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TRUSTEES' REPORT.

So i\t Jertrafe mfi> ©j neral g.ssentblg of tire liiirfe o f |frbj $£rajr:
By the Act to establish a State Normal School, passed
February 9th, 1855, it is made the duty of the Board of
Trustees to present to the Legislature, annually, a Report of
their own doings, and of the progress and condition of the
School.

In the performance of this duty, the Trustees of

the Normal School have now the honor to submit their
Second Annual Report.
LOCATION, BU ILDING, AC.

Of the motives which led to the location of the Institution
in the City of Trenton, and of the steps taken to secure the
erection of a suitable building for its accommodation, a full
statement was made in the Report of last year.

The first

Term of the School had been held in temporary apartments
provided for the purpose ; but the hope was expressed, that
the new building would be ready for occupation by the open
ing of the next Term, and that, when completed, it would be
found to be admirably adapted to the purposes for which it
was designed.

In both these respects, the hopes of the Trus

tees were fully realized.

The building was so far completed,

as to be ready for use on the 17th of March, the day on which
the second Term of the School commenced.
9

And the Trus-

10
tees have no hesitation in saying, that in all respects, it is
one of the most convenient and best arranged Normal School
Buildings in the United States.

So well considered were the

general features of the plan, and so well executed were all
its details, that now, after the experience of nearly a twelve
month, it would be very difficult to suggest any improvement.
The rooms are found to be of su fficient size, and every apart
ment is in its proper place.

The apparatus for warming,

which has been subjected to so severe a test during the
extreme cold of the present winter, has proved entirely
successful. The building is also well ventilated, and there is
a constant supply of fresh pure air in every part of it.
1'IIYSICAL EDUCATION.—GYMNASIUM.

The only fault to be found in the arrangement of the build
ing and grounds, is the absence of any provision for the
bodily exercise of the pupils-for the development of their
physical powers. This is indeed a serious defect, and it is
one which pervades our whole system of Public Schools ; and
the attention of the Legislature is earnestly invited to it in
the hope that some remedy may be provided for an evil of
such magnitude. It is hardly necessary to observe, that such
is the intimate relation between the mind and the body that
"—

"

,

h

o

f t h e

v got of the other betng „„,,bly

• »• « • * ,

imp.ited.

* .

T
1 " °° SJS'e,° °f edUC"iM »»
considered
.3 complete wh,eh doe, not embrace within iteelf the culti™.
°r *"

the

Poffers

physical, intellectual, end moral.
MODEL SCHO OL.

The Trustee, were authorised bjthe Aet under which th„
were appented, „ „ale ^ f„
&peJ^
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Model School, in connexion -with the Normal School, to be
placed under the care of a permanent teacher approved by
them.

Such a School is, in fact, indispensable to the success

ful working of the Normal School.

And not only is it a

necessary appendage, but it constitutes one of its most beau
tiful features—attracting to itself a large share of public
interest and favor.

It is the Model School which furnishes

the best illustration of t he principles and methods of in struc
tion which are inculcated in the Normal, School.

Into this

School too, are introduced, from time to time, the pupils of
the Normal School, who have thus an opportunity of prac
ticing the art of teaching under the eye of an experienced
master.

There is another valuable purpose to be answered

by the Model School.

It is a living example, of what a

really good Elementary School ought to be, both in reference
to discipline and instruction ; and thus, serves as a pattern,
after which others may be formed, and a standard with which
others may be compared.
A portion of the Normal School Building was, therefore,
set apart for the use of the Model School, and on the 17th of
March, the School was f or the first time opened for the recep
tion of p upils.

By the terms of admission established by the

Board, the Pupils were required to be from six to sixteen
years of age, and of good character: both sexes were to be
admitted : the price of tuition was to be ten dollars a Term,
payable in advance: and the School was to furnish all
necessary books and stationery.

Henry B. Pierce was ap

pointed Superintendent, with two permanent female assist
ants ; but it was to be under the general direction and
supervision of the Principal of the Normal School. Two
rooms had been fitted up and furnished for the use of the
Model School, capable of accommodating about a hundred
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pupils.

This, it was thought, would be quite sufficient, at

least for the first

year.

But these rooms were no sooner

opened for the admission of pupils, than they were filled.
Every seat was at once occupied, and it becamemecessary to
take immediate steps for the preparation of another room.
The School has fully sustained the credit thus given to it in
advance, and has gone on constantly increasing in numbers,
in popularity, and in usefulness.
DEDICATION OF THE BUILDING.

On the 17th of July, the interesting ceremony of dedica
ting the Normal School Building took place.

It drew to

gether a large concourse of the friends of Education, from
all parts of the State.

At half-past two o'clock, a proces

sion was formed at the State House, and was escorted by the
City Band, to the Normal School edifice. The large Assem
bly Room of the building was filled to its utmost capacity, by
a most respectable and intelligent audience.

The platform

was occupied by the Governor, the Attorney General, and
other officers of the State Government, the Trustees, Members
of the Legislature, and a number of g entlemen of distinction,
including clergymen of different denominations. After music
by the band, and a prayer by the Rev. Mr. Kirkpatrlck, an
address was delivered by the President of the Board of Trus
tees, in which an account was given of the origin and progress
of the enterprise, and of the measures which had been adopted
to carry out the liberal provisions of the Act for the estab
lishment of the Normal School.

An ode, written for the

occasion, was then sung by the choir of the Normal School,
after which, an address, of great beauty and eloquence, was
delivered by the Honorable William C. Alexander. Spe'eches
nere also made by the Governor, the Attorney General and
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Professor Moffat, of Princeton College, which were appro
priate to the occasion, and received with much favor.
OPENING OF THIRD

TERM.

The third Term of the Normal School commenced on the
1st of September. It was gratifying to find that the number
of pupils in this Department was steadily increasing.
first Term had opened with fifteen
forty-four.

The

pupils, and closed with

During the second Term, there had been sixty-

seven in attendance; and the number was now increased to
eighty-three.

In the Model School too, for the accommoda

tion of which another room had been fitted
large accession of pupils.

up, there was a

The number in attendance at the

opening of this, its second Term, was one hundred and ten,
and before the close, it reached one hundred and fortyseven, every seat being taken.
LIBERALITY OF PAUL FARNUM, ESQ.

It will be remembered, that when proposals were originally
invited for the location of the Normal School, a most munifi
cent offer was made by Paul Farnum, of Beverly.

He pro

posed to put at the disposal of the Board, for a period of five
years, free of expense, for the use of the Normal School, a
three story brick building, which he had begun to erect in the
Borough of Beverly, and which was to cost some twenty
thousand dollars.

The Trustees, however, believing that

Trenton, from its being the Capital of the State, from its
central position, and the facilities of access to it on all sides,
was the spot where the Normal School should be placed, felt
constrained to decline this generous offer.

Nevertheless, Mr.

Farnum went on to complete the building in the most substan
tial manner, and with much neatness and taste, and to supply
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it with all the furniture and apparatus requisite for a School
of t he highest class.

Having finished it throughout, he again

tendered it to the Trustees, to be used freely by the State for
educational purposes.

But, of course, the Trustees had no

authority to accept it on behalf of the State, or to use it for
the purposes of education ; nor could they divert to its sup
port any part of the funds appropriated to the Normal School.
Still, Mr. Farnum seemed resolved that in some shape or
other the State should have the benefit of t he building which
he had erected.

lie, therefore, declined repeated offers that

were made to rent or to purchase it for the purpose of a
private School. His heart was set upon having it made part
of a great system of public education in New Jersey.
FARNUM PREPARATORY SCHOOL.

Ihe idea was then suggested, of converting it into, what
is called a Preparatory School, auxiliary to the Normal
School.

Such schools, although they have not as yet

been established in this country, are well known abroad,
and conduce very much to the efficiency and success of
Normal Schools.

The great difficulty with Normal Schools

in this country is, that instead of confining their attention
in a great measure to the Science of Education and the
Art of Teaching, which is their legitimate field

of labor,

they are obliged to expend much of their strength in'
imparting to their pupils that knowledge of elementary
studies, which ought to have been previously acquired.
Th.s difficulty a Preparatory School is calculated to obviate!
And not only may a pupil here receive a much more
thorough training in the elementary branches than is given
in ordinary Schools, but his fitness

to become a teacher
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may, to some extent, be tested, before be applies for admis
sion into the Normal School.
EXPENSES OF THE

PREPARATORY SCHOOL.

There was, however, one very serious obstacle which stood
in the way of the plan thus suggested.

How were funds to

be procured for the support of such an Institution, more
especially in its infancy?

This objection was removed, by

Mr. Farnum's coming forward in the most liberal manner,
and agreeing, not only to give the building and furniture for
the use of a Preparatory School, but also to defray out of
his own pocket all the expenses of conducting the Institution,
for at least one year.

It only remained then to carry into

execution this noble and generous purpose. Some alterations
in the building were found to be necessary, in order to adapt
it to the purposes of a Preparatory School.
niture and apparatus were also required.

Additional fur

All this involved

an expenditure of several thousand dollars, which was cheer
fully met by Mr. Farnum.
It was resolved to call the Institution by the name of
"The Farnum Preparatory School of New Jersey."

It was

placed under the direction of five Trustees named by Mr.
Farnum, four of whom were selected from among the Trus
tees of t he Normal School, the fifth
more, Esq., Mayor of B everly.

being John W. Fenni-

The Principal of the State

Normal School was to have the general supervision of the
Institution, and for the post of Resident Principal, Amos
M. Kellogg, late of the New York Normal School, was
selected, a gentleman every way qualified for the situation.
DEDICATION OF PREPARATORY SCHO OL BUILDING.

The Farnum School Building was dedicated on Wednesday,
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the 8th of October, in the presence of a large assemblage,
composed of the citizens of Beverly and the surrounding
country, the Governor of the State, the Trustees of the Nor
mal School, the teachers and pupils of that Institution, with
a number of clergymen and friends of education from this
and other States.

The citizens of Beverly, preceded by a

band of music, marched in procession to the railroad depot,
to receive the Governor, Trustees of t he Normal School, and
the friends of education, by whom they were accompanied.
They were welcomed by the Mayor in a very appropriate
address, to which the Governor and Dr. John II. Phillips,
responded; and were then escorted to the principal hotel of
the village, where they were invited to be the guests of the
Borough, and where a bountiful dinner was provided for
them.

After dinner, the whole company proceeded to the

School Building, the large hall of which was filled to over
flowing. The exercises began with music, by the pupils of
the Normal School, under the direction of their teacher, Mr.
Ilsley.

Their performances added much to the interest of

the occasion, and reflected the highest credit upon their
instructor.

The Rev. Mr. Brown, of Beverly, invoked the

Divine blessing, and then, addresses were delivered by the
President of the Board of Trustees of the Normal School,
and the Honorable Charles Skelton, an earnest friend and an
able advocate of popular education.

Speeches were also

made by Governor Price, and the venerable Dr. Ewing, who,
although nearly eighty years of age, had travelled from his
home in Cumberland to be present at the dedication.

The

benediction, by the Rev. Mr. Street, of Trenton, closed the
exercises of the day, throughout the whole of which the
deepest interest was manifested by the audience.

All seemed

to feel that another great work had been done for the cause
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of P opular Education in New Jersey.

Mr. Farnum, it may

be presumed, was not forgotten upon tbe occasion.

The

speakers appeared to vie with each other in their efforts to
do him honor.

It was happily remarked by Dr. Ewing,

that unlike the late Stephen Girard, Mr. Farnum had not
postponed his generosity until his death, but desired to see
with his own eyes the fruits of his bounty.
OPENING OF THE FARNUM SCHOOL.

The Farnum Preparatory School was opened for the
reception of pupils, on Monday, the 6th of October, and dur
ing the first week of the Term, there were no less than one
hundred and seventy applications for admission.

In the cir

cular issued by the Trustees, the design of the Institution is
stated to be:
OBJECTS OF THE SCHOO L.

1. To perfect the instrumentalities of the State of New
Jersey, for the training and proper qualification of teachers
for her public Schools, and,
2. To furnish, as far as possible, t he model of a well organ
ized and efficiently conducted Graded School, in which shall
be exemplified the principles of education as far as developed,
understood, and practiced at the present day.
GRADATION OF THE

SCHOOL.

In pursuance of this object, the School is divided into four
distinct Departments.

The first is called the Experimental

Department, and is intended for pupils between the ages of
six and twelve. The second is the Intermediate Department,
for pupils somewhat further advanced in age and in attain*
ments.

The third is the Preparatory Department, where it
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is designed to continue and complete that course of elemen
tary training which is absolutely essential to thorough schol
arship, and at the same time to test, both by experiment and
examination, the adaptation of the pupil to the business of.
teaching, preliminary to his admission to the Normal School.
No charge is made in this Department for tuition, books or
stationery, to those who intend to enter the Normal School,
to qualify themselves as teachers.

The fourth is the Acade

mic Department, where the student will

pursue those

advanced studies usual in the best Institutions of this grade,
including Mathematics, Belles Lettres, the Sciences, and
Ancient and Modern Languages.
SEMI-ANNUAL EXAMINATION OF NORM AL SCHOOL .

The Third Term of the Normal School closed on the 15th
of January. The Examination of the Institution began on
Tuesday, the 13th, and was continued for three days. The
large and intelligent audiences that were present throughout
the whole of the exercises, showed the deep interest which
the public already feel in the School. To say that the Trustees
were entirely satisfied with the way in which the pupils, both
of the Normal and Model School acquitted themselves, would
be but an inadequate expression of their feelings.

They

were delighted with the whole exhibition, and could not
but feel proud of the Institution which had been committed
to their care. Much as they had hoped from the admirable
system of instruction which had been adopted, they were
not prepared to see it producing, at so early a day, such
striking results. The subjects of examination were the
Spelling, Definition, and Analysis of Words, Intellectual and
Written Arithmetic, Descriptive Geography and Map Deline
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ation, English Grammar, and Algebra, with exercises in
Vocal Music.
In all these branches, the pupils evinced a degree of pro
ficiency which, considering the short time that many of t hem
had been under instruction, was really surprising.

But

what was most remarkable was, not so much the extent of
their knowledge, as its accuracy and thoroughness, and the
ease and correctness with which they explained the processes
they performed, and gave expression to the ideas they had
acquired.

In short, the results of this Examination satisfied

the Trustees, that the Principal of the Normal School, in
conjunction with his able Assistants, had seized upon the
true principles of Education, and was applying tbem with
wonderful success.
MODE OF TRAINING.

It may not be uninteresting to notice a few of the particu
lars which characterize the Course of Study here pursued.
In the first place, we would remark, that the true uses of the
Blackboard seem to be thoroughly understood, and it3 value
as a medium of instruction fully appreciated. Almost every
thing, in fact, is taught upon the Blackboard; Spelling and
Reading, Writing and Drawing, Geography and Grammar,
no less than Arithmetic, and Algebra. This is said to be the
case with the best schools abroad.

In this way, the eye and

the hand are exercised as well as the ear, and habits of
attention and observation are formed.
READING AND ELOCUTION.

Again, Reading, which has been called the key to knowl
edge, instead of being, as in most schools, a mere mechanical
exercise is, in the Normal School, eminently an intellectual
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one.

Seldom have we listened to better specimens of read

ing than those which Ave hear d during the Examination.
was marked by an easy and

It

unaffected manner, great

distinctness of articulation, correct pronunciation, proper
pauses, and sufficient variety of expression.

Above all, it

was manifest that they understood every word that they
uttered, and that they entered fully into the spirit of the
author. There is no one exercise which is so much neglected
in our Common Schools, and we may add in our Colleges
too.

To read well is in truth an accomplishment, as rare

as it is valuable. In connexion with reading we may observe
that the pupils of the Normal School are well drilled in
the elementary sounds of letters, and in the utterance of
difficult combinations of consonants.
SCIENCE OF NUMBERS.

The true principles of Arithmetic are here unfolded. The
chief impediments which lie in the way of a thorough acqui
sition of this Science, are a want of c lear and distinct notions
of numeration, and the multiplicity of technical rules with
which our popular treatises are burdened. Both these diffi
culties are obviated by the way in which Written Arithmetic
is taught in the Normal Schools.

Great pains are taken in

explaining the true principles of Notation, and as to rules, the
pupils are made to form them for themselves. Great atten
tion is also paid to hlental Arithmetic, not however as a
substitute for W ritten Arithmetic, but as an introduction
and an auxiliary to the latter. And it appears to be under
stood, that the utility of this exercise does not so much con
sist in the knowledge of Arithmetic which it imparts, as in
being the means of disciplining the mind, of cultivating the
habit of a ttention, and of developing the faculties of abstrac

2L
tion and of reasoning. In this point of view, its importance
cannot well be overrated.
GEOGRAPHY.

Geography is taught principally by means of maps; and
the treatises upon the subject are used as reading books,
rather than committed to memory. The beauty and accuracy
of the maps drawn by the pupils on the Blackboard, excite
the admiration of all who visit the school.
is also successfully cultivated.

Object drawing

VOCAL MUSIC.

The last feature of the Normal School, to which we would
advert, is the attention which is paid to Vocal Music.
we c onceive to be a matter of no little importance.

This

It ought

to be introduced into all the Public Schools of New Jersey.
As a pure and refined pleasure, its influence upon the com
munity cannot fail to be a happy one.

It renders social

intercourse more cheerful, and furnishes an innocent public
amusement; it is also an admirable school exercise; it soothes
the temper, calms the passions and allays mental fatigue.
The time allotted to it is well spent; it promotes, instead of
retarding, the progress of other studies.

As a means of

mental discipline too, it is not without its use—forming, as it
does in some respects, a branch of mathematics.

The idea

once entertained, that it can only be cultivated successfully
by the favored few, upon whom Providence has bestowed a
musical voice and ear, is now abandoned.

To insure taste

and skill in this delightful art, it is only necessary that it
should be begun at an early age, when the vocal organs are
delicate and pliable, and under the direction of a competent
instructor.

This we think is proved, if any additional con
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firmation was necessary, by the experience of the Normal
School.

Mr. Ilsley has certainly been in the highest degree

successful with his classes in Yocal Music.
DISCIPLINE OF THE SCHOOL.

But, while commending the course of study and the methods
of instruction adopted in the Normal School, we must not
lose sight of what is a matter of quite as much importance—
the admirable system of Discipline here maintained.

The

neatness, taste and order which reign throughout the whole
establishment; the uniformly correct deportment of the
pupils; their quiet, gentle and refined manners ; the cheer
fulness which beams from every countenance; the lively
interest which they manifest in their studies; the kindly,
and at the same time courteous and respectful intercourse
between the teachers and scholars; all serve to distinguish
this Institution quite as much as the intellectual instruction
which it gives.

In what way these results are brought about

we a re hardly able to say.

They are accomplished without

any apparent effort or labor; certainly, without recourse to
any of those methods, either of rewards or punishments,
which are so common in schools.
FOURTH TERM.

Another term of the Normal School has just commenced.
There are now in attendance about ninety pupils, and before
its close the number will probably reach a hundred.

They

are from all sections of the State, nearly every county being
represented.

Although the Institution has been so short a

time in operation, it has already made itself felt in the Public
Schools of New Jersey. Since its organization, it has had
under instruction one hundred and three pupils; and of these
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one fourth have already gone out to teach.

From all parts

of the State, there are demands for teachers from the Normal
School, and salaries of from five to seven hundred dollars
are offered for their services.
ENLARGEMENT OF MODEL SCHOOL.

Some changes have been made in the Model School since
the last term.

Another department has been added to it, in

which studies of a higher grade are to be taught.

