield 
C. W. Camp 
John A. Demarest.... 
Henry Dennison...... 
C. G. Force 
Augustus T. Grinsted.. 
Lewis H. Gause 

Foulke 
Wm. Harper, jr 
C. G. Hampton 
Maurice M. Kaighn... 
Samuel W. Lyons 
St. Clair McKelway... 
Oregon L. Moore 
C. J. Moore 
Abraham F. Quick.... 
Elmer 0. Stratton 
George II. Yoorhies... 
Isaac J. Wells 

POST OFFICE ADDRESS. 

Southampton, 

Medford, 
Medford, 
Hanover, 

Trenton, 
Lodi, 
Trenton, 
Ilackensack, 
Red Bank, 
Roxbury, 
Elizabeth, 
Plainfield, 
Burlington, 
Fullerton, 
Millville, 
Blackwoodtown, 
Newark, 
Blackwood, 
Trenton, 
Trenton, 
Trenton, 

»Trenton, 
Ilackensack. 
Medford, 





PLANS AND DESCRIPTION OF THE S TATE NORMAL SCHOOL OF NEW JERSE*. 

The buildings occupied by the State Normal School of New Jersey, are two in 
number, one of which is occupied exclusively by the Normal School proper, and 
the other by both the Normal School and its adjunct, the Model School, but princi
pally by the latter. The two were built and furnished at about $55,000. 

The plans are drawn on a scale of thirty-two feet to the inch. Each building 
is in the form of a Greek Cross, the main edifice running nearly north and south 
with wings or projections on the east and west. The front wing of the Normal 
School on the east, terminates in two towers, 10 by 10 feet. 

The great objects secured in the adoption of these plans, are the highest degree 
of convenience and adaptation to the purposes of a school for both sexes, symme
try, tastefulness, economy in cost of construction, with ample facilities for lighting 
and ventilation, the ingress and egress of pupils, together with a full supply of 
water in the proper place, and for every desirable purpose. 

The rooms are all large, airy, an 1 c ommodious. The uses of each apartment 
will be understood by reference to the numb rs indicate 1 on the diagrams, and 
the accompanying explanation. Eieh building is beatyd by four tf Boynton's 
first class furnaces, and ventilated by m ans of air passages leading from each 
room to a large chamber for the purpose in the attic, under the ventilator. These 
air chambers are heated by stovesj thus creating a forced draught from each apart
ment to the ventilator. 

The furniture is of the latest and most approved character, and there arc fifteen 
hundred feet of the best Vermont and Lehigh wall slates. 

FIJI 2.—FIRST STOR Y. 

1, Main entrance and Hall. 2, 2, Goak Rooms for each sex. 3, 3, Toilet 
Rooms for each sex. 4, 5, Halls and entrances. 6, 6, 6, and 7, 7, 7, Recitation 
Rooms. 8, 8, Extra Cloak Rooms. 9, 9, Privies. 10, 10, Halls for each sex. 



Fig. 7. SECOND ST ORY.—MODEL SCH OOL. 

28, Girls' Cloak Room. 29, Library. ?0, Girls' Hall and Stairways. 31, 
32, 33, &c., &c., School Rooms, graded, 40 pupils each. 37, Hall. 38, Boys' 
Hall and Stairways. 39, 40, Boys' Cloak Rooms. 

Fig. 8. THIRD STO RY.—MODEL SCHO OL. 

41, Room for Drawing, lighted from the Dome. 42. Hall and Stairways 
43, Great Lecture Room of the Normal School establishment. 58 by 75 feet -U 
Hall. 45, Laboratory-. 