The prices

of tuition too have been somewhat increased, and now range
from ten to fifteen dollars a term, exclusive of French, for
which a separate charge is m ade.

The trustees are gratified

in being able to state that the receipts of the Model School,
during the past year, have more than defrayed all its ex
penses ; and there is every reason to hope that, hereafter, it
will be a source of considerable revenue to the Normal School.
Its pupils are by no means confined to the city of Trenton,
but a number of them come from distant parts of the State.
There are now in attendance about one hundred and seventy,
which are quite as many as can be accommodated in the
present building. But such is the growing popularity of the
school that the Trustees are persuaded that, with increased
accommodation, the number of pupils might be swelled to any
desirable amount.
BOARD OF

INSTRUCTION.

The Board of Instruction of the Normal School has under
gone but few changes during the past year. Of its efficiency,
the best evidence that can be given is the flourishing condi
tion of the Institution.

Nothing can exceed the zeal and

fidelity with which the Principal, and his valuable corps of
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assistants, are devoting themselves to the discharge of their
arduous duties.
The Trustees cannot speak too highly of the lectures of
Professor Guyot, on Physical Geography and Geology.
They combine science of the highest order, with great prac
tical knowledge, and are illustrated by the most beautiful
maps and drawings.

There are few Institutions of any kind

in our country the students of which enjoy the advantages of
a course of lectures so learned, and at the same time so inter
esting.

And it is gratifying to know that they have given an

impulse to the minds of the pupils of the Normal School,
and awakened among them a spirit of inquiry, which cannot
fail to produce valuable results.

Physical Geography, and

Geology, have of late years become most important and very
popular branches of Science; and every one who aspires to
the character of a Teacher ought to have some acquaintance
with them.

Geology, more especially, is of great practical

utility, particularly in a State like that of New Jersey, rich
in mineral resources, as yet but imperfectly developed.
REPORT OF THE PRINCIPAL.

The attention of the Legislature is particularly called to
the report of the Principal hereto annexed.

Besides an

account of the condition and prospects of our own Normal
School, it will be found to contain interesting and valuable
information touching the history and results of Normal
Schools generally; the relation which they bear to the
Common S chools and higher Institutions of learning; and
the influence which they are calculated to exert upon the
welfare and progress of society.

STATEMENT OF THE TREASURER.

The Report of the Treasurer is also subjoined, containing
an abstract of his receipts and expenditures for the past
year.

The vouchers for each item have been carefully ex

amined by the Board, and found to be correct.
CONCLUSION.

In conclusion, let it not be thought, that in speaking of
the Normal School, and of the individuals connected with it,
the Trustees have indulged too indiscriminately in the lan
guage of praise.

On the contrary, they feel, that no terms

which they can employ are too strong to express their deep
conviction of the value of this noble Institution—of its
tendency to promote the best interests of the people of
New Jersey—and of the entire success which has thus far
crowned its efforts.

May it continue to receive, at the

hands of the Legislature, that fostering care and liberal
patronage, which have been heretofore extended to it, and to
which they believe it is so justly entitled.
All which is respectfully submitted.
R. S. FIELD,

D. S. GREGORY,

F. S. KINNEY,

J. C. THORNTON,

L. A. CHANDLER,

J. G. HAMPTON,

DAVID COLE,

CHAS. SITGREAVES,

THOS. LAWRENCE,

JOS. H. THOMPSON,

JOHN H. PHILLIPS.

Trenton, February 9th, 1857.
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ABSTRACT

OF THE T REASUR

COUNTS.

New Jersey State Normal School in account with F. S. Kinney Treasurer.
1857. Feb. 10

the date of t he previous account.
• S alaries of Principal and Teache
the Normal and Model Schools.

1

mentioned in former Report....
Heating Apparatus and Plumbing
Furniture, Mantels and Grates...
Grading the Grounds and for Trees
Books and Stationery
Printing Annual Report.
Engraving Yiew and Pla:
mal School B uilding...
to pay as needed
'. —
Fuel for the winter 1855-6
" 1856-7
Gas Fixtures
.
Insurance on Building and Furniture...
Printing and Advertising
Expenses of the Trustees
To Balance in th e hands of Treasurer

1857. Feb. 10. By Balance in the Treasurer's hands, January
15th, 1856
" Amount of Warrants from the Governor
upon the State Treasurer for the Bal
$9,189 12
ance of t he Annual Appropriation for
the year ending Feb. 9th, 1856
125 00
" Warrants from the Governor upon the
State Treasurer for the Annual Appropriation for the year ending Feb. 9th,
3,000 00
1,800 00
" Tuition Fees from Pupils in the Model
2,431 57
School for the Term commencing,
553 06
March, 1856
851,12
295 23
1182'™
Sept., 1856
457 06
Feb.,
1857,
in
part
1104,00
194 65 1
115

o°;

.$1,307 78

6,000

00

3,13712

276 28
374 65
244 93
45 20
92 oo;
250 84
178 55
821 76
$20,444190

$20,444 90j

February Olh, 1857.

Cr.

F. S. KINNEY TKKASURKE.

REPORT OF THE PRINCIPAL.

Co th e Ponorabl e, % §>oarb o f Crttstas of
% $jkto fersfg State formal School.
GENTLEMEN :

The First Annual Report of the undersigned, presented
to your Honorable Board, on the 22d of January, 1856, em
braced, 1. A History of his Acts preceding the opening of
the State Normal School.

2. A brief History of this im

portant class of Institutions. 3. A Plan of Organization for
the School; and 4. A detail of its Progress, Condition
and Prospects.
The undersigned has now the honor to submit the sub
joined Second Annual Report, comprising :
I. A continuation of the History and Results of Normal
or Training Schools for Teachers, including Preparatory and
Local Normal Schools.
II. An Examination of the Relations of the Normal School
to the Primary and Higher Institutions of Learning, and
hence, to the Welfare and Progress of S ociety.
III. The Future of Normal Schools in the United States.
IV. The Progress, Condition and Prospects of this Insti
tution.
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I. HISTORY OF NORMAL SC HOOLS.
Continuation of the History and Results of Normal or Training Schools for
Teachers—Preparatory Normal Schools—Local or C ity Normal Schools—Pri
vate Normal Schools.

In the First Annual Report of the undersigned before
quoted, a brief account was given of t he rise and progress of
Normal Schools among the leading nationalities of Europe,
together with those of Massachusetts, New York, Connecticut,
Michigan and the Province of Canada.

Mention was also

made of the efforts for the special training of Teachers,
in the States of Rhode Island, Wisconsin and Iowa, by the
establishment of Normal Departments in connection with
their Universities, and the remark then made is here repeated,
that this plan has never succeeded in the Old World, while
the experienoe of our own country is quite decisive in the
same direction.
The undersigned deems it to be of the utmost importance,
that now, while public attention throughout our whole country
is becoming more deeply than ever, interested in the true
means and methods for training teachers, as the only hope
of our Common Schools, to give a brief resume of the experi
ments made in that direction by some of our sister States, to
the end that years of precious time and millions of treasure
may not hereafter be irretrievably lost in similar attempts.
Professor Lemuel Stephens, of Girard College of Orphans,
Philadelphia, affords the following testimony upon this point,
in a letter* from Berlin, Prussia, to the Hon. F. R. Shunk,
Superintendent of Common Schools of Pennsylvania in 1843.
"In the establishment of Teachers' Seminaries, their
utility and success will depend entirely upon their appro
priate and perfect organization.

False economy has often

* Barnard's Education in Europe, pp. 46, 47, 48.
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attempted to provide for the education of Primary Teachers,

<

by making the Seminary an appendage to a High School or
an Academy. Thirty years ago this arrangement was not un
common in Germany; and later, the experiment has been tried
in the State of New York.

If it were needed to strengthen

the evidence of the inefficiency of this system, I might easily
quote the testimony of t he most able teachers of Germany to
this effect.

Perhaps no department of education requires a

more peculiar treatment, and more calls for the undivided
zeal and energy of those who have the conduct of it, than
the preparation of teachers.
" Everything depends upon making the Seminaries for
Teachers separate and independent establishments, with a
careful provision for a thorough theoretical and practical
preparation for all the duties of the Common School.

In

the experiment of introducing them into our country, there
is a danger that we shall be too sparing in the number of
persons employed to conduct them.

Seminaries conducted

by one or two teachers cannot be otherwise than imperfect;
and while but little good would come from them, there is
great danger that their failure would serve to bring the
cause into disrepute."
NEW YORK.

The experience of the State of N ew York thus referred to
is both instructive and decisive.

The movement in behalf of

public primary education, as is well known, commenced
immediately after the adoption of the Constitution of the
State.

Gov. George Clinton, at the first

meeting of the

Legislature after its adoption, thus calls its attention to the
subject :
"Neglect of the Education of Youth is one of the evils
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consequent upon war.

Perhaps there is scarcely anything

more worthy of your attention, than the revival and encour
agement of Seminaries of learning; and nothing by which
we can more satisfactorily express our gratitude to the
Supreme Being for his past favors; since piety and virtue
are generally the offspring of an enlightened understand
ing."
The subject of popular education occupied a prominent
position in the messages of the successive Governors of New
York for many years, and in 1811, during the administration
of Gov. Tompkins, a law was passed authorizing the appoint
ment by the Governor, of five Commissioners to report a
system for the organization and establishment of Common
Schools,

tn the year following, these Commissioners sub

mitted a Report in which they remark that:
" Perhaps there never will be presented to the Legislature
a subject of more importance than the establishment of Com
mon Schools.

Education, as the means of improving the

moral and intellectual faculties, is, under all circumstances,
a subject of the most imposing consideration.

To rescue man

from that state of degradation to which he is doomed, unless
redeemed by education; to unfold his physical, intellectual
and moral powers ; and to fit him for those high destinies
which his Creator has prepared for him, cannot fail to excite
the most ardent sensibility of the philosopher and philanthro
pist.

A comparison of the savage, that roams through the

forest, with the enlightened inhabitant of a civilized country,
would be a brief but impressive representation of the momen
tous importance of education.

It were an easy task for the

Commissioners to show that in proportion as every Country
has been enlightened by education, so has been its prosperity.
Y here the heads and hearts of men are generally cultivated
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and improved, virtue and wisdom must reign, and vice and
ignorance must cease to prevail.

Virtue and wisdom a re the

parents of p rivate and public felicity ; vice and ignorance of
private and public misery.
"If education be the cause of the advancement of other
nations, it must be a pparent to the most superficial observer
of our peculiar political institutions, that it is essential not
to our prosperity only, but to the very existence of our gov
ernment."
The system of Common Schools proposed hy the Commis
sioners was, in its leading features, adopted and passed into
a law by the Legislature of 1812.

Under this law, the Pub

lic Schools of the State were organized, and thus was laid
the foundation of that great and comprehensive system of
means by which New York aims to afford moral and intel
lectual training to ten hundred thousand of her future
citizens.

Among the obstacles which earliest presented

themselves, was the difficulty—nay, impossibility—of obtain
ing competent teachers for the Schools thus organized.
Accordingly, as early as the year 1826, Governor De Witt
Clinton, whose capacious mind and whose large heart enabled
him to comprehend and to embrace all the causes of national
and individual prosperity, recommended the establishment of
a " Seminary for the education of Teachers, in the monitorial
system of instruction, and in those useful branches of
knowledge which are proper to engraft on elementary attain
ments."

The Governor follows up this suggestion with the

remark that, " A compliance with this recommendation will
have the most benign influence on individual happiness and
social prosperity.

To break down the barriers," he con

tinues, " which poverty has erected against the acquisition
and dispensation of knowledge, is to restore the just equili-
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briura of so ciety, and to perform a duty of i ndispensable and
paramount obligations."
But tbe counsels of Governor Clinton did not prevail.

On

the 4th of February, the Hon. John C. Spencer, Chairman
of the Literature Committee of the Senate, to which this
portion of the Governor's Message had been referred, made
a Report, in which he states that "the Committee concur
entirely in the sentiments expressed by the Governor in rela
tion to the importance of the vocation of a teacher, and to
the propriety of occupying the time of the young in the
higher branches of knowledge.

The progress of improve

ment in the great business of Education must necessarily be
slow and gradual. We cannot expect to make it at once
perfect, but must content ourselves with remedies for the
most obvious a nd important defects, as they are discovered.
From the observation of the Committee, and from the best
information they can obtain, they are persuaded that the
greatest evils now existing in the system, are the want of
competent teachers, and the indisposition of trustees of dis
tricts, to incur the expense of employing those who are
competent when they can be obtained.

It is a lamentable

fact, that from a mistaken economy, the cheapest teachers,
whether male or female, and generally the latter, are em
ployed in many districts for three-fourths of the year, and a
competent instructor is provided for only one quarter, and
sometimes not at all during the year.

The State is thus

made to contribute almost wholly to the support of Teachers.
This is a perversion of the public bounty ; and its effect upon
the children who ought to be provided with the means of
instruction during the whole year, is most disastrous : for
those above five

or six years old are thus excluded from

School three-fourths of their time, which must be spent in
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mental idleness, and thus the most precious time for educa
tion is thrown away."
The Committee then proceed to suggest the means by
which they hope to remedy these defects. They remark that:
" It is obvious that the suggestion of the Governor in his
Message respecting the establishment of an Institution, es
pecially for the purpose of educating teachers, will not answer
the exigencies of the case.

It is entitled to much weight

however, as a means in conjunction with others, to effect the
object.

But in the view which the Committee have taken,

our great reliance for nurseries of teachers must he placed in
our Colleges and Academies.

If they do not answer this

purpose, they can be of very little use.

That they have not

hitherto been more extensively useful in that respect, is owing
to inherent defects in the system of studies pursued there."
The Committee continue, in explanation of the reasons
why the Colleges and Academies had failed to supply the
want of competent teachers, and suggest that when the heads
of our Colleges become apprized of this great want, it is hut
reasonable to expect that they will adopt a system by which
those who do not desire a knowledge of the classics may avail
themselves of the talent and instruction in those institutions,
suited to their wants, without being compelled also to receive
that which they do n ot want, and for which they have neither
time nor means.
The reasonings of the Committee seemed to be based upon
the erroneous assumption that a knowledge of the higher
English branches constitutes all that is required to qualify
an individual for the post of duty in the Common School.
But experience has shown that the defects of teachers, lie
principally in the want of a proper knowledge of the elemen
tary branches-, of the best methods of imparting them to
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others, and of those multiplied processes and appliances by
which the youthful faculties are to be aroused to vigorous
exercise, and the manners and habits of the young are to be
harmoniously and symmetrically trained and developed.

For

this work it is obvious, that, from the very nature of our aca
demic and collegiate Institutions, they are entirely unsuited.
It is t heir speciality to supply the demand for those higher
studies and for that higher culture, which the common school
should create by properly training its pupils in the elements
of knowledge, and by forihing those intellectual and moral
habits so essential to all real progress in the higher walks of
scholarship.
On the 21st of February, 1827, the Literature Committee
of the Senate, through its Chairman, the Hon. John C.
Spencer, brought in a bill entitled "An Act to provide per
manent funds, for the annual appropriation to Common
Schools, to increase the Literature Fund, and to promote the
education of teachers," which with some slight amendments
became a law on the 13th of April following.

This bill

transferred to the Common School Fund a balance due on
the loan of 1786, together with §100,000 of bank stock
owned by the State; and to the Literature Fund, from the
Canal Fund, the sum of §150,000, the income of which to
gether with that of the §95,000 formerly belonging to the
Fund, was required to be annually distributed among the
incorporated Academies and Seminaries of this State, other
than Colleges which are subject to the visitation of the ReDents

of the University, in proportion to the number of pupils

instructed in each Academy or Seminary for six months
during the preceding year, who shall have pursued classical
studies or the higher branches of English education or both!
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In the report accompanying the bill the Committee remark,
in explanation of the above provision that:
"Another object of still greater importance is the furnish
ing of competent teachers for the instruction of Common
Schools!

In vain will you have established a system of

instruction, in vain will you appropriate money to educate
the children of the poor, if you do not provide persons com
petent to execute your system, and to teach the pupils collected
in the Schools.

The Message of the Governor and the

Report of the Superintendent concur in pressing this subject
upon our attention with the most anxious solicitude; and •
every citizen who has paid any attention to it, and become
acquainted practically with the situation of our schools, knows
that the incompetency of the great mass of teachers is a
radical defect which impedes the whole system, frustrates the
benevolent designs of the Legislature, and defeats the hopes
and wishes of all who feel an interest in disseminating the
blessings of education."
The Committee, after estimating the number of teachers
at that time required to carry on the work of instruction in
the State, at not less than ten thousand, ask: "From what
sources can this supply be obtained ? And how can the great
body of this multitude be rendered competent to their sta
tions ?

In a free government, resting upon the intelligence

and virtue of its citizens, these questions are of vital import
ance.
" The Governor has recommended the establishment of
central schools on the monitorial plan for the instruction of
teachers.

From the best consideration which the Committee

have been able to bestow upon the subject, and from all the
information which they can collect, a doubt is entertained
whether the monitorial plan is adapted to small schools in
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the country or to the higher branches of education.

The

means of instruction in the ordinary mode must be provided.
The colleges and academies ought to furnish competent
instructors, and indeed to them we are indebted, but chiefly
to the academies, for the qualified instructors now employed."
* * * u qnjQ jncome derived from the Literature fund,
they propose, in the bill herewith reported, shall be distribu
ted among the academies in proportion to the number of stu
dents pursuing the classical studies and the higher branches
of an English education ; and their object is to promote the
.education of young men in those studies which will prepare
them for the business of instruction, which it is hoped may
be accomplished to some extent by offering inducements to
the trustees of Academies to educate pupils of that descrip
tion." " These are the considerations which have guided the
Committee in preparing the bill now presented.

They have

only farther to say, that if any confidence can be reposed in
the official communications of those officers of the govern
ment whose duty it is to give the Legislature information on
this subject, if the concurring testimony of all who have
spoken or written concerning it can be relied upon, there is
a radical, deep and extensive defect in our common school
system, which deprives it of much of its value; and that
defect consists in the want of competent instructors.

From

six to ten years of the most valuable portion of human life,
of that very period when instruction is most easily imparted
and most firmly
away.

retained, is absolutely wasted and thrown

Every one in the least acquainted with the subject,

knows that a boy under proper instruction can and ought to
know as much at seven or eight years old as he acquires
under the present system at fourteen or sixteen.

Having

undertaken a system of public instruction, it is the solemn
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duty of the Legislature to make that system as perfect as
possible. We have no r ight to trifle with the funds of our
constituents by applying them in a mode which fails to attain
the intended object.
must be provided.

Competent teachers of common schools
The academies of the State furnish the

means of making that provision.

There are funds which

may be safely and properly applied to that object; and if
there were none, a more just, patriotic, and, in its true sense,
popular reason for taxation cannot be urged.

Let us aid

the efforts of meritorious citizens, who have devoted large
portions of their means to the rearing of academies; let us
reward them by giving success to their efforts ; let us sustain
seminaries that are falling into decay; let us revive the
drooping and animate the prosperous by the cheering rays
of public beneficence; and thus let us provide nurseries for
the education of our children, and for the instruction of
teachers who w ill expand, and widen, and deepen the great
stream of education until it shall reach our remotest borders
and prepare our posterity for the maintenance of the glory
and prosperity of their country."
While the Literature Committee were thus eloquently urg"
ing the necessity of mo re efficient means for the qualification
of teachers, and while so confidently expressing their faith
in the adaptation and the sufficiency of academies and colleges
to supply the great want, there were others who, distrusting
with a remarkable foresight the adequacy of these institutions
for the mighty work, were urging the establishment of N ormal
•Seminaries, as an agency at one emore direct, appropriate, and
powerful.

The Superintendent of Common Schools for that

year, the Hon. A. C. Flagg, strongly recommended the
"establishment of schools in the several counties for the
education of teachers."

He remarks that " In a government
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where every citizen has a voice in deciding the most import
ant questions, it is not only necessary that every person
should be able to read and write, but that he should be well
instructed in the rights, privileges and duties of a citizen.
Instruction should be co-extensive with universal suffrage."
In the annual report of the Superintendent of Common
Schools for 1831, that officer examines and discusses a
considerable length the various plans for the education of
teachers, and recommends the conversion of the several
academies, equal in number at that period to the counties in
the State, into Seminaries for this purpose.

He remarks

that, " the State having done much for these schools, some
thing ought reasonably to be expected from them in aid of
the cause of common school education."

It may reasonably

be inferred from this suggestion that the plan adopted five
years previously by the Legislature, in the endowment of
teachers' departments in the Academies, had failed to realize
the results anticipated from them.

In further corroboration

of t his inference, it may be remarked that at this same period
a memorial drawn up with remarkable ability was presented
to the Legislature by a committee of the citizens of Roches
ter, praying for the establishment of State Teachers' Semi
naries.

After rehearsing the more prominent defects in the

condition of common school education, the memorialists pro
ceed to submit a plan, the design of which was—
1. "To furnish a competent supply of well qualified
teachers."
2. "To diffuse the benefits of good teaching at an early'
period through all the districts in the State, and to accom
plish the intention of the law as to an efficient inspection."
3. " To secure such a degree of respect and compensation
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to Teachers, as to induce men of good talents and qualifica
tions to make teaching a profession for life," and
4. " So to organize and govern the whole system of Com
mon School education, as sufficiently to protect this great
interest from every kind of abuse, and to cherish it for the
various useful ends it may be made to serve."
"It was proposed to promote the first of these objects by
the establishment of three State Seminaries for the training
and education of teachers; the second by promoting the
erection of one Central School of t he most approved descrip
tion in each town, having the duties and services of its
teacher so connected with all the other districts of the town,
as to secure the object of good teaching to all, and gradually
to qualify good teachers for the whole."
" The particular details of the plan were also presented
under the five following general heads
1. " Of the proper qualifications of a teacher."
2. " Of a State Seminary for the education of teachers—
its government—its course of instruction—admission of st u
dents—their diplomas and privileges."
3. " Of the town Central Schools, their government, &c."
4. " Of an Annual Meeting of the Faculties and Reports
on School books, &c."
5. " Of the Government and General Superintendence of
the whole."
In looking hack through a period of twenty-seven years, to
the time when this comprehensive and philosophical scheme
was presented, one is astonished to see how much in advance
are these ideas of the best achievements of the present day,
with all its boasted progress in educational science.

Had

the " Empire State" been so fortunate as to adopt this
plan, faithfully carrying out its principles to the present time,
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no State or people in the world, save, perhaps, the Prussians,
could to-day have made any approach to the proud position
she would have occupied in reference to that great cause
which tends so much to bless, to dignify, and to adorn the
human race.

And not only this, but in a financial

point of

view, i t would have been the best investment she could have
made, not even excepting those imperial expenditures for the
development and perfection of her great system of internal
improvements.

It would be difficult to estimate the amount

she has lost in her fruitless experiments to provide for the
education of teachers in Institutions wholly unsuited to the
task, and still more difficult to compass those almost countless
treasures she has lavishly bestowed in the payment of incom
petent teachers, who have left in their track nothing but the
impress of their own perverted faculties and distorted char
acters ; for the great want of New York, as well as of New
Jersey, even at this day, is a sufficiency of well qualified
teachers for her twelve thousand Public Schools.
The condition of the Common School fund precluded the
possibility of a dopting this great plan, but its presentation at
the time, evidenced a decided impression among the people
that but little was expected from the attempts to prepare
teachers in the academic and collegiate Institutions of the
day.

Nevertheless, the Superintendent of Common Schools,

the Hon. John A. Dix, in his Annual Report to the Legisla
ture in 1833, renewed the expression of his conviction that
the Academies were adequate to the supply of competent
teachers for the Common Schools.

He says that " The

establishment of one or more Teachers' Seminaries, devoted
exclusively to this subject, would be impracticable, without
requiring the districts not only to employ such teachers
when prepared, but to provide them with an adequate com
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pensation—neither of which measures would f or a moment be
tolerated ; and that the demand on the part of the districts
for instructors of a higher degree of qualification will be met
by a corresponding supply from the Academies, whenever
sufficient inducements are held out to the latter to devote a
large portion of their attention to the preparation of such
instructors.
The reasoning of those who opposed the establishment of
Normal Schools, and who favored the project of qualifying
teachers in the Academies was, that " an enlightened appre
ciation on the part of the community of the functions and
responsibilities of teachers—a determination to secure the
highest order of talent, and to provide an adequate compen
sation—and a disposition to elevate the character and
advance the social rank of the profession, by assigning to its
members that station in the regards of the community which
is due to the dignity and utility of their calling; that these
were indispensable pre-requisites to the success of any system
which contemplates the specific preparation of teachers."
"On the 8th of January, 1835, the Hon. John A. Dix, as
chairman of a committee of the Regents of the University,
appointed to prepare and present a plan for the better edu
cation of Teachers of Common Schools, made an elaborate
report recommending the establishment and organization of a
Teachers' Department to be connected with one Academy, to
be designated by the Regents, in each of the then eight Sena
torial Districts of the State; indicating the course of study to
be pursued in such Departments ; and suggesting for the con
sideration of the Regents, the Academies to be selected for the
purpose, which should receive annually the sum of § 400 each,
from the fund applicable to this object.

This report was

adopted by the Regents, and Erasmus Hall Academy, in
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Kings County, Montgomery Academy in Orange County,
Kinderhook, St. Lawrence, Fairfield, Oxford, Canandaigua
and Middlebury Academies were designated for the establish
ment of these Departments, on the basis, and subject to the
restrictions and regulations indicated in the report."
In the annual Message of Governor Marcy, at the opening
of the Legislative session of 1 837, he strongly recommended
a "liberal appropriation to the Academies; having in view
principally, the design of rendering them more efficient as
Seminaries for the education of Common School Teachers."
At the opening of the session of 1838, the Governor ex
presses the opinion in reference to the Academies designated
by the Regents of the University for the education of Teach
ers, that however ably conducted they must of necessity be
inadequate to the supply of the requisite number of in
structors for the Common Schools, and suggests the estab
lishment of County Normal Schools, on principles analogous
to those on which our system of Common Schools is founded.
He also suggested an increase of the number of Academies
provided with Teachers' Departments, the additional expense
to be defrayed from the revenue of the United States deposit
. fund.
His Excellency, Governor Seward, in his message to
the Legislature of 1839, expressed his conviction of the
paramount necessity of elevating the standard of

public

instruction and recommending legislative co-operation in
furtherance of the effort to engraft the system of Normal
Schools upon our Institutions for Education through the
agency of the Academies.
In 1811, the Superintendent of Common Schools, Hon.
John C. Spencer, still urges the continuance of the Depart
ments for the instruction of Teachers connected with the
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Academies, and the increase of the number of the Institutions
required to maintain such Departments. " Normal Schools,"
he observes, " which are so strongly urged by some, must,
after all, be essentially like these Departments and the
Academies in which they are established.

There must be a

Board of M anagers or Trustees, Teachers, a building, books
and apparatus.

These are already furnished by the existing

Academies, and there can be no intrinsic defect in them
which should prevent their being made as useful as any
Normal Schools. The change of name will not change the
real nature of the Institution. The sum of money which would
be requisite to purchase ground, erect buildings for one Nor
mal School, and fit

them for the purpose, would enable at

least ten Academies to maintain similar Schools in buildings
already prepared, and under managers already organized.
The Superintendent does not mean to underrate those Schools,
nor to depreciate the benevolent motives of those who recom
mend them.

He acknowledges, and indeed earnestly urges,

the inestimable value and absolute necessity of Institutions
in which our youth may be prepared for the business of
Teaching.

But he would use the means we already have at

hand for the purpose without incurring what seems to him
the needless expense of p roviding others of a similar charac
ter.

He would respectfully recommend the extension of the

public patronage to all the Academies in the State, to enable
them to establish Teachers' Departments, and in those coun
ties where there are no Academies, the establishment of
Normal Schools.

For the latter purpose there might be a

provision, authorising the Boards of Supervisors in such
counties to raise the necessary sums to procure suitable
grounds and erect proper buildings; and upon their being
completed, appropriating from the funds of the State a suffi
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cient sum to employ competent Teachers."

He, however,

remarks in conclusion, " One Model School, or more, might
he advantageously established in some central part of the
State, to which Teachers and those intending to become such
might repair, to acquire the best methods of conducting our
Common Schools."
Professor Potter, of Union College, who, at the request
of t he Department, had visited and personally inspected dur
ing the year 1840, several of the Teachers' Departments
connected with the Academies, submitted a very able report
of the result of his examination, closing with the following
suggestion: " I would suggest whether some means might
not be adopted for training a class of Teachers with more
especial reference to country Common Schools, and to Pri
mary Schools in villages and cities—teachers whose attain
ments should not extend much beyond the common English
branches, but whose minds should be, awakened by proper
influences—who should be made familiar by practice with the
best modes of teaching, and who should come under strong
obligations to teach for at least two or three years.

In

Prussia and France, Normal Schools are supported at the
public expense ; most of the pupils receive both board and
tuition gratuitously; but at the close of the course they give
bonds to refund the whole amount received, unless they teach,
under the direction of the government, for a certain number
of years.

That such Schools, devoted exclusively to the

preparation of Teachers, have some advantages over any other
method, is sufficiently apparent from the experience of other
nations; and it has occurred to me that as supplementary to
, our present system, the establishment of one in this State
might be eminently useful.

If placed under proper auspices,

and located near the capitol, where it could enjoy the super
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vision of the Superintendent of Common Schools, and be
visited by the members of the Legislature, it might contri
bute in many ways to raise the tone of instruction through
out the State."
On the 7th of F ebruary, 1842, the Hon. Samuel Young was
appointed Secretary of State and Superintendent of Common
Schools, and in his first Annual Report, for 1848, he recom
mended a reduction of the Academical Departments for the
education of Teachers to four, and the appropriation of a suffi
cient sum to establish and maintain a Normal School at the
seat of Government, where it might be subjected to the im
mediate supervision as well of the Superintendent as of
the representatives of the people during the sessions of
the Legislature.

This recommendation was not adopted

by the Legislature of 1843; but in 1844, the attention
of the friends of Common School Education was power
fully and systematically directed to the subject of a State
Normal School, for the proper instruction and preparation
of teachers.

To this end, Mr. Hulburd, of St. Lawrence,

who was at the head of the Assembly Committee on Col
leges, Academies and common schools, visited, during the
early part of the session, the several Normal Schools of M as
sachusetts, observed their practical working, made himself
thoroughly acquainted with the principles upon which they
were founded, and collected a valuable body of information in
regard to the general history and specific operations of
similar institutions in Europe.
On the 22d of March, he submitted an elaborate and elo
quent report, embracing the entire subject, reviewing the
legislation of the State in reference to the various appropria
tions made from the literature fund, to the several Academies,
for the purpose of organizing and establishing Teachers' De
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partments; showing that these institutions were wholly incom
petent to supply the demand for competent teachers, through
out the State; giving a concise history of the origin and
progress of Normal Schools in Europe and America, with a
detailed account of their operations in Massachusetts; and
strongly recommending the appropriation from the income of
the literature fund of $9,600 for the establishment, and
$10,000 annually thereafter for the support and maintenance
of a State Normal School, to be located in the City of Alba
ny, for the education and proper preparation of teachers of
common schools, of both sexes, and to be composed of pupils
selected from the several counties of the State in proportion
to the representation of such counties in the popular branch
of the Legislature.
After a full recapitulation of the previous legislation of
the State, in reference to Academical Departments for the
instruction of teachers, the committee observe:
" It will appear that the principal reliance of the friends
and supporters of the common schools, for an adequate supply
of teachers has, from "a very early period, been upon the
Academies—that the inability of the latter to supply this de
mand, induced in 1827, an increase of $150,000 of the fund
applicable to their support, and this for the express purpose
of e nabling them to accomplish this object: that the Regents
of t he University, the guardians of these institutions, charac
terized this increase of the fund as an unwonted and extraor
dinary act of liberality on the part of the State towards
them—explicitly recognized the condition, or rather the
avowed expectations on which it was granted—accepted the
trust, and undertook to perform those conditions, and to fulfil
those expectations: that, to use the language of one of the
Superintendents, " the design of the law was not sustained by
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the measures necessary to give it the form and effect of a
system

that to remedy this evil, one Academy was specially

designated in each Senate district, with an endowment of
$500 to provide the necessary means and facilities of ins truc
tion, and an annual appropriation of $400 for the mainte
nance of a department for the education of teachers, and soon
afterwards the sum of $28,000 added to the literature fund
from the avails of the U. S. Deposit Fund, while eight addi
tional Academies were required to organize and maintain
similar departments : that finally the number of these depart
ments was augmented to twenty-three, and every exertion put
forth to secure the great results originally contemplated in
their establishment; and, that in the judgment of successive
Superintendents of Common Schools, the Regents of the Uni
versity, and the most eminent and practical friends of educa
tion throughout the State, these Institutions, whether con
sidered in the aggregate or with reference to those specially
designated from time to time, for the performance of this
important duty of supplying the Common Schools with com
petent Teachers, have not succeeded in the accomplishment of
that object.

Having, therefore, to revert again to the lan

guage of the Superintendent before referred to, "proved
inadequate to the ends proposed

may not now " a change

of plan be insisted on, without being open to the objection of
abandoning a system which has not been fairly tested ?" And
have the Academies any just reason to complain if they are
not longer permitted to enjoy undiminished the liberal appro
priation conferred upon them by the State for a specific ob
ject—an object which they have not been able satisfactorily
to accomplish ?"
The Committee then proceed minutely to trace the origin,
progress and practical operation of N ormal Schools in Europe
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and in this country, and after a general discussion of their
applicability and expediency under the peculiar circumstances
which exist in our own State, and the recommendation of an
appropriation for the organization and support of a Normal
School at the seat of government, for the education and
training of T eachers, observe :—
" It will be noticed that the Committee speak of the esta
blishment of o ne Normal School: Did our present means seem
to warrant it, the Committee would, with confidence, recom
mend the immediate establishment of at least one in each of
the eight Senatorial Districts. If one is now established, and
that is properly endowed and organized, there cannot be a
doubt that not only one will be called for in each of the eight
Senatorial Districts, but in a brief period very mapy of the
large counties will insist upon having one established within
their limits.

The establishment of o ne is but an experiment—

if that can be called an experiment, which for more than a
century has been in operation, without a known failure—
which, if successful, will lead the way for several others.

It

is believed that several of the Academies now in operation can
and will be converted into Normal Seminaries, when the
period arrives for the rapid improvement of education; in this
way there will be no loss of academic investment, and the
great interests of the public will be as well subserved as they
are at present.
" The Committee believe that the experiment should be
tried at the Capital; if it cannot be tested in the presence of
all the people, it should be before all the representatives of
the people.

As a government measure, it is untried in this

State ; the result, therefore, will be of deep interest.

Here at

each Annual Session of the Legislature, can be seen for what
and how the public money is expended; here can be seen the

*
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exhibition of the pupils of the Seminary and of the Model
School; here, if unsuccessful, no report of in terested officials
can cover up its failure, or prevent the abandonment of the
experiment; here citizens from all parts of the State, who
resort to the Capital during the Session of the Legislature,
the terms of the courts, &c., c an have an opportunity of ex
amining the workings of th e Normal School system, of lear n
ing the best method of teaching, and all the improvements in
the science and practice of the art; those who in the spring
and autumn, pass through the city, and to and from the Great
Metropolis, and those who from all parts of the Union make
their annual pilgrimage to the Fountain of Health, will pause
here to see what the Empire State is doing to promote the
education of h er people."
On the seventh of May, succeeding, the bill reported by
the Committee was passed into a law, by which the sum of
$9,600 was appropriated for the first year, and $10,000 an
nually for five years thereafter and until otherwise directed
by law, for the establishment and support of a Normal School
to be located at Albany, and to be under the supervision,
management and direction of t he Superintendent of Common
Schools, and the Regents of the University, who were au
thorized and required from time to time to determine upon
the number and compensation of Teachers and others em
ployed therein, to prescribe the preliminary examination and
terms of admission for applicants, and generally to ordain
such rules and regulations as might be necessary for the
proper conduct and government of the Institution.
Thus, gentlemen, was at length inaugurated by the State of
New York, after aseries of expensive and unsatisfactory experi
ments, what is believed and claimed to be the most practicable
and efficient system of means for the thorough preparation
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of teachers. If the history of these experiments is somewhat
lengthy, yet the undersigned trusts that it is sufficiently in
teresting and instructive to warrant its embodiment in this
paper at a time when a knowledge of it may save our own
Commonwealth, as well as our neighbors many a serious and
costly mistake.

The education of those who in turn are to

be the instructors and guides of our youth is a speciality too
distinct, a work too comprehensive and too important to be
made a mere appendage, an afterthought, to "Seminaries that
are falling into decay," or to institutions however prosperous,
established for and conducted with special reference to, the
promotion and diffusion of general positive knowledge.
Perhaps this narrative cannot be brought more appropriate
ly to a close, than in the impressive and eloquent words of
the Hon. Samuel Young in his Report as Superintendent of
Schools, made soon after the inauguration of that crowning
and at length successful "experiment," of the State, for the
proper education of the instructors of its youth.

He says:

"A more just appreciation on the part of the public, not
only of the importance of adequate intellectual and moral
culture in our Common Schools, but of the responsibilities of
teachers, is beginning to prevail.

There is much in the pros

pect thus opened to us, cheering and encouraging to the
friends of fr ee institutions, to the friends of education, and of
civil, social and moral progress. The great idea of education,
in itsmost comprehensive acceptation, consists in that develop
ment, culture and discipline of all the faculties of our nature,
which shall fit us for the highest sphere of usefulness, and the
highest degree of enjoyment of which that nature, in the
circumstances by which we a re surrounded, is susceptible.
This conception of that preliminary training which is to
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give us the complete and efficient control of the energies,
physical and moral, of our common humanity, has at length,
it is to he h'oped, assumed its place as the foundation of the
science of elementary instruction.

Institutions for the

preparation of teachers upon the most approved models,
are already diffusing far and wide, a more enlightened and
practical system of mental culture, by furnishing to the
schools instructors of a high grade of qualifications, intellect
ual and moral; and these instructors, in their turn, communi
cate elements of knowledge and the means of self-improve
ment, to the pupils committed to their charge.

The general

substitution of knowledge for the parrot-like rote, by which a
vigorous and retentive memory was made the principal test of
mental capacity, may be regarded as one of the strongest
indications of the prevalence of sounder principles, and of a
progressive revolution in the theory and practice of education.
" These are the principal agencies through whose united
influence our common schools have imbibed that spirit of im
provement which is perceptible in nearly every section of the
State, and which must ultimately renovate our entire system
of public education, and exert a beneficial influence upon all
our institutions, civil, social, and political.

In the late

strongly contested election for the Chief Magistrate of the
United States, the result was determined for good or for evil,
by 237,600 votes cast in this State; and the result will doubt
less eventuate in a course of measures which will affect,
beneficially or otherwise, the interests of some twenty millions
of human beings, for a series of years to come.

The whole

number of children now under the course of instruction in
the Common Schools of this State, exceeds 700,000; esti
mating one-half of this number as females, and making a still
farther deduction of 1 00,000, or one-seventh of the whole, for
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removal from the State, death, or inability from any other
cause, to discharge the duties appertaining to the citizen—
and we h ave remaining 250,000, who, upon a reasonable esti
mate, will, within a less period than fifteen years, emerge
from our Common Schools, invested with all the functions of
popular sovereignty, a number exceeding by upwards of 12,000
that which has recently given to the Union a Chief Magistrate.
" On the flourishing

condition of our schools repose the

hopes of the present and the destinies of the future.

With

out a sound moral, and intellectual education, the functions
of self-government can neither be duly appreciated nor suc
cessfully maintained.

The Constitution of several of the

South American Republics appeared theoretically to secure
human liberty.

But paper provisions are powerless unless

they are also impressed on the hearts, and combined with the
intelligence of the people.

Without an accurate knowledge

of t heir rights and duties, and a determination to maintain
them, no community can long be free; and the melancholy
truth that the South American Republics have fallen into
revolutionary decrepitude, and degenerated into military des
potisms, affords to us an impressive admonition.
Indeed
without going beyond our own borders, premonitions of an
anti-social spirit—of insubordination to the law—of combining
to perpetrate violence, riot, incendiarism and murder—are
sufficiently alarming in their rapid increase during the last
few years.

If the same spirit pervaded the majority of the

community, the existing government would beat an end; and
as human society cannot exist without a superintending power
of protection, the aid of some more energetic and despotic
form of. government would necessarily be invoked to admin
ister justice, to maintain order, and to shield the poor from

the exactions of the rich—the weak from the aggressions of
the strong.
"The great extent of the American Republic—its rapidly
increasing population—the diversity of habits, pursuits, pro
ductions, and interests, some of which are regarded as hostile
to others—render necessary at all times, the cultivation of a
liberal spirit of forbearance and conciliation.

Without the

diffusion of education, such a spirit, in sufficient strength to
maintain harmony, cannot exist.

It may be safely affirmed,

that there is now no people of equal numbers on the face of
the earth, who, if placed under such institutions as ours, would
maintain the government for a single year.

And unless

moral and intellectual culture, shall at least keep pace with
the increase of numbers, this republic will assuredly fall.

On

the careful cultivation in our schools, of the minds of the
young, the entire success or the absolute failure of the great
experiment of self government is wholly dependent; and
unless that cultivation is increased, and made more effective
than it has yet been, the conviction is solemnly impressed by
the signs of the times, that the American Union, now the
asylum of the oppressed and "the home of the free," will e re
long share the melancholy fate of every former attempt of
self-government.

That Union is and must be sustained by

the moral and intellectual powers of the community, and every
other power is wholly ineffectual.

Physical force may gene

rate hatred, fear and repulsion ; but can never produce Union.
The only salvation for the republic is to be sought for in our
schools.

It is here that the seeds of liberty are sown, and

made to germinate and grow, a nd produce rich fruit in abun
dance. Every improvement that can be given to these primary
institutions, affords an additional guaranty for the permanent
maintenance of rational freedom.
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" The Juration of the life of man should be estimated, not
by the years of his physical existence, which would degrade
him to the level of the brute—but by the period of the
expansion and enjoyment of his moral and intellectual facul
ties.

Thence it has been affirmed with philosophic truth, that

" he who shortens the road to human knowledge lengthens
life."

The cradle and the grave are in such close proximity,

even when the interval is most extended, that human existence
may be regarded as nearly a blank, unless the early portion
of the brief space by which they are separated is sedulously
devoted to the development of the mind.

The undying

part of our nature has been impressed by its Creator with an
unconquerable desire for knowledge, not that limited acquaint
ance with the external forms of things which is bestowed
upon the animals by instinct—but a knowledge vastly more
minute and exclusive, which embraces within its scope, all the
properties and laws, both of mind and matter.

The earth

itself with all its appendages, is much too small a theatre,
to satiate the inquisitiveness even of children ; and if human
power were commensurate with human aspirations, the daring
ken of man would be thrown through the abyss of Heaven,
to the ultima thule of the works of God—to the farthest
verge in fathomless space, in which the energies of creative
power have yet been consummated—to regions where the
embryo nebulse of unformed worlds are in the transition or
the quiescent state, obedient to the primeval fiat

of the

Almighty."
For the foregoing interesting facts the undersigned would
hereby acknowledge his indebtedness to the work of the Hon.
Samuel S. Randall on the Common School System of New
York.
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RHODE ISLAND.

The earliest practical efforts for the training of teachers
in this State were made by the Rev. Dr. Wayland in his plan
for the re-organization of Drown University at Providence,
an important feature of which was the establishment of a
Normal Department in that Institution. Accordingly in 1851,
a Professor of Didactics, or of the Theory and Practice of
Teaching was appointed, who in entering upon his duties, at
once saw that his Department, to be successful, must be
thoroughly popularized.

He therefore formed in addition to

his class of College Students, a Female Normal Class which
met in one of the City School Buildings.

This class became

so unexpectedly large as to render the facilities for a more full
and complete course of st udy and training both expedient and
desirable.

By the liberality of some of the wealthy citizens

of Providence, these facilities were supplied, and in October,
1852, the Normal School was opened as a distinctive institu
tion, under the direction of gentlemen of ample experience
and eminent ability.

This was continued under private

auspices until March, 1854, when having demonstrated so
fully the utility of Normal Schools, it was by an appropria
tion of the Providence City Council, made a permanent
department of the Local System of Public Instruction. At
the May session of the Legislature, however, it was endowed
as a State Institution and is now entirely supported by the
State, having no connection with the University, the Didac
tic Department of which was abandoned more than two years
since.

It is represented by late advices to be in an exceed-

ingly prosperous condition, nearly one hundred pupils being
in attendance, full of zeal and burning with a desire for
improvement.

The institution receives the cordial support of
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the best minds of the State and encounters the opposition of
none.

(Document "A." No. 1.)

MAINE, NEW HAMPSHIRE AND VERMONT.

In each of these States vigorous and persistent efforts are
in progress for the establishment of Seminaries for the training
of teachers.

That these efforts will prove successful and

that these indispensable auxiliaries to the great scheme of
Public Education will be realized by the intelligent people of
these states, admits of no doubt.

Indeed a bill for the

establishment of a State Normal School in New Hampshire,
Was passe d unanimously by the House of Representatives of
that state at its late session, and referred by the Senate to
the next Legislature.
The Secretary of the State Board of Education, the Hon.
J. Tenney thus forcibly and eloquently urges the endowment
of such an Institution.
" No one questions the utility of these Schools except the
ignorant, narrow-minded, and penurious. The time has come
when it is admitted that general or scientific knowledge alone
does not make a teacher.

Nor even does native aptness,

without proper discipline, make a fit teacher any more than
a like aptness would make a trustworthy physician without
proper study, or a skillful mechanic without proper appren
ticeship in his art.

To know how to teach well is a distinct

science 5 to do it, a distinct art 5 and none ought to engage
in teaching without previous training with special reference
to his work.

It is acknowledged that we h ave but few really

good teachers.

They may be learned, affable, of vigorous

nerve and muscle.

This is all desirable; but yet there may

be lacking the requisite proper skill in imparting knowledge,
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so as to inspire and impress the pupil's mind, the power of
directing and forming his character.
"We are told that many who never attended Normal
Schools are excellent teachers.

This is true.

With wonder

ful native aptness, they have attained their excellence as
many have done in other professions by careful self-improve
ment and long practice.

And yet many well reputed teachers

are over-rated, as may hereafter be discovered, because of
their personal cleverness and prudence.
"We are again told that Normal teachers sometimes
fail.

So do graduates from Schools of Medicine, Law, and

Divinity, in quite as large a proportion.

So will any man in

any business who trusts too much to his own wisdom, without
personal fitness or effort.
*

*

*

*

*

*

*

*

*

*

"Look at our State Prison with all its antecedents of
crime, arrests, courts, and commitments.

This is necessary

as society is; but in what does it aggrandize the State?
" Look at our Insane Asylum with its well tilled farm, its
costly buildings, its worthy Superintendent and his assist
ants, all established and sustained for the relief and support
of our five hundred insane.

This is humane and worthy;

but how few, comparatively, receive its benefits; how few of
its inmates ever return to bless their benefactors!
" Look at our State Reform School, a noble Institution, in
volving vast expenditure to the State, just now erecting its
walls.

Very few of cur vicious youth can find a place within

its protecting and reformative arrangements.
few the most promising ?

And are these

Will many of them return to

Society as its most productive and useful citizens ?
"I approve of all these Institutions.

And I might speak

of our Poor Houses, of Deaf and Dumb, Blind and Idiot
5
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Asylums, with their causes, expenses, and benefits.

I will

readily admit that humanity, and perhaps economy, even,
demand them all.
" But I must claim that the highest demand upon us is to
take care of th e children of our State that are now virtuous,
that are now sane, that are now in the perfect possession of
their senses of sight, hearing, and of the ordinary gifts of
mind and speech.

I speak not now of home culture.

The

State takes the child to school, and there it should so train
him that it shall not be its fault, that vice, insanity, physical
ills and mental imbecility are multiplied and perpetuated.
I hold to the law that prevention is better than cure, in the
body politic as well as in the body individual.
" Hence I claim with the fullest confidence, that considered
as a question of simple finance,

our greatest wisdom is to

secure a good mental, moral, and physical education to all
our youth.

For this we must have good school houses, with

suitable furniture, books and apparatus, and good teachers to
serve them.

On these things money can not well be wasted

if they are made tvhat they should be.

We have wasted

quite too much on bad school houses and had teachers.
are still doing it.

We

"Let us then furnish the good teacher,

and he will see to it that soon little else shall be wanting if
we encourage and trust him as we should.

He will finally

leave little for courts and sheriffs to do; he will vastly
reduce the patronage of Prisons, Asylums and Pauper Houses.
I trust our Legislature will see to it soon, that we have a
good Normal School to aid us in securing good teachers, and
that the people will see to it that such teachers he not
tempted abroad from lack of a proper appreciation and
reasonable compensation at home."
An intelligent and generous people cannot long resist
such cogent and well considered arguments as these.
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MASSACHUSETTS.

A concise history of the four Normal Schools of Massa
chusetts, from the pen of Mr. Wells, then Principal of the
Institution, at Westfield, was given in the Report for last
year, and to that history nothing material remains to be
added.

The undersigned takes great pleasure however in

referring your Honorable Board to a very interesting com
munication herewith, exhibiting with great clearness and
much minuteness of detail the internal working and Plan of
Instruction of the successful establishment at Bridgewater.
[Document " A.," No. 2.]
KENTUCKY.

The State Normal School of Kentucky, was established
by an act of the Legislature, passed, March 10th, 1856.
The act is entitled " An Act to re-organize Transylvania
University, and to establish a School for Teachers."

The

Institution was opened on the first of September, last.

The

amount of the annual appropriation for its support, is twelve
thousand dollars, besides the avails of an endowment to
Transylvania University, of three thousand dollars annually,
making the total income, fifteen

thousand dollars annually.

The appropriation is limited in the first instance to two years
—as an experiment.
The number of pupils provided for, is one hundred and
sixteen.

On the 24th of November last, there were from

eighty to eighty-five in actual attendance.

These pupils are

entitled by law to free tuition, with all the advantages of a
University and Normal School course, and one dollar and
fifty cents per week to aid in defraying the expenses of
boarding.

They are in return required, after spending one
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year at the Normal School, to enter upon the duties of a
teacher in the schools of the State.

A second class is then

received at the Institution for one year, at the expiration of
•which it is also sent out to teach, while the first class is rerequired to return with the privileges originally granted, to
pursue an additional course of one year; and thus the suc
cessive classes are taught, and sent out to teach, until they
shall have enjoyed the benefits of the Normal School, and
until the commonwealth shall have had the benefit of their
services as teachers, for at least two years respectively.
Every pupil who has been taught for a period of two full
years, or for a period less than two years, under a certain
proviso has the right after having pursued the profession
of a teacher for as long a time as he has been taught as
before mentioned, to re-enter the university free of charge
for an additional period, not to exceed one year, provided,
he expressly binds himself in writing to pursue the profes
sion of a teacher of common schools for a period at least
as long as he has been taught at the University.
Other pupils, beside those provided for as above, are re
ceived into the Institution on paying a tuition.
The Faculty is at present composed of a President, who is
Professor of Mental and Moral Science, and five other Pro
fessors, making six in all.
The Institution is represented to be in a very prosperous
condition, highly popular, with an able Faculty and an intel
ligent and enthusiastic corps of students.
No. 3.]

[Document "A,"

BRITISH AMERICA.

The cause of Normal instruction in British North America,
continues to make rapid progress.

There are now four Nor
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mal Schools in successful operation in these provinces, as
follows: One in Canada, one in Nova Scotia, one in New
Brunswick, and one in Prince Edward Island.

The latter

was inaugurated on the 1st of October last, with imposing
ceremonies.

Tho following speech, by His Excellency, the

Governor of the Colony, Sir D. Daly, is to the point:—
" LADIES AND GENTL EMEN,—

" The duty which I am called upon this day to discharge,
is one which is, in every way, agreeable to me.

No circum

stance could have occurred, with respect to the interests of
this Colony, to afford me higher gratification, than our meet
ing here, this day, to inaugurate, with due observances, the
Model and Normal School of this city.

Prince Edward

Island is distinguished—highly distinguished—among the
British Provinces of North America, for having taken the
lead in establishing,—for the benefit of the rising genera
tion, and, indeed, for the benefit of all who call, or shall yet
call the Island their home,—a system of Free Education:
and now we are met to inaugurate an Institution for the
Training of Teachers, by a system, the value of which is
now recognized and acknowledged by almost every civilized
country in the world.

It is quite clear that this Institution,

—the leading object of which is to train young persons for
the proper discharge of the duties of teachers,—should have
preceded the establishment of Free Schools in the Colony;
because then, from the creation of the latter, there would
have been a supply of trained teachers to conduct them.
Good of any kind, although late, is, however, better late than
never; and this day, in which we i naugurate the first Normal
School in Prince Edward Island, may justly be regarded as
the commencement of an auspicious era, whence to date, in
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future, the origin of many blessings, and the commencement
of a perpetuated course of improvement and prosperity to
the people of this Colony.

It belongs not to me to expound

the principles or to enter into the details of the system rve
are met to inaugurate; for in fact I am not able to do so;
hut this inability on my part is of s mall moment, as the gen
tlemen who are at the head of the Institution will, I am sure,
leave nothing obscure concerning it, which can be made mani
fest by words."
The following pointed remarks were made by the Super
intendent of Schools for the Colony, and are worthy of a
careful perusal:—
" When on the other side of the Atlantic, the attraction which
shone the brightest in inducing me to leave my native country
for a time, was the establishment of a Normal Training School
in Charlottetown, Prince Edward Island.

To aid the people

in the application and working of their noble Free Education
Act, to encourage and assist the Teachers in all their efforts
after self-improvement, and their aspirations towards a more
intelligent method of imparting instruction to their pupils
and conducting their schools; and, above all, to lend a
helping hand in the establishment of, and to organize an
Institution in which young persons, who intend to follow the
Profession of a Teacher, might receive some preparatory
training in the art of communicating instruction; such were
the objects I had in view in coming to this Colony; and these
I have pursued with all the ability and energy I am master
of.

It is, therefore, with feelings of no common satisfaction

that now, after having been three years amongst you, I meet
with you at the opening of the Normal and Model Training
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School.

I most heartily concurred in your Excellency's idea

of s ignalizing the event by an Educational Assembly; a meet
ing of the Teachers of the Island and of all the friends of
Education who have, this day, honored us with their pre
sence. The commencement of a ny new undertaking is a lways
an event to be specially marked.

Even in our own indi

vidual experience, at the beginning of an epoch in our his
tory, or the commencement of an enterprize, we usually
mark it in some special manner.

The opening of any

educational establishment, in which children are trained to
those habits, and instructed in those things which will fit
them for the business of after-life, would be a matter of
importance; but when we consider that a Normal School is
intended for the Training of T eachers, who are to educate the
youth of the Colony, from whom the rising generation are
to receive their knowledge and enlightenment, I think that
all present will agree with me in feeling that this day is a
memorable one in the history of the Colony.

The pleasure

which I, this day, feel in taking part in the business of the
day must be shared by all those friends of education who
have long seen and felt the necessity of such an Institution ;
and especially by my much esteemed friend, the Secretary of
the Board of Education, who, many years ago, recommended
the establishment of a Normal School, and to whose long and
valuable services in the cause of e ducation, this Colony stands
so deeply indebted.

To entitle any institution to the name

of a Normal School, there must be these two departments;
that is, the Department for Students or Candidates for Li
cence as Teachers, where they receive instruction in various
branches, and are trained in the art of communicating what
they themselves know; and the other, the Model or Prac
tising Department, in which the children are trained where
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those principles laid down for guidance of the students are ex
emplified; here also, at stated times, they are required to con
duct Lessons, under the superintendence of the Master; and
thus acquire the Art of School Management.

This building,

which has been in so handsome, and, at the same time, econo
mical style, adapted to the wants of the Institution by the
Legislature, has, accordingly, been divided into the required
departments.

Here the great business of Intellectual and

Moral Training will be carried on, in accordance with the
intelligent principles of the Training System, so far as the
circumstances of the Colony will admit.

The education to

be imparted here, will embrace what constitutes all true
education; namely, Moral, Intellectual, and Physical Train
ing.

The Moral Department will be carried on by the

opening and closing of the Institution with prayer, accord
ing to the regulation of the Board of Education; by a daily
Bible Lesson (the first

exercise of the day after opening) in

which the truths and facts of Scripture will be brought be
fore the children's minds by illustrations, and picturing out
in words, in language simple and easy to be understood, from
which every thing sectarian or controversial shall be care
fully excluded.

In addition to this, strict attention will be

devoted to the conduct and behaviour of the children, both
in the school and play-ground, towards their Teachers and
their school-fellows.

Principles of truth, honesty, and obe

dience will be inculcated, as the motives from which every
action should proceed.

The Discipline of the School will be

maintained solely by moral suasion; and the rod, as a means
of correction, will only be applied when all other efforts fail.
The Master will rely on his own influence, or the influence of
those motives which he will present to the children for the
regulation of their conduct, for maintaining order and dis
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cipline.

The Intellectual part of the work of training will

comprehend Lessons in Reading, with particular analysis;
the meaning, as well as the derivation of words; Grammar;
Geography and History; Writing and Arithmetic; Oral Les
sons in Science; Natural History; and the Philosophy of
Common Things; with such other branches as may he suit
able for the more advanced pupils.
work.

There will be no parrot

No child will be allowed to repeat by rote a lesson

which he does not understand.

Every thing read or com

mitted to memory will be thoroughly understood, ere a new
lesson is attempted; and thus, by picturing out in words, by
ellipsis, by questions given individually and to the whole
class, the children will be brought thoroughly to understand
every subject which the lesson embraces, led to form their
own conclusions, and trained to think for themselves, and
encouraged to express their own opinions in their own lan
guage.

It is the peculiar glory of the Training System

that it trains or educates all the faculties of the mind. It
aims not so much at giving ideas to the child, as to train
ing the child's mind to form correct ideas on every subject.
While thus the heart and mind of the child are cultivated, we
do not forget the requirements of the physical frame. Atten
tion will be paid to the postures and attitudes of the children
while in school; and, at proper intervals, all, both Master
and Scholars, will retire to the play-ground, or uncovered
school-room, for the purpose of physical exercise and relaxa
tion ; thence to return to the school-room, refreshed and
invigorated for their intellectual work.

This important part

has not been overlooked in the construction of the building,
as may be seen in the size and arrangements of the rooms,
the lofty ceiling, the provision for ventilation, the large play
ground, &c.

In the Students' Department, they will re ceive
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instructions in the principles or the Science of Teaching; they
will acquire a more extended knowledge than they formerly
possessed of the branches of education generally taught in
the District Schools of the Colony; while, in this room, they
will put in practice the instructions they receive, and he
trained to teach, according to the directions, and under the
superintendence of the Master.

Since the 22d of July,

twenty-two students have been under training for License as
Teachers.

I would warn my friends here, and the people of

this Colony, against supposing that three months' training at
a Normal Institution can make perfect Teachers.

A three

months' training is certainly a much better state of things
than having no training at all; but I fondly hope, that ere
long the term of attendance will be doubled.

In an Institu

tion of the same kind, with which I was connected for many
years on the other side of the Atlantic, the term of atten
dance for the Students was, at first, three months ; but it was
soon found necessary to increase it, and now the usual term
is two years.

Normal Schools are a great feature of this

age, of which education has been the great and engrossing
question; and this little Colony, in the establishment of its
Normal School, has been but following in the wake of all
enlightened States, both of Europe and America.

I can,

therefore, most heartily and warmly congratulate the com
munity of Prince Edward Island on the establishment of
their Normal School; and I entertain no doubt of its success,
and of its proving a great boon to the Colony."
OHIO.

The first duty, the most imperative obligation resting upon
a Republican Government is that of providing effectually and
thoroughly for the Moral and Intellectual Culture of every
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human being who owes to it allegiance and who is entitled to
its protection.

The question of universal education is not a

question of Policy merely.

It is one of Duty. The State

that neglects this duty must sooner or later pay the penalty
of the immutable irrepealable law which it thereby violates.
That sound Moral and Mental Training which alone makes
honest, upright, intelligent, law-abiding citizens is the pro
duct of an all pervading, efficient system of sc hools.
None of those causes which contribute to produce a good
school are so indispensable as the good teacher.
In general, good teachers, like good farmers, good me
chanics, good lawyers, good physicians, and good clergymen,
can be produced only by Special Study, by training, by in
struction, by practice.

As the work of the teacher is more

complicated, and as the proper discharge of his duties in
volves to a greater extent the exercise of the higher, nobler
virtues of human nature than that of any other Profession,
so the necessity for such special and specific preparation as
Normal Schools alone can give is even greater than in the
case of a ny other Profession or calling whatever.
To suppose that none can become good teachers unless
"lorn" such is weak; to assert it, is absurd.

As well may

we assume the same pre-requisite for success in any other
calling.

The truth is that every human being born with

sound faculties of body and mind has, to a greater or less
extent, a natural aptitude for the Profession of a teacher.
This aptitude, or talent if you please can be improved to an
almost unlimited extent, provided intelligent means be used
to secure that result.

Those who exhibit this natural apti

tude in the highest degree will with proper cultivation be most
successful, and they are the persons who should be encour
aged to adopt the Profession of teaching as the work of t heir

68
lives, and to this end seek that peculiar preparation which
Normal Schools are so well fitted to impart.
But we are told that we have many good teachers who
never saw a Normal School.

Compared with the great mass,

however, their numbers are few, and many of these few are
greatly overrated. Through what labyrinths of error, through
what bitter experiences have they toiled to reach that emi
nence which is at last attained.

And how many sad mistakes,

how many bitter regrets, how many troubled years might
have been saved by that previous careful culture which gene
rates intelligent methods and a manly self-confidence for the
prosecution of the work before us.
Again, admitting for one moment that none can teach unless
born teachers, how many not thus by nature blessed find
their way into the people's schools to clog and embarrass the
machinery of public instruction, to mar and pervert the
precious gifts upon childhood bestowed?

And this will con

tinue to be the case for long years to come.

The Normal

School cannot make such, worse teachers than nature did;
but on the contrary it can and will improve them and thus
confer untold blessings upon the commonwealth by elevating
the general mass of those even who " were not born to teach,"
yet are teachers, still.
But another most valuable result of the establishment and
proper conduct of Teachers' Seminaries will inevitably be,
that they will drive from our school-houses those who, both
by natural and artificial inaptitude, are unworthy to exercise
the high prerogatives of a teacher of the young.

This fact

constitutes one of the strongest possible considerations in
their favor.

Sufficient time has not yet elapsed in our own

country to produce so marked a result as this, but it is never
theless certain to follow.
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In Saxony and some other German states, where the
Normal System is most perfected, it is almost if not quite
impossible to find an inapt, unqualified teacher in the public
schools, and every possible precaution is taken to secure this
indispensable condition of success.

This idea will be mo re

fully developed in another place while treating of P reparatory
Normal Schools yet to be discussed.
That many who have enjoyed the advantages of a Normal
School still fail as teachers, constitutes no argument adverse
to these Institutions.

How many of those who have been

educated in Schools of Medicine, Divinity and Law make no
cures, or conversions, or clients ?

Does West Point graduate

no cowards ? or do Harvard, and Yale, and Princeton, send
out none that are never heard from beyond their classic
halls ?

And would you on this account batter down their

venerated walls, burn their treasured tomes, and offer their
grateful shades to the highest bidder ?
As there is no class of I nstitutions so all pervading in their
influence, so powerful for good and so essential to the vitality
and usefulness of a system of instruction designed to reach
the whole people, so there are none more easily defended,
none for whose speedy organization and generous support the
Government is more firmly in duty bound to provide, than
Normal Schools. Without them, a public school organiza
tion is a body without a head, a form without power, a
shadow without substance. Governments may be slow in the
mastery of this truth, but master it they will, and apply it
they must, or fail in the great experiment of popular edu
cation.
There are a few communities in our country in which a
conviction of the overwhelming importance of well trained
teachers is so deep and abiding that the people or rather the
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teachers themselves have anticipated the slow movements of
governmental machinery, and have organized either tempo
rarily or otherwise, Seminaries for the benefit of their Profes
sion. In most, if not all of these cases, this work has been
undertaken as a more efficient means for demonstrating the
existence of a radical necessity and of inciting the Govern
ment to a final discharge of its imperative duty.

The object

is accomplished by invoking the kindly aid of private munifi
cence and of individual liberality.

The most remarkable

examples of this kind have occurred in the State of Ohio,
where two Normal Schools, the " McNeely" at Hopedale,
and the "South Western" at Lebanon, have recently been
established through the efforts of the State Teachers' Asso
ciation.

In contemplating these examples, in reviewing the

efforts which have been put forth to realize the results
attained, one can scarcely avoid the conclusion that the same
persistent use of means directed to the diffusion of informa
tion and to influencing action would have secured on the
part of Government a recognition of its high duty by the
establishment on a permanent and comprehensive basis of
State Normal Schools. This is certainly only a question of
time. Ohio will yet do her duty.
The McNeely Normal School owes its existence primarily
to the munificence of the gentleman whose n,ame it bears—
Mr. Cyrus McNeely, of Hopedale, Harrison Co., at which
place the Institution is located, and secondarily to the
energy, liberality and self-sacrificing devotion of the teachers
of t he State.

They say that:

" As the Legislature of our State has made no provision for
the proper professional education of Teachers, the desirable
ness of establishing a Normal School under the auspices of

-
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the State Teachers' Association has been, for some years, a
subject of d iscussion among its members.
In the autumn of 1854, Mr. CYRUS MCNEELY, of Hopedale, Harrison County, communicated to A. D. Lord, the
Agent of t he Association, his -willingness to make a donation
of his Seminary Buildings and some twelve acres of ground,
valued at $10,000, on condition that the Association would
invest an equal sum in establishing and endowing a Normal
School.
This offer was duly considered at the annual meeting held
in Cincinnati in December following, and the following Reso
lution was adopted:
" Resolved, That our thanks be tendered to Mr. McNeely,
of Harrison County, for the highly liberal proposition made
to this Association, in the offer of buildings and grounds for
the establishment of a Normal School; and that the proper
committee be instructed to consider this, in connection with
any other proposition, that may be made for the same
purpose.
At the semi-annual meeting held in Cleveland, in July,
1855, a Committee was appointed to take possession of the
property, and make the necessary arrangements for opening
the School."
At the sixth semi-annual meeting of the " Union Institute
of Teachers and Friends of Education, for Jefferson and
Harrison Counties, at Hopedale, on the 22nd of October, 1855,
" The claims and prospects of the McNeely Normal School
were presented by Dr. Lord; and opportunity was then
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and subsequently given for pledging subscriptions for its
endowment."
The following spirited resolutions were at the same time
passed.
" Resolved, That in view of the immeasurable importance
of the 'McNeely Normal School of Ohio,' to the well being
of the children of the State, to the educational interests of
this entire region, and to the honor of our beloved Profes
sion, its speedy and successful establishment claims immediate
attention.
Resolved, That since its final establishment is a duty that
must be met sometime, trusting in the Providence of GOD,
we will meet it NOW ; though it may be necessary to subtract
from sleep, from recreation, from social or from domestic
enjoyment, much that may be requisite to such result.
Resolved, That since this is a work in which the entire
community has so deep an interest, one to which, irrespec
tive of party, sect or creed, every one may contribute, we
shall confidently appeal to it for assistance."
"The first term, of 16 weeks, commenced Nov. 26th, 1855,
and closed March 22, 1856, with an attendance of about 70
in the two Departments of the Normal School, and about 90
in the Model School.

The second term, of twelve weeks, commenced April 8th,
with nearly the same number, though of a more advanced
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grade of pupils, nearly all being teachers, and closed June
27th.

Thus far the Institution seems to have met with

general favor ; and, under the blessing of D ivine Providence,
it bids fair to meet the expectations of its friends."
It has two Departments—the Academic and the Normal
—with a Model school also divided into two Departments
Both sexes are admitted to the school.
The following is a synopsis of the Course of Study and
Training adopted in the Normal School proper.

1. " Thorough and searching reviews, with diagrams and
illustrations of the branches usually taught in Common
Schools, Pligh Schools and Academies."
2. " Reading and study of Standard Works on the "Theory
and Practice of Teaching," with recitations by topics, em
bracing a synopsis of the principles and theories described ;
and discussions upon their merits and demerits."
3. " Daily Lectures on the Theory and Practice of Teach
ing, in which the Laws of Intellectual and Moral growth—
the arrangement of the departments of knowledge based
upon the peculiar adaptation existing between them and the
corresponding degree or stages of mental development will
be d iscussed.

The best methods of Teaching and of School

Government will also be made special topics of study and
investigation."

6
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4. " Experiments and practice in the Model School, in
•which eac h pupil will be expected to spend a part of his time
each day for the purpose of witnessing the exercises, and of
testing the theories, and acquiring that actual experience
and skill which render the teaching art a peculiar Pro
fession."
" Such, in brief, is the Teachers' course.

Such, indeed,

experience has taught us, is the true theory of Normal
Schools. If they have hitherto failed, in some cases, to meet
the wants of the Profession, we must look for the cause of
such failure, not in the mistaken idea that the Profession
needs no such Schools ; but in the manner in which they are
conducted; for it were as great an error to suppose that the
Profession of Teaching could exist as such, and meet the de
mands of the community, without Professional Schools to
give it that character, as to suppose that the Profession of
Law, Medicine, or Divinity, could dispense with the ample
arrangements for professional instruction and experience in
these departments.

The former is as strictly professional in

all its departments as either of the latter; and we might
add, that a rarer combination of wisdom and experience
could scarcely be conceived to be necessary in any employ
ment than is actually needed in the Teacher's. But time and
space will not permit the discussion of this question here;
nor does it need it.

Public opinion has decided it."

The "South Western State Normal School" is located as
before stated at Lebanon, and has been in operation nearly
one year and six months, and has in attendance one hundred
and thirty pupils of hoth sexes. It has a ' Model Department'
and 'Experimental Classes,' in which and by which pupil-
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teachers are subject to special training in the practice of
teaching.

Instruction is also given by Lectures and discus

sions in which pupil-teachers engage.

«It is a prominent

feature in the management of this school that it is open a t
all times for teachers to spend any length of time longer or
shorter as may suit their convenience."
The following is an abbreviated statement of its aims and
advantages.
1.

A thorough and practical knowledge of the branches

will b e aimed at, and such as is especially adapted to Teachers'
wants.
Besides the most searching analysis of every subject, and
the systematic arrangement of its principles and truths, and
the entire mastery of subjects so presented and investigated,
the plan of instruction will necessarily involve every form of
illustration that can be brought to bear on the respective
branches.
BLACK BOARD ILLUSTRATIONS of all branches will form a

matter of study and discussion.

Maps, charts, diagrams,

drawings, and real objects; also, apparatus, both simple and
cheap, complex ajid expensive, will be brought into constant
use, not only for the purpose of illustrating and impressing
truth, but with the specific aim of sh owing teachers how such
illustrations may be applied.
2.

" SUBJECTS will be taught rather than books, though

certain text-books will be adopted and used as such; yet in
all the leading branches, the works of several of the best
authors will be consulted and compared, and their relative
merits discussed, that graduates may be better prepared to

advise judiciously and intelligently as to the adoption of textboobs in their own schools.
3. " Constant attention will be bestowed upon the methods
of teaching the several branches.
The "pouring on," "pounding in," and "drawing out,"
systems will receive due consideration, and the " better way"
will not only be aimed at in the methods pursued, but pupils
will have opportunity in the regular classes, or in the Model
School, to put in practice what they may learn of the art of
teaching from observation and lectures on the science.
Referring to the advantages of the practice in the Model
School, the statement continues:—
"As well may the Cabinet-maker train an apprentice in
the 'mysteries of his art' by lectures and exhibitions of his
own skill, without requiring the use of tools by the appren
tice himself, as teachers train others without practice in their
art, under circumstances where faults can be corrected and
excellencies encouraged.

That skill which is ordinarily

acquired by years of experiment and oft-repeated failure at
the expense of children and patrons, and at the sad expense
of the teacher himself, is thus certainly attained under the
most favorable circumstances, in a brief period of time, and
at the least possible expense to all parties concerned.

5. " In addition to this opportunity given to students for
observing the plan of organization and government in schools
of different kinds, series of lectures will be delivered on
School Government, Arrangements and Discipline, designed
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more especially to prepare graduates to overcome or avoid
the various difficulties which they meet in schools of their
own.

6. " A high-toned professional feeling on the part of th e
pupils will be the necessary result of the assemblage of young
people having one common aim for life.

Associations and

friendships will be formed, sympathies and kindred feelings
aroused, all of which will be calculated to enhance the general
estimate of the profession, and excite a generous emulation
for the highest attainments and success in the most noble
and useful of a ll profession^"

LOCAL OK CI TY NORM AL SCHOO LS.

The necessities of large cities have induced the establish
ment and organization of Normal Schools by the Municipal
Authorities and at the Municipal expense.

In but few in

stances, however, have these Institutions assumed the form
and character of permanent schools with a comprehensive,
system of professional training and holding daily sessions.
They are for the most part but substitutes for Normal
Schools as ordinarily understood.

Their sessions are held

only one day in the week—usually on Saturday—for four or
five hours, and the time is mainly occupied in class drills upon
the studies pursued in the Primary, Grammar and Higher
schools.

The pupils are composed of t hose who are employed

as assistants in the public schools, or are candidates for that
position. They undoubtedly serve a very useful purpose in im
proving the scholarship of their pupil-teachers and in familiar
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izing them with the particular routine of t he local schools in
which they are or may be employed.

Of course, with but one

session per week, a long period of time must elapse before an en
larged or liberal course of study can be mastered. There are no
Schools of Practice associated with them, although a majority
of the pupils are pursuing a daily course of practice in the
public schools with which they are connected.

It would

seem that if in conjunction with this daily practice, the ses
sions of these Normal Schools were to be devoted exclusively
to the discussion and exemplification of the laws of moral and
intellectual development, to an illustration of the most
approved methods of organizing, teaching and governing
schools, with a view to the proper application of these laws in
the progressive education of the young, the result must prove
far more advantageous to the pupil-teachers than that secured
under the present arrangement.

It is therefore respectfully

suggested to those cities in this State which may engraft this
Normal feature upon their local systems, that this experiment
should be properly tested.

Good scholarship alone does not

make the accomplished teacher.

Indeed it often happens

that the best scholars utterly fail as teachers, there being a
marked difference between the talent for acquiring and that
for imparting; the one being oftentimes nearly sacrificed by
undue attention to the other.

In such Normal Schools the

requisite scholarship might be made one of the conditions of
admission to them and the time thus spent in the discussion
and illustration of the best methods of using the attainments
previously acquired.

For further detailed information re

specting the organization, management and results of these
schools in New York, Brooklyn and Newark, the undersigned
refers Your Honorable Board to Document "B." No's. 1, 2
and 3, hereto annexed.
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NEW YORK , BOSTON AND PHILADELPHIA.

In large cities, where the population becomes very com
pact; where the schools must therefore necessarily be both
numerous and large, and where the number of teachers is
correspondingly great,

permanent local Normal Schools

have become indispensable for the supply of their wants. In
the City of Philadelphia, for example, probably not far
from one thousand Teachers are required for the supply of
the schools; while in New York a far greater number is con
stantly employed. In the Philadelphia Normal School there
are over two hundred pupil-teachers in training, while in the
two schools of New York City, there is an average of about
six hundred.

It will thus be seen, that a single State Insti

tution would be entirely incompetent to accommodate the
wants of the cities, having also due regard to the necessities
of the Commonwealth at large.
The City Normal.School of Philadelphia is one of the oldest
and most successful local Institutions of this kind of which
we have any precise information.

It has been in existence

about nine years, having been established in 1848, and is
strictly for the preparation of female Teachers.

Its course

of study is thorough and extensive, and is divided into the
following departments:—
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I. THEORY AN D PRAC TICE O E TEACH ING,

Lectures on the Principles of Education; tmbraeing Men
tal, Moral, and Physical Education; also, Instruction
in School Government and Teaching the Elementary
Branches,
Practice in Teaching.

II. DEPARTMENT OP MA THEMATICS.

Review of El ementary Arithmetic.
Instruction in Higher Arithmetic.
Algebra.
Geometry and Elementary Astronomy.

III. DEPARTMENT OF RHE TORIC.

Elements of English Composition.
Criticism.
Analysis and Synthesis of Words.
Rhetoric.

IV. DEPARTMENT OF ENGL ISH LITERATURE .

Biography of American and English Authors, and Analy
sis of their Writings.
History of English Literature.
Course of Reading.
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Y. DEPARTMENT OF HIST ORY.

Natural and Political Geography.
History of A merica.
History of England.
General History of the World.

TI. DEPARTMENT OP DR AWING AND WRITING.

Linear Drawing.
Drawing from Models.
Principles of Perspective.
Plain and Ornamental Penmanship.

yn. DEPARTMENT OP MCS IC.
Elements and Practice of Yocal Music.

TILL. MISCELLANEOUS.

Instruction in Natural Philosophy, Chemistry and Physi
ology, by Lectures.
Constitutions of the United States and Pennsylvania.

" In determining the pupil's claim to a certificate as a
properly qualified Teacher, three leading requisites are con
sidered, besides her moral qualities.

" I.

Her knowledge of the branches to be taught.

" II.

Her ability to impart instruction.

" III. Her general literary attainments.

82
" While it is self-evident that a teacher cannot teach that
which she does not know, it is equally true that a person
may possess knowledge, and not be able successfully to com
municate it.

The result of my observation is, that however

meagre the intelligence of many Teachers, yet it is far above
their ability to impart instruction, and that pupils suffer
much more from their Teachers, not knowing how to teach,
and what to teach, than from their ignorance of the subjects
to be taught.
" The great difficulty encountered by those who have had
the cause of public education most at heart, has been the
inefficiency of the teaching; and this must continue as long
as the ability to answer a few abstract questions on the sub
jects of instruction, is taken as evidence of the Teacher's
qualification, while her knowledge of the art of teaching, the
acme of a ll the Teacher's accomplishments, is unheeded.
" How striking the contrast between the mystifying, mis
leading and inefficient attempts of the mere scholar, to teach,
and the developing, educating, and even creating power of a
thorough Teacher; one who has studied the principles of her
art, and whose thoughts are exalted to the true dignity of
her work; having attained by her training that power of selfcontrol and perfection of professional skill which will enable
her, while guiding her pupils in the pursuit of knowledge, to
shed on their paths the radiance of her own bright example.
" In determining the literary qualifications of the candi
date for graduation, the results of every examination, from
the time of her admission to the completion of the full course
of s tudy, are considered.

In estimating her ability to teach,

and tact in school discipline, her performances in the School
of Practice, occupying about one-sixth of the time of her
pupilage in the Normal School, are taken as a guide.
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" The moral character, industrious habits, and integrity of
purpose of the candidate, are determined from an acquaint
ance extending through a period of time amply sufficient to
arrive at correct conclusions."
In reference to the School of Practice, the Principal, in
his able Report for 185-4, sa ys:—

" The first essays of the pupil-teacher are always made
under the close supervision of the Permanent Teacher, but in
her subsequent efforts she is left more to herself, until if
found competent to manage her class, she is left entirely to
her own resources. She is thus afforded opportunities to
compare the principles and theories she has been taught,
with the results of h er own o bservations, and submit them to
the unerring test of practice, subjecting her mental powers
to the severest exercise, impressing her with the responsi
bility of her calling, and perfecting her in the highest
qualification of her art, that of readily adapting her instruc
tions to all capacities.
"The pupil-teachers before meeting their classes, are re
quired carefully to study the lessons to be recited during
the day, that unembarrassed by the necessity of referring to
the text books, they may add interest to the exercises by
imparting information on a ll subjects to which the full illus
tration of the lessons in recitation may incidentally lead.
The necessity for reference to text books being removed by
such careful preparation out of sc hool, as to imbue the mind
of the teacher with the whole subject to be taught, the
instructions and recitations become to a great extent con
versational, and the formality so common to the school-room
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is avoided.

The attention of the pupils is more easily con

trolled, and animation and eagerness characterize the exer
cises of the class. Impressions are therefore more easily
made and more firmly fixed ; the confidence of the pupils is
secured ; finding

that their instructor is not' compelled to

rely upon the text book, they appreciate her as the teacher,
not as the task-master to compel the recitation of the con
tents of a book of which she herself may be ignorant.
" This branch of the Normal School, constitutes a most
interesting and valuable part of the Institution.

It is valu

able not only in reference to the immediate objects of the
Normal School, but also as an educational measure.

While

this school affords opportunities for acquiring by actual prac
tice, experience in the best methods of training and teaching
children, the pupil-teacher in the discharge of her duties as
an instructor, finds ample field for the exercise of her judg
ment; her mind is thus developed, her powers of application
are increased, and energy becomes a prominent trait in her
character.

In addition to these, her patience is disciplined,

and she acquires that steadiness of purpose necessary to con
trol and harmonize her efforts. Early accustomed to exertion
and responsibility, she acquires that expertness in manage
ment which nothing but early and properly directed practice
can give.

The responsibility of her position causes her to

reflect, and removes that levity and frivolity of character
which form so great an obstacle to the correct discipline and
instruction of children.
" In her capacity as a pupil-teacher, she for the first time
fully realizes, that her future calling is no less than to edu
cate the faculties and capabilities of a mind, whose sphere is
to be e ternity.

Thus impressed with the dignity and impor

tance of the profession for which she is training, she returns
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to her seat as a pupil, herself a better and wiser being.
While the advantages thus derived, in regard to the individual
discipline of the pupil-teacher, are so strikingly apparent, her
improvement in ability to teach and manage classes is d aily
exhibited in the increased facility with which she discharges
these duties."
In concluding his report for the same year the Principal
remarks that:
" The school has passed its inceptive ordeal, and having
taken a permanent place as an auxiliary to our Public
School System, its future must depend upon its intrinsic use
fulness as an educational measure.

All now seem to admit

that the most efficient and economical plan for improving our
schools, is to supply them with skillful teachers, specially
trained to their calling—imbued with a love for it—qualified
to guide the susceptible minds of children in acquiring in
struction—possessed of requisite knowledge of the branches
to be taught, and apt to teach."

PREPARATORY NORMAL SCHOOLS.

In order to arrive at proper results in the conduct of the
material concerns of life, man has learned that he must con
struct machinery adapted to, and commensurate with the
magnitude of the objects he aims to realize.

Experience has

demonstrated that, to secure desired ends, means fully ade
quate to their accomplishment are indispensable.

Does he

disregard this immutable law ? Its penalty is disappointment,
failure, loss.

It is unnecessary to cite examples in illustra

tion of this point.

Every domain of human effort, nay, the

whole boundless universe itself is a perpetual exemplification
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of t his common-place doctrine, and a moment's reflection will
satisfy any candid mind of its truth.
And again, if there be a single principle in the ceaseless,
endless routine of this working day life of ours, which may be
regarded as indisputably established, that principle is, that
the best results are most easily and economically reached by
an intelligent and equitable division of labor.

Whether the

forces to be applied be embodied in machinery or muscles, in
mind or matter, in any or all of them combined, it is never
theless the same.

The thrift of your workshops and your

busy manufactories, the speed, safety and productiveness of
your railway communications, the countless offspring of your
groaning printing presses, are they not in a pre-eminent
degree the legitimate fruits of this prolific law?

Look even

at those small carbonized fragments that make cheerful your
domestic hearths by tbeir ruddy glow and genial warmth ;
trace them back to their native bed and consider through
how many successive steps, through how many hardened
human hands they have passed to reach your grates and
thus to perform their kindly office.

Can you dispense with

one of those successive steps, those numerous and varied
machines, those multitudes of human hands ?
There is scarcely a material occupation or calling, however
humble, where this essential condition is not admitted and
fulfilled. Adequate adapted Machinery—Division of Labor—
these are the great Forces that propel the car of modern in
dustry as applied to all our business concerns and purposes.
They distinguish the present as a period of s plendid gigantic
achievements, from the past as a dreary epoch of unfruitful
endeavor.
W hat would be the consequences of a like faithful, assidu.
ous and intelligent application of means to the development
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of tho moral and intellectual resources of the community? to
the education of the minds and hearts of ou r children ? There
would not be a dilapidated or unsightly school house, nor an
unqualified teacher, nor an untutored child in all the lengths
and breadths of the land.

There would be little need of

counsellors and courts, of pauper houses and prisons, of jai ls
and gibbets.

Homes now s hrouded in the darkness of igno

rance and superstition, would beam with the light of rea son
and intelligence, while the desert places of our benighted
earth would bud and blossom like the rose.
The work of the true educator is exceedingly complicated
and difficult.

The subtle material upon which he labors is so

mysterious, its operations are so obstructed by causes both
internal and external which he cannot always fathom, there
is such an infinite variety in the constitution of different
minds and in their modes of manifestation that his efforts
even in his best estate must oftentimes prove as unavailing
as they are unsatisfying and disheartening.

He can know

the mind only through a patient observation and careful
classification of the phenomena which it exhibits.

It is thus

after long years that he at length is enabled to master its
laws which indicate the means and the methods required—
demanded—for its proper development and cultivation.
As therefore the task of the teacher is the most complex
and, as is admitted, the most important, that falls to the lot
of man, so should his machinery in its adaptations and adjust
ments, be as perfect as the means and the mind of man can
make it, and so should none but a master-hand be placed
behind to work it.
Gentlemen, it is one of the most promising signs of the
times, that we begin to discern, " as through a glass, darkly,"
and feebly to apply these momentous truths in the education
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of the people.

In some of our larger cities they are recog

nized and embodied in the machinery for public instruction.
We there find

Primary, Secondary, Grammar and

High

Schools, with a regular gradation of studies following each
other in logical succession, completely officered and furnished,
each adapting itself to the special work assigned it, each con
stituting a part of one consistent system of means whose end
is the complete and harmonious development of all the facul
ties of the human being.
This you will perceive is a step in advance of that disjointed
fragmentary system so generally in vogue ; made up of those
three incoherent steps, the too often wretched Primary or
Common school, the Academy, as at present organized, and
the College, between the two former of which, there is some
times not only no sympathy, but an absolute antagonism of
interest and of feeling.
Now in the special preparation of teachers there is the
same and if possible a greater necessity for this gradation of
labor and adaptation of m achinery.

A teacher must not only

know what to teach, but how and indeed when to teach.

To

learn the what is the subordinate part of his training.

To

comprehend and execute the how and the when is a problem
of f ar greater difficulty and importance.
The relations of the Preparatory to the Normal School are
similar to those of the Primary to the Secondary, or the
Grammar to the High School, or the Academy to the College.
As well, in conducting the general education of the young,
may we think of dispensing with the preparatory course of
the Academy or its equivalent, for those who are to enter the
College, as in training teachers properly, to dispense with the
Preparatory for those who are to enter the Normal School.
!\ hat could our Colleges accomplish were they to admit to
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their classes, those who were entirely ignorant of the elements
of the Mathematical and Classical Studies ?

The standard

of instruction in them would either at once fall to a level
with the Academy or else they would be entirely overborne
by a mass of heterogeneous materials'that would reduce them
to chaos.

And again, what would be the High School with

out its legitimate, necessary predecessors, the Grammar and
Primary Schools ?

It would evidently itself become either a

Primary or Grammar School.

As the education of the

youthful faculties is a progressive work, so must we have
machinery—Schools, if you please—organized and conducted
on a progressively ascending scale, in order to meet the exi
gencies of the case; and, moreover, these Schools, while each
performs its special functions, must harmonize with each
other; each must be a part of one consistent logical
whole.
The value and efficiency of too many of our Normal Schools
have been greatly impaired by being compelled to expend
their principal forces upon mere primary and academic train
ing, to the almost entire neglect of the special, professional
education of their pupils. This state of facts has arisen from
the almost absolute ignorance of these pupils upon those very
subjects which constitute the indispensable basis of all solid
attainments.

Preparatory Normal Schools then are neces

sary for the supply of this deficiency. But they are essential
for the accomplishment of another important object, which
will appear in the sequel.
Large numbers of those who graduate at Normal Schools
are liable to fail and do fail as Teachers.

Now, although this

in many cases is no fault of the Normal School, if properly
conducted, yet in many cases it inflicts serious injury upon
them, by bringing them into disrepute.

One unsuccessful
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Normal graduate will do as much injury to the cause of
Normal Schools as four or five successful ones perhaps can
repair.

And furthermore, it is obvious that the time, the

strength, and the means expended upon an inapt and unsuc
cessful pupil-teacher by the State, have been nearly or quite
wasted.

How then shall this serious evil be avoided ?

How

shall we, as far as possible, insure success with those who are
in training for the profession of the Teacher?

By prevent

ing those whose native aptitudes, with reasonable cultivation,
will prove insufficient to render them qualified for their work.
And this restraining influence the Preparatory School is
designed in an eminent degree to exert.

Here the proposed

candidate for the Normal School will not only receive a
thorough preliminary elementary training, but he will also
be subjected to a rigorous test as to his adaptation to the
employment of a Teacher.

He will be sent to a Primary or

Experimental Department to practice, under a rigid scru
tiny, the duties to which he aspires.

If a single trial be not

sufficient, it is to be repeated and re-repeated, until the ques
tion is, making due allowance for the fallibility of human
judgments, decisively settled.

If the result be favorable, he

is allowed to become a candidate for the Normal School, in
which, if he be admitted, his preparation is completed.

If,

however, the result be unfavorable, or even doubtful, he is
not permitted to be a candidate for the Normal School, but is
advised to seek other means of usefulness and support more
in accordance with his aptitudes and tastes.
It will thus be seen, that the Preparatory does even more
for the Normal School than the Academy for the College;
for not only does it qualify for the Normal School those who
may be fitted to enter it, but actually prevents from entering
those who are shown to be unfitted. It will be extremely
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difficult for a pupil to pass the ordeal of the Preparatory
School, the examination for admission to the Normal School,
and the course of training and final examination at the latter
Institution, and yet fail as a Teacher, except from extremely
untoward circumstances. It is thus that all these guards and
securities will be made to environ the sacred calling of the
instructors of our youth; and it is thus alone that our
apparatus for their proper training and cultivation will be
rendered adequate, consistent, and complete.
Having thus, although very imperfectly, elucidated some
of those fundamental principles upon which the friends of
Preparatory Normal Schools attempt to justify their estab
lishment, and to assign them their appropriate rank in a
comprehensive and philosophical scheme of public education,
the undersigned trusts that your Honorable Board will be
better prepared, if possible, to appreciate the munificent
liberality of one whose name should be held in grateful
remembrance by every citizen of New Jersey, through all
coming time; for it is through the unparalleled generosity
of Paul Farnum, Esq., of Beverly, that this Commonwealth
this day enjoys the high distinction of inaugurating the
first Institution of the kind, so far as known, on this side of
the ocean.

This may be sa fely called an unparalleled act;

because while others have given of their abundance an equal,
or even greater amount, to nobie and beneficent enterprises,
yet it has not been the good fo rtune of the too often despised
and neglected cause of Common Schools, to be thus unequivo
cally and substantially remembered.

Mr. Farnum has not

only thus rendered "material aid" to the Common Schools of
the State, but he has rendered it in such a manner as will
secure to them the greatest possible amount of p erpetual and
ever-increasing good.

By thus contributing to the thorough
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training of an endless succession of Teachers, qualified to
guide the susceptible minds and hearts of youth, his farreaching benevolence is destined to affect for good, either
directly or remotely, every household in the Commonwealth,
and,

indeed, throughout our widely extended country.

Surely, the hand of whole-souled benevolence will never be
able to find a broader or nobler field

in which to exercise

its activity, than this.
What Mr. Farnum has done, is doing, and intends to do,
Gentlemen, is already well known to you ; and the narrative
need not here be repeated.
The Preparatory School was opened on Monday the 6th
of October last, and its first term has recently closed.

The

result of the trial thus far has more than realized the antici
pations of its friends. There have been in attendance during
the past or first term, in all the Departments, about one
hundred and forty pupils. The courses of s tudy and training
are such as to make thorough elementary scholars, and also
to secure the peculiar objects of Preparatory Schools as set
forth in the foregoing discussion.

Another object of great

importance, it is believed, will also be attained, to wit: that
many of its pupils, with promising talents, who enter the
school with a view of preparing for other pursuits, will be
induced, by reason of the superior attractions which cluster
around the calling of the Teacher, when pursued in the light
of the great principles which lie at its foundation, to qualify
themselves for that noble and useful profession. Indeed, this
tendency is already developing itself; and by this means the
hope is indulged, that many of the most talented young per
sons in the State will be drawn into the great field of popu
lar education.
By reference to the accompanying Document [C-,] it
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will be seen that the school is arranged into four distinct
Departments or gradations, whose nature and objects are
fully explained in the proper place.

The design of the

school is such, that all the Departments, except the Prepara
tory, will in due time be self-sustaining; that is to say, that
all the pupils in the various Departments, except the pupilteachers in the Preparatory, will pay a tuition fee sufficient to
defray the necessary expenses of their instruction.

The

expenses for the training of those who propose to become
Teachers will be defrayed out of whatever endowments the
Institution may receive; and such pupils are required to give
satisfactory assurances that they will either teach on l eaving
the school, or advance to the Normal School to complete
their training, as before indicated.
Without going into further detail, the undersigned respect
fully refers your Honorable Board for additional information
to the Documents accompanying this communication, before
cited.

CONVENTION OF THE PRINCIPALS OF NORMAL SCHOOLS.

As a part of the current history of the Institutions which
form the subject of this Paper, the undersigned respectfully
refers your Honorable Board to Document [ D. ], herewith
presented, embodying the proceedings of a Convention of the
Instructors and Friends of Normal Schools, which assembled
at Springfield, Massachusetts, on the 21st of August last.
This event has undoubtedly given birth to a new educational
force, which will result in the more rapid extension, as well
as improvement of the system of Normal Training in our
country, and deserves to be noted as the commencement of
an era in the cause of educational progress.
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II. RELATIONS OF NORMAL SCHOOLS TO S OCIETY.
An Examination of the Eelations of Normal Schools to the Primary
and Higher Institutions of Learning, and hence to the Welfare and
Progress of Society.

Education, viewed in its most comprehensive sense, may be
defined to be both a Science and an Art..
As a Science, it investigates the laws which regulate the
harmonious development of the physical, intellectual, and
moral powers of the human being.
As an Art, it applies those laws to the cultivation, and, as
far as possible, to the perfection of man's three-fold nature.
Regarded in this imposing aspect, there is not an organ of
the body, a faculty of the mind, nor an affection or passion of
the soul, which its forces should not aim to reach, cultivate,
Strengthen, or subdue.
Between education and learning, between an educated man
and a learned man, there is a marked distinction.

While

profound attainments in positive knowledge are by no means
to be underrated or undervalued, neither are they to be sub
stituted for that thorough discipline, that careful training of
all the powers and faculties which alone can give sound
minds in vigorous healthy bodies—which makes one know,
feel and practice his duties and obligations to himself, to his
family, to his neighbor, to humanity, and to the beneficent
Author of his being.
A merely learned man is one who has made profound at
tainments in knowledge, regardless of the ability requisite to
make those attainments available for the elevation and im
4
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provement of his fellow-creatures, and for the advancement of
human society.

He may be apt to acquire, but incompetent

to impart, to disseminate, to use, to apply.

An intellectual

giant, he may be a moral dwar f, a social non-entity, a phy si
cal imbecile ; a human enc yclopedia, his stores of knowledge
may be, and often are, locked up within the narrow precincts
of his own i ndividuality.
An educated man, on the other hand, is he who superadds
to his knowledge the skill, the disposition, and the ability to
use it for the promotion of the great objects of human e xist
ence—for the moral, intellectual, social and material progress
of humanity.
tion.

He is a man of action as well as of acquisi

He is not only an intelligent, but ar useful man ; a

healthy, vigorous man; an honest man, " the noblest work
of God."

He measures h is actual attainments in knowledge

and virtue, in a great degree, by their availability and h it
opportunity for bringing himself and his brethren into har
mony with those immutable laws by which the Creator upholds
and governs every domain of his universe.
The most perfect type of human wisdom and of human
power would therefore undoubtedly be what may be den omi
nated an educated scholar; or, if you please, an educated
learned man.

Such a man contains within himself not only

a vast reservoir of power, but he is at the same time, so to
speak, the engine through which that power is applied and
the engineer to control its movements and guide them to the
production of noble and beneficent results.
But there is another fundamental truth too often disre
garded, which in this connection may not be altogether out
of place.

The Creator, in his infinite wisdom, while bestow

ing upon his creatures the same general characteristics of
mind and soul, while giving to all the same order of faculties,
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has yet impressed upon each, to a certain extent," a peculiar
and special individuality.

Mankind may thus be said to be

an embodiment of unity in diversity.

While all have powers

to be developed and cultivated, while all have responsibilities
to meet and duties to perform, yet it is not to be supposed
that all are to be fused in the same crucible, or run through
the same stereotyped mould.

As each has, to a limited

extent, a peculiar organization, so has each a correspondent
special adaptation ; and this adaptation is to be sought out,
preserved, improved, and, as far as possible, perfected, to the
end that each individual may be prepared to act well his
part in the grand drama of human life.
Now, Gentlemen, the question is, what kind of men does
Society, does our Commonwealth, does our Country, does the
World most need?

This is the great question of the age;

and upon its proper solution depend not only the welfare and
progress of society, but its very existence also.
Since human society is made up of rational beings, if it
has wants, those wants must have their origin in the neces
sities of the individuals that compose it. But the necessities
of individuals may all be summed up in the means that are
required for the proper development and expansion of their
manifold and undying faculties.

The more perfect and the

more widely diffused these means, therefore, the more perfect
the society and the less its wants.

It hence follows that the

great, unceasing, relentless want of society is, that of culti
vated, refined, and in the fullest sense of the term, educated
men; not the learned few, but the educated many. This want
properly met, subordinate ones will gradually disappear; and
the innumerable forms of vice and crime, of injustice and
wrong, with their endless train of nameless woes, will be
supplanted by the benignant reign of virtue and intelligence,

97
and the consequent blessings of individual and social order
and happiness.
"So shall licentiousness and black resolve
Be rooted out, and virtuous habits take
Their place; and genuine piety descend,
Like an i nheritance, from age to a ge."

It is evident, that for the rearing of such individuals,
and for the production of such results as these, it is idle to
rely upon divided, and one-sided, and partial efforts. " As
the greatest want of human society is man himself,—man,
"broad-shouldered, symmetrical, swift" man, purified, enno
bled, exalted—man, trained, individualized, educated,—so it
is equally clear that the means for the accomplishment of
this end must be commensurate with the lengths, breadths,
depths and urgency of the want which is to be supplied.
Such a work needs, nay, must have, to succeed, the unflag
ging interest, the untiring zeal, the undivided influence, the
cordial sympathy, the earnest co-operation of every citizen,
irrespective of party, sect, or creed.

In the solution of this

complicated problem, the family, the school in all its grada
tions and ramifications, the parent, the Teacher in all his
varied relations, the patriot, the philanthropist, the Chris
tian, each and all have solemn duties to perform in virtue
of a common existence, common interests, and a common
destiny.
The development of the mind, body, and all the parts of
human life must, to be real, from the nature of the case, be
progressive and slow.

Beginning with the first

dawn of

being, the work must advance by toilsome, gradual steps,
through the successive periods of infancy, childhood and
youth, up to the maturity and vigor of symmetrical manhood.
So far as Nature is left to carry on the processes of tuition,
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she faithfully observes her own well-defined and benignant
laws.

It is only man in his blindness and ignorance that

errs, and mars the exquisite handiwork committed to his
charge.

The great problem then, in the education of the

present day, is to observe, to learn and to apply those whole
some lessons which Nature is ever ready to impart for our
guidance and direction, in the work before us.
The first lessons of infancy and early childhood are taught
in the school of home with its clustering affections, its deeptoned sympathies, and its winning smiles. It is here that the
foundations of the future character are begun.

It is here

that for good or evil the young mind receives its first impres
sions.

Are these foundations laid in intelligence and founded

in love ? Are these early impressions all faithful transcripts
from pure and pious hearts?

If so, there is more than a

presumption, there is almost a certainty, that the race thus
commenced will be one of virtuous youth, of honorable, use
ful manhood, and of tranquil old age.

If otherwise, there is

more than a prophecy of a weary, wasted life, and an ignoble
end.
From the home-circle, passing to the pupilage of the Pri
mary School, the child is subjected to the more direct appli
ances of the educational process.

It is here, and at this

tender age, that the potent influence of the professional
I eacher is first brought to bear upon his impressible nature.
If, perchance, the home-training has been, and still is, wise
and judicious, the task of the Teacher becomes comparatively
easy, and his burden light; for he has but to co-operate
with the parent in the continuation of a work already begun.
P>ut if, as in a majority of cases, the education of the fireside
has been a work of perversion and misdirection, if only a
superficial foundation has been laid, if habits of disobedience
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and disorder prevail, if there be an absence of parental sym
pathy, co-operation and support, his position becomes one of
almost overwhelming anxiety and insurmountable difficulty.
It is at this stage, and surrounded by these common—alas !
too common—circumstances, that he is called upon to exer
cise all the skill and all those high attributes which his
nature can command, for the promotion of the work com
mitted to his charge.
Even under the most favorable conditions, the merely in
tellectual training of the young is a task of exceeding com
plexity.

To comprehend the capacities, the peculiarities,

the attainments, the wants of individual minds; to bring them
under a proper classification; so to adjust the processes of
tuition as to arouse their latent energies into vigorous action;
to awaken a desire for advancement in the paths of knowledge;
to stimulate each and all to manly exertion and a heroic selfreliance, is an undertaking of no ordinary magnitude.

But

when, superadded to this, the Teacher is called upon to guide
the development of those still higher attributes of our nature,
to impress upon the young those lessons of morality and
Christian virtue, those duties which they owe to themselves,
to their fellow-creatures, and to their Creator; when he
passes a step further and assumes to train his charge to the
practice of these duties, he undertakes a work which, in mag
nitude and importance, is commensurate with the imperish
able nature and the priceless worth of the material upon
which his forces are expended.
It is thus that we are to look to the joint partnership of
the family and the Primary School for the origin and early
development of that perfect stature of manhood which the
world so much needs, and which will surely yet rise up to
adorn, to dignify, and to bless a coming age.

It is to these,
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and especially to the latter, that we are to look for those
peculiarly complicated and philosophical formative processes
that alone can bring order out of c haos, give to the youthful
mind its shape and direction, inspire it with an undying love
of truth, impart to it those habits of patient application and
of methodical procedure so essential to conduct it to definite
and useful results, and implant the desire and prepare the
way for that more enlarged culture which successive schools
of superior grade may be so well adapted to secure.
If this great work be not done by these agencies, then it
will n ot be d one at all, and we may as well abandon the ex
periment of a comprehensive system of universal education.
It is in vain that we endeavor to make up in the High School
and the College for the radical deficiencies of the Common
School.

As well may we attempt to purify the fountain by

cleansing the stream that flows from it.

The functions of

the Primary School are pre-eminently formative and funda
mental ; and beyond this work it cannot, with either propriety
or safety, be allowed to go.

To depart from it is unmitigated

failure and irreparable injury.

The task which in the

economy of Nature is assigned to it, is all that the most
assiduous care, the most ample means, and the most untiring
devotion will enable it, under the most favorable circum
stances, to fulfill.

Its work well done, that of its legitimate

successors will, with comparative ease, be accomplished.
Beyond the Primary Schools, in a complete system of
education adapted alike to the wants of our varied na
tures and to the necessities of human society, there must
lie, on the one hand, properly organized and conducted, the
Giammar School, the High School, and the College, or their
equivalents; and on the other, the "Real" and the Poly
technic Schools, little known in our own country, but des-
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tincd in the future to take their appropriate places in the
great scheme of public instr uction.
These two distinct classes of Institutions are undoubtedly
the types of two distinct forms of education, each complete in
itself, and each adapted, under suitable organization and
management, to meet two distinct classes of wants in the
economy of society.

These wants may be denominated the

Philological, or those which pertain to language in its rela
tions to thought, including grammar, rhetoric, criticism, the
interpretation of authors, history and antiquities; and the
" Real," or those which rela te to objects or things, and their
relations to each other and to man himself.

These classi

fications seem to be en tirely natural, and to some extent, the
result of that special organization and adaptation, before
alluded to as existing in individuals of the human species.
The Institutions of the first class named, followed out to
their legitimate specialties, give rise to Schools of Law, Di
vinity, kc.; while those of the second, lead to Schools of
Medicine, Natural History, Mining, Engineering, Agriculture,
and others of like character.
Of these two forms of education, the first, for obvious
reasons, is the most ancient and the most prevalent.

But

with the rapid development of modern science and its appli
cation to the manifold purposes of life, it cannot be doubted
that the " Real" will assume that position in the regards of
mankind to which its transcendent importance entitles it.
And not alone on acco unt of the merely utilitarian tendencies
of science is it destined to be more generally cultivated
through the instrumentality of schools, but pre-eminently,
because it unfolds to man the creature an unfailing source
of happiness and felicity in the contemplation of the works
of the Creator; enabling him, through a mastery of the

102
laws of the material universe, better to comprehend the great
plan of God in creation, and leading him to adore and praise
that All-wise and Eternal Being who hath thus indeed mani
fested himself "Philologically" and "Really," in the two-fold
sense of his word and his works.
If, Gentlemen, the foregoing brief summary has been made
intelligible, it will readily be understood that from the Pri
mary School as a foundation, other Institutions must succes
sively arise adapted to carry on to completion the work already
begun.

They should flow from it as naturally as the stream

flows from its source, widening and deepening with each influx
of its tributaries as it moves majestically onward to the
sea.

When we understand and appreciate, as we ought, the

object which these successive Institutions are designed to
answer, we shall give to them such an organization as will fit
them for the progressive development of the complex forces
of our three-fold nature.

They will thus become but logical

parts of one consistent harmonious whole, each adapted to its
special functions, each laboring for and aspiring to the same
desirable and comprehensive end.
From this commanding stand-point, having in full view the
nature of the work which the education of the present, day
proposes, as well as the entire system of means by which this
work is intended to be accomplished, it is an easy task to
trace the relation of Normal Schools to the great scheme of
public education, and to the welfare and progress of that
society whose most urgent necessity is that of earnest, enter
prising, active, working, intelligent, moral, religious men, de
voted to the great interests of their species and to the
fulfilment of those high destinies which man is placed here
to work out.
It will be easily seen that they aim to strike a powerful
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and effective blow at evils at once radical and deep, that they
peek to remove difficulties and impediments at once s erious
and overwhelming, which beset man at the very outset of his
disciplinary and preparatory career.

Descending to those

deep well-springs of individual and social life, welfare, pro
gress, and happiness—the Primary Schools—they labor to
purify, elevate and improve.

Recognizing the simple truth

that "it is the master that makes the school," they take the
teacher by the hand, unfold to his view the fearful and won
derful structure of this complex physical being, teach him to
look in upon the mysterious spirit that animates it, to under
stand, as far as possible its nature and capacities, to o bserve
its manifestations, to master its laws, to investigate the
methods by which its subtile forces are to be drawn out, train
him to their application, and send him forth over the lengths
and breadths of the land to wake up the latent energies of its
embryo citizens, to infuse into the home circle a higher appre
ciation of parental duty and obligation, and to animate the
public heart with a livelier interest in that great work which
should ever be its chief concern.
Hence it is that Normal Schools, by the direct and power
ful influence which they must inevitably exert upon the
principal sources of public intelligence, virtue, and happi
ness, will serve to invigorate and intensify the entire social
organization.

If conducted in accordance with their true

intent and spirit, if conducted as they may and should be,
they will do more in the course of years for primary edu
cation, for the education of the fireside

and the Common

School, and hence for the real welfare of society, than all
other agencies combined.

For who does not know that the

moral and intellectual renovation of entire neighborhoods is
often effected by the almost silent, yet potent influence of a
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good school and a faithful, intelligent, skillful and conscien
tious Teacher of youth?

The heart of the true parent is

said to be bound up in his child; and if the Teacher can
mould that child—like clay in the hands of the potter—to
his will, by what a natural and easy transition may he not
work upon the parent too ? leading him to a knowledge and
practice of the duties which he owes to those who are dear
to him as the " apple of his eye," and to his brethren of a
common heritage.
But Normal Schools, by virtue of their diffusion of the
great principles of education, and the improved and philoso
phical methods of training based thereon, by the desire and
ability for further advancement which they impart through
their pupils to the young, by the habits of manly self-reli
ance which they instill and by the almost incredible abridg
ment of labor and of time which they secure, are destined to
play an important part in that modification and regeneration
of all those institutions growing out of the Primary Schools,
which are certain gradually to take place.

These Institu

tions will be forced to reorganize on a more comprehensive
and philosophical basis.

They will be obliged more fully to

recognize the great truth, that the office of the school, of
whatever grade, is not, and cannot be, to make profound
scholars, but rather to train the powers of the student; to
arm him with the means and methods, by the proper and dili
gent use of which he may himself become learned, and wise,
and good ; to teach him the uses of knowledge ; to qualify him
for its judicious application ; to impress upon him the dignity
and duty of labor: and thus to qualify him for whatever
position on the busy stage of life a beneficent God may
assign him. '
e need not mistake the signs of the times; we need not
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close our eyes and e ars to th e teachings of experience. What
has been done, and is d oing on another theatre, can be don e
and will be done in our own land.

While this grand idea

of education has attained on a less congenial soil a degr ee
of development hitherto unequaled and unknown, how can we
doubt that, fostered by the genius of a people and a govern
ment, whose hopes and whose safety are based upon its
legitimate results, it is destined here, to its noblest, fullest,
most unlimited expansion.

In those countries where educa

tion is the most complete and the most universal, Normal
Schools are the most numerous and the most nearly perfect;
and they have been the all-potent agency, by means of
which, this completeness and universality have been reuched.
They have accomplished this work by regenerating and vivifying the Primary Schools, impelling them to lay a broad
and deep foundation, as well as creating an unconquerable
desire in the youthful mind for higher attainments, by a
rigorous mastery of elementary principles and a judicious
application of the same at every stage of its progress.

Dis

carding the dogmatic modes of teaching which compel the
pupil to take on trust the unqualified dicta of the Master,
and which are alike destructive of intellectual freedom and
rational progress, they aim to develop and to disseminate
those means and methods of tuition which result from an intel
ligent perception and application of those laws which God has
imposed upon the human faculties.

And while laboring for

the improvement of the intellectual, they strive also to draw
out the moral powers and to inculcate those kindly, cour
teous, and fraternal sentiments which should regulate the
intercourse of mankind in the routine of social life.

Passing

even further still, they have been made the instruments for
infusin" into the entire texture of the Teacher's life, en8
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abling him thus to inculcate it in turn upon the hearts of the
future citizens, a spirit of contentment with whatever lot in
the order of Providence may be assigned him, and a faith
ful discharge of the duties, however humble, which that lot
imposes.
If we do not under our own genial skies mould them to
the accomplishment of all, and more than all, of the high
purposes which have been indicated, it will not be because
of t heir exotic origin, or of their inherent incompatibility with
our peculiar needs, or of their lack of a direct and powerful
relation to our most vital interests, either as individuals or
as a people, but rather because of our blind ignorance of
their true nature, distinctive objects, and priceless value, or
to a perverse determination to close our eyes to the light
alike of immutable truth and of enlightened experience.
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HI. THE FU TURE O F N ORMAL S CHOOLS IN THE U NITED
STATES.
He who in this country sits down deliberately to calculate
the cost of its Teachers, at the same time puts a price upon
the privileges and the blessings which under the benignant
sway of its government, he is permitted to enjoy.

And on

the other hand he who w ould even approximate to the value
of our true, intelligent, and faithful Teachers must, as a pre
liminary step, absolutely determine the value of these same
privileges and blessings.

And again, he who feels that under

the operation of this principle of self-government, he has a
superabundance of the good gifts which it imparts, will find
that the most philosophical mode of removing these incum
brances is to offer a premium for incompetent and inefficient
School Masters, and send them abroad to stultify and pervert
the juvenile mind of the community.
Eut if there be any who feel deeply sensible that an
abnormal abridgment of their rights and privileges has
already occurred; if there be any who have a remote sus
picion that justice, is a costly commodity, and difficult to
secure, at any price, that virtue and truth are held at a ruin
ous rate of discount, that portentous signs of anarchy and
disorder are distinctly visible, that pauperism, idiocy, insanity,
vice, and crime, already stalk abroad over the land in frightful
procession, that our houses of correction and our penitentaries are unduly patronized, that the demons of corruption,
avarice, and misrule, like so many vampires, are extracting
the life blood of the body politic,—if any have come to a reali
zing sense of these startling facts, they are in some measure
prepared to appreciate the value and importance to the Re
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publican Commonwealth of a band of whole-souled, welltrained, and devoted Teachers of youth.

If passing a step

farther, they are penetrated by an intense desire to see these
evils eradicated—not covered—and if they in honesty and
sincerity, seek for the most effective means for their removal,
they have but to exercise that ordinary common sense so
highly commendable in every other pursuit, to perceive, and
to know, that these same humble Teachers, imbued with the
humanitarian spirit, filled with a sense of the magnitude of
their mission, specially drilled and prepared for their special
work, and full of energy and zeal for its accomplishment,
—that these offer the surest, the only practical mode for the
solution of so great and so important a problem.
The Prussians say that, "whatever you would have appear
in the life of a Nation, you must put into its Schools."

But

they may with equal truth, go still farther, and affirm that
whatever you would put into its Schools, you must put into
its Teachers, and whatever you would put into its Teachers,
you must first put into its Normal Schools.

No combination

of words could be made more forcibly to express the direct
and intimate relation of the Normal School, not only to the
people, but to the Government itself.

In determining the

future of these Institutions, therefore, their numbers, their
influence, in moulding the moral, intellectual, social, and
political character of our people, we may say with impressive
distinctness, that we likewise determine the future of our
Government as founded upon the principle of popular virtue
and intelligence.
Wherefore, does it not become our Government and every
subject of that government by every means in its and his
power to multiply, build up, and perfect that instrumentality
by which more than by any other, the blessings of liberty are
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to be preserved, perpetuated and increased, through all
coming time ?
In Europe, these Institutions have been, according to our
ideas, perverted to the strengthening, preservation, and per
petuation of arbitrary power.

But how much more may they

become the means in the hands of freemen for the propaga
tion of the great doctrine of equal rights, and of the inviola
bility of our immortal natures, as well as for cementing those
ties of unity and of brotherhood so conductive to the welfare,
progress and happiness of a free people.
The great length of this paper will not permit a more
extended development of the train of thought here initiated,
and the undersigned is compelled somewhat abruptly to ter
minate it by the enunciation of a few concise, yet self-evident
propositions which must commend themselves to the assent
and approbation of e very honest and intelligent mind.
1. A Free Government is, and ever must be based upon the
fundamental idea of virtue and intelligence, universally
diffused among the people.
2. This virtue and intelligence can be adequately secured
only by means of the thorough mental and moral training
afforded by a general system of effectively administered
Schools.
3. These Schools depend for their value and efficiency
upon a perpetual supply of well trained and properly qualified
Teachers.
4. All experience, no less than the dictates of common
sense, has demonstrated that an adequate supply of compe
tent Teachers, fitted for the high duty of rearing a Nation of
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intelligent Freemen, can be secured only through the instru
mentality of Normal Schools comprehending their great
and distinctive mission, and organized and conducted with
direct reference to the fulfilment of that mission.
5. Whence it follows that when these self-evident truths
come to be fully understood and acknowledged, Normal
Schools will become co-extensive with the wants of the people,
and co-equal with the power, the dignity, and the importance
of the Government itself.
Wherefore let these impressive truths sink deep into the
hearts of all who cherish the priceless blessings of good
government and of social order.

Let them be pondered by

those upon whom is imposed the responsibility of conducting
the Normal "Experiment," that it be so conducted as to
vindicate that

perfection of

these Institutions repose.

common sense upon which

Let them be weighed by the

great mass of our "Popular Sovereigns," and by their
servant, the Government, whose first

duty it is to foster,

encourage, perpetuate, and support.

Let them not only

sink deep into the heart, let them not only be pondered
and weighed, but let them spring up and bring forth prolific
fruits to the enduring welfare and glory of our country, and
the happiness of our race.

Ill

IV. PROGRESS, C ONDITION, A ND P ROSPECTS O F T III3 INSTITUTION.
NUMBER OF PUPILS.

By reference to the First Annual Report of the under
signed, it will be observed that during the first term, which
commenced on the 1st of October 1855, there were fortyfour pupils in attendance.
The following table p resents the attendance and sex of the
pupils for the successive terms to the present time. During the
First term, there were Males 13, Females 31, Total 44.
Second "

"

"

"

22,

"

47,

u

Third

"

"

"

25,

"

62,

" 87.

Fourth " to date, "

«

21,

"

69,

" 90.

"

09.

The present term has been opened but two weeks, and ad 
ditions to the number in attendance are made almost daily,
with a reasonable prospect that this number will be further
increased to one hundred or more, before the close of the
session to terminate June 18th.
By an inspection of the foregoing figures, it will be seen
that the growth of t he Institution has been constant and pro
gressive, although not rapid, and this fact constitutes one of
the most fortunate circumstances in its history.

It has been

sufficiently rapid to demonstrate an increasing appreciation
of i ts nature, objects and advantages, while it has been suffi
ciently gradual to allow a more healthful and perfect de
velopment of its plan of organization than otherwise would
have been possible, and a most thorough and rigorous
course of training for those who have come up to participate
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too in its benefits and its privileges.

It will be observed also

that a large majority, or about two thirds of the pupils have
thus far been females.

This is also in many respects a

favorable circumstance, since the most pressing want of the
schools is at the present time that of s killful primary teachers,
while by many, females are believed to be better adapted to
this important and responsible position than males.

A com

plete catalogue of the names and residences of those who have
been connected with the Institution from its organization,
together with the occupations of their parents, and the repre
sentation from the several counties is herewith annexed.
[Document "E."]

EXAMINATION AND ADMISSION OF PUPILS.

The mode of e xamining candidates for admission in writing,
so fully described in the communication by the undersigned,
to your Honorable Board, for last year, has been continued
to the present time.

This preliminary test of attainment

and ability is undoubtedly more satisfactory than any other
one th at can be employed.

But the experience, not only of

this Institution, but of others in high standing, proves that
even this rigorous method is not of itself entirely satisfactory
in many cases.

The full scope and intent of a printed

question addressed to a candidate will not always be as
easily apprehended as if

propounded by the voice and

manner of the living teacher.

It has hence been found that

the candidate could not under such circumstances do himself
that justice which the objects of the examination render so
desirable.

Accordingly the plan of superadding an oral

examination to the written has been adopted, thus rendering
the required test much more certain and reliable.
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It may be well to remark that this examination has not
thus far after all, been instituted so much for the purpose of
determining the question of admission as that of the classifi
cation of the candidate.

Indeed had the standard of admis

sion established by the Board been with any degree of rigor
adhered to, not a dozen pupils could from the organization
of the Institution to the present time have been admitted.
In nearly every case, these examinations have developed a
most lamentable want of those elementary attainments, and
of those habits of accuracy, thoroughness and method which
form the essential basis of all true culture.

No more positive

and conclusive evidence of the necessity for Normal Schools
could well be afforded than these same examinations have
brought to light; for it should be understood that many of
those received into the school, have taught in the public
schools of the State for several years.

None have therefore

been rejected, but the Institution has rather striven to vindi
cate its usefulness by descending at once to the wants of
those for whose benefit it was established.

COURSE OF STUDY AND TRAINING.

The course of study remains the same as indicated in the
last report, and will be found in the semi-annual circular, a
copy of which is hereto annexed.
It will be borne in mind that this course was chosen with
special reference:
1st, To the immediate and pressing wants of the Public
Schools.
2d, To the conviction that a thorough and scientific know
ledge of the so called Elementary Branches, is absolutely
essential to good scholarship, and that they are better adapted
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when properly used, to secure those habits of attention, order
and method so conducive to the future progress of the pupil,
than any other means at the disposal of the teacher.
3d, To the application of these branches in the daily walks
of practical life, and ;
4th, To the appropriateness of the whole for the proper
discipline and expansion of the minds of those who are to
become the educators of the people.
The experience of the past year has served but to verify
the propriety of these conclusions ; it has dispelled the fears
of many who entertained the belief that however necessary
it might be to return to first principles and to " dwell long
among the elements," yet, that pupils of the Normal School,
and especially those of advanced age, who had already
been teachers for several years, would be unwilling thus
to turn back to the work belonging properly to the years of
childhood.

Scarcely a murmur of dissatisfaction has however

been heard, from the beginning to the present time; or, if so ,
a few days only have sufficed to convince the most skeptical
that their true interests were best subserved by submitting
themselves to the rigors of the elementary course as here
pursued.

So thorough and exacting are the methods of pro

cedure to which the pupil is subjected, that even the most
common place topics of discussion are frequently invested with
the freshness and originality of a first introduction.

He is

taught to take nothing on trust, he is trained to look beyond
words to ideas and principles, beyond books to subjects.

He is

encouraged to descend to the foundation of his subject, to seek
for the natural order of its development, to pass, by natural
gradations, from the simple to the complex, from the known
to the unknown, and then to a clear, concise, and logical
exposition of the knowledge thus obtained, through the media
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of both vocal and written communications, and where possible,
through the no less expressive language of F orm.

In general

he is allowed to go through these processes without interrup
tion or the suggestive aid of questions.

He thus not only

masters a subject in its various parts and connections, but also
obtains a clear conception of it as a whole, of its relations to
kindred subjects, and by these various forms of reproduction,
he impresses it, as it were, indelibly upon the mind, and
applies it to some practical purpose.

His performances are

subjected to the ordeal of s earching yet kindly and generous
criticism from his classmates and teachers, both as to matters
of f act and modes of ex pression, and not unfrequently in cases
of marked deficiency in either of th ese respects, he is required
to traverse and retraverse the field of inquiry, until by dint
of repetition, habits of almost absolute accuracy are estab
lished and confirmed.
These methods are founded upon the assumption that in
conducting the education of the individual, three distinct
steps are to be taken, to wit: 1st. That of acquisition. 2d.
That of reproducing in as many different forms as the nature
of the subject will allow.

3d. That of applying as far as

possible the knowledge which has been acquired.
The careful observation of any intelligent person will co n
vince him that in vast numbers of our schools not even the
first of these steps is fully and properly taken.

Pupils are

too often presumed to know and to understand that of which
they are profoundly ignorant.

Their supposed attainments

are not subjected to that unerring test which the second step
above-named inevitably secures.

IVe can never be positive

as to our acquisitions, until we have given them an embodi
ment in a language that addresses itself to some one of our
senses.

There may be some limitations to this rule, but it is,
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to say the least, a safe one to follow in our efforts to educate
the young.
The failure to accomplish even this first step, is what gives
to the inmates of our schools those hesitating, doubting, un
certain habits, so generally exhibited by students, when sub
jected to the test of a searching examination, or of the re
quirements of actual life.

But when on the other hand,

intelligent acquisition has been made certain by the process
of a thorough and unassisted exposition, all doubts are dis
pelled, and habits of hesitation and distrust are supplanted
by those of rational independence and manly self-reliance.
The third step, or that of applying, is somewhat involved in
that of reproducing. For in giving expression to the ideas
we m ay have acquired through the various media at our com
mand, vocally, in writing, and by means of drawings and
other illustrations, we not unfrequently give to them their ful
lest practical effect. For example, a student, before the Black
board, with crayon in hand, reproducing and illustrating the
principles of Language which he may have mastered, is by
that very operation answering the great end of the study of
language, namely, that of enabling him to speak and write with
ease, accuracy and force. In many other cases, this process is
carried as far as it well can be in the school, when the pupil
is l ed to consider what the ends and uses of his studies may
be, and in what mode, th,ey may under favoring circumstances
be applied.

In moral education, the third step is reached

when the individual having become positively acquainted
with his relations to his fellow beings and to his Creator,
labors to subject himself to the laws which are imposed upon
him and to discharge the duties he owes to his brethren and
to his God.

And in the development of the body, it is like

wise essential that we first know the laws which regulate its
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manifestations, and then that we reproduce a nd apply them
by proper attention to diet, warmth, exercise and the like.
Now it appears to the undersigned that a more general
diffusion of these ideas would tend to give greater definiteness
and point to the practice and hence to the results of our
schools of every grade. It is the faithful application of t hese
three principles, carried into all the departments of e ducation,
that constitutes the genuine and philosophical training that
man requires, preliminary to his debut into active life.
Certain it seems that no teacher imbued with the proper
spirit, with these thoughts ever before his mind, could fail to
realize from their application the highest satisfaction and the
most abundant rewards.

ENGLISH LANGUAGE.

The investigation of the English Language is so conducted
as to give the pupil a clear conception, and impart to him the
power of a ready application of its laws.

It is presented to

his view as a means for both the vocal and written expression
of ideas.

To secure the first of these results, he finds him

self compelled to analyze and to practice the vocal elements
as represented by the letters of the Alphabet, and to combine
these in the formation of syllables, words, sentences and
paragraphs.

A clear and distinct articulation being ac

quired as a foundation, he is progressively led to the cultiva
tion of the higher graces of elocution, such as emphasis,
modulation, and expression, as determined by a thorough
comprehension of the meaning of that which is to be uttered.
In order to understand the structure of the language, and
to perfect himself in the difficult art of Composition, he is
required first

to commence a systematic study of words as
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words.

The rules for the formation of derivatives are

thoroughly mastered and practically applied by repeated ex
amples written upon the Black-board, analyzed and orally
spelled. Then follows an examination into the origin of words
drawn from other languages. These words are traced back to
their original roots; the meaning of these roots is determined;
the prefixes and suffixes are successively added; their signifi
cation, together with that of the word in its various stages of
formation as modified by them, is fully discussed and under
stood.

All these processes are worked out upon the Black

board by the pupils of the class, and the whole subject is
thus addressed to the eye as well as the ear, while the con
stant practice in spelling by both oral and written methods,
thus secured, tends greatly to promote accuracy in this
highly important, although much neglected art.

This work

accomplished, the consideration of words in their relations to
each other, in the formation of the sentence, and the analysis
and synthesis of the sentence itself follow in regular order.
And in the meantime, practice in composition is regular and
constant. The productions of the pupil are frequently re
written upon the Black-board, carefully scanned and judi
ciously criticised.

The reasons for these criticisms are

clearly stated, and all are thus enabled to profit by the per
formances of each.

To such an extent is this exercise of

composition carried, that impromptu essays are frequently re
quired from the pupil in presence of h is class, thus subjecting
his aptitudes in this direction to the severest of all tests.
In this interesting and practical way, all the graces of a re
fined and elevated style may be gradually cultivated, while
the too often dreaded task of composition writing is entirely
relieved of i ts odious features and rendered as attractive as it
is useful.
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s a further means of cultivating skill in didactics, it is
sTdTf t0rintr°dUCe the Practice of oral debate and the
study of parliamentary Law. This branch is justly entitled
to a place in our schools, not only on account of the discipline
it imparts, but of its growing utility in the daily concerns of
life.

Nearly every citizen of o rdinary intelligence is liable at

almost any time to be called upon to preside over or take
part in the proceedings of public meetings and deliberative
bodies, and there seems to be a peculiar propriety in qualify
ing teachers to impart this requisite knowledge in the schools
of the people.

GRAPHICS.

Since the date of the last report, an entire change has been
made in the mode of conducting the Departments of Penman
ship and Drawing.

An attempt has been made to relieve

these useful branches of those too purely empirical methods
of procedure which so often characterize them, and this
attempt has been in the highest degree successful.

Those

analytical processes, so useful in other departments of s tudy,
are readily applicable to the science and art of penmanship.
The various and seemingly complex forms of the letters of
the alphabet, as used in writing, it is found can readily be re
duced to two or three simple fundamental principles, a proper
knowledge and practice of which greatly abbreviate the labor
and time of the student in the acquisition of a legible and even
elegant style of Chirography.

The first

step is to under

stand these elemental forms, and to trace their combination
in the formation of l etters. This leads to a proper cultivation
of the eye.

The second step, is to train the muscles to the

process of reproducing them.

For this purpose, the most
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easy and graceful position for the body is sought, and the
hand and arm are then disciplined to a ready execution,
under the vigilant scrutiny of a superintending master.

The

practice is thus so conducted that the teacher has absolute
command over every movement.

The pupils are placed in

such a situation in relation to the teacher, that the latter can
instantly detect the slightest deviation from the proper
position and movements of the former.

While this method

secures practice, without which perfection is impossible, it also
directs that practice into the right channel, thus insuring the
greatest progress in the least time.
Treated in this philosophical manner, Penmanship may be
regarded as a branch of, and introduction to, the useful art of
Drawing. The former is less extended in its scope than the
latter, because it is limited to the twenty-six letters of the
alphabet as its subjects of study and practice, while those of
Drawing are as illimitable as are the forms of nature itself.
The practice of requiring pupils to spend their time in
copying mere copies o nly, is believed by intelligent educators
to be productive of very profitless results.

To reproduce a

picture is a work of mere mechanical imitation, demanding
little, if any, exercise of the higher powers, and is about
equivalent to the blind repetition of words, which in the mind
of the pupil are without force or meaning.
The art of Drawing may be considered as embodying two
distinct ideas.

The first has reference to the development of

the inventive and constructive powers of the individual, and
leads to what is popularly known as the Arts of Design.
This process must proceed from within, and by it the hand
and eye are guided to the delineation and construction of
those forms which the mind may be said in a certain sense to
have originated or invented. It is the Pestalozzian method

121
The second on the contrary, proceeds from the observation
of outward and real forms, as addressed to the eye.

By it

the power of observation is developed, and the hand is dis
ciplined to reproduce the objects of sight.
A judicious combination of these two methods, undoubtedly
best answers the real ends of education, and subserves the
pressing wants of practical life.

In the reorganization of

this Department, therefore, these ideas are brought promi
nently into view.

Time will of course be required fully to

develop the plan in accordance with the foregoing suggest
ions, but that it is perfectly feasible, there can be no doubt
whatever.

The work has been well begun, by introducing

the student at once to the study of objects, and training him
to a careful delineation of them with pencil and crayon upon
paper and the black-board.

The results have already proved

to be such as fully to establish the practicability and usefulness
of the method thus inaugurated. It serves the double purpose
of enlisting the interest of the student and cultivating a
talent for Drawing and a taste for the True and the Beautiful.
But practice in this department is not alone confined to
the special exercises in Penmanship and Object-copying,
as above described.

Since the mode of communicating

thought through the language of Form, is believed to be
oftentimes more impressive than any other, the pupil is not
only encouraged, but required to employ it in every possible
case where the subject will admit; not so much as a s ubsti
tute for, but as an auxiliary to the power of vocal expres
sion.

Accordingly, in Geography, every State, Division,

Kingdom or Empire, is carefully outlined with all the de
tails that are capable of representation to the eye.

The

ability to do this from memory, with accuracy, skill, taste,
and even with a rapidity almost incredible, is actually made
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the test of proper attainments in this branch of knowledge.
The same methods are also applied to Philosophy, Geometry,
and, as far as possible, to English Grammar, and indeed to a
large range of studies which are capable of this mode of
illustration.
There is no doubt that the hand is susceptible of a far
higher degree of cultivation than is ordinarily reached, and
to the true Teacher it may be made an instrument of almost
unlimited power as a means of conveying to others the
impressions of his own well-stored mind, and of stimulating
his pupils to a vigorous emulation of his rare and valuable
acquisitions.
MATHEMATICS.

Mathematics, being a demonstrative science, forms perhaps
one of the most simple and exact subjects of instruction with
which the Teacher is called upon to deal. Whatever difficulty
presents itself in this Department will mainly be found in its
elements.

Pupils properly guided through Oral and Written

Arithmetic, the Elements of Algebra and Geometry, will
have acquired habits of mind, methods of analysis, of logical
combination, and a power of reasoning which, with reason
able application, will carry them forward to the higher and
perhaps more abstruse discussions of the science with com
paratively little need of external aid.

The great aim, then,

in dealing with these subjects should be so to use them as
that this power of analysis, of combination, of reasoning,
and of logical deduction, together with that of memory, shall
be thoroughly developed.
ho secure these results, the pupil is taught in Oral and
W ritten Arithmetic and Algebra, as a first condition, clearly
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to apprehend and fully to state his point, problem, or propo
sition, as the case may be, and then to go into a detailed
and orderly analysis and combination of the various parts,
according to the conditions of the question, evolving the pro
cesses through which the mind travels, until he arrives at
the truth sought, agreeably to the laws of Logic. By this
method, the blind routine of mechanical rules is entirely
ignored, the mind is aroused to a consciousness'of its almost
illimitable capacity for improvement, and the pupil is in
spired with a zeal and enthusiasm before unrealized and
unknown. The synthetical processes of Geometry are in like
manner followed out with rigorous exactitude to their legiti
mate conclusions, the student being taught to apply his
attainments at every stage of his progress, and to delineate
his diagrams on the spot without measurements or mechani
cal aids of a ny description.

NATURAL SCIENCE.

It will be remembered, that in this Department are in
cluded Geography, both Descriptive and Physical, Physi
ology, Chemistry and Physics.
The treatment of Descriptive and Physical Geography, is
such as to relieve these subjects of their usually dry and
unprofitable characteristics. The student is led to a scien
tific investigation of the earth, its structure, forms of contour
and of relief, the life of the globe, as exhibited in the reac
tions of the land upon the sea, of the sea upon the land, of
the atmosphere upon both, and also of the relations of the
earth to the great family of man.

The accurate and ready

delineation, not only of the principal natural, but artificial
features, as well as a clear and orderly oral elucidation of
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the facts and laws involved, render these subjects among the
most attractive and useful that can he presented to the mind
of the pupil.

This method of treating these branches by

topics, cannot be too highly commended.

Taken in connec

tion with the admirable courses of lectures and illustrations
of Professor Guyot, on Geology and Physical Geography,
this mode of procedure tends to foster and encourage a spirit
of scientific ihquiry, the value of which, as it becomes dif
fused over the lengths and breadths of the State through the
pupils of the Normal School, it will be impossible to estimate.
The profound scientific attainments of Professor Guyot, his
high moral worth, the kindness, courtesy, and dignity which
mark his intercourse with the pupils, as well as the pure and
elevated character of his lectures, have conspired to give him
a strong hold upon the affections and confidence of all who
are connected with the Normal School.

It is but justice to

that gentleman to say, that his efforts and the influence of
his example have contributed, in a pre-eminent degree, to
the success which has thus far crowned the efforts of the
State for the better training of Teachers.
Nothing has yet been attempted in the direction of Chem
istry and Physics, for the reason that there is no apparatus
or other means of illustration which would warrant the
organization of c lasses in these useful branches.
ETHICS.

No special effort has as yet been made in this Department,
exoept such as has been afforded by lectures, and by those
numerous incidental opportunities for training the social and
moral habits of the pupils which every properly conducted
School so constantly presents.

The daily sessions are opened
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with appropriate religious services, to participate in which,
the pupils from all the Departments are assembled in the
Lecture Room.

These exercises, together with the whole

some moral precepts, and the pure and upright example of
the faithful teacher beaming out in every act and motive, con
spire to produce the happiest results in moulding the character
of those who are to be the future educators of the Common
wealth.

As auxiliary to this great work, the subject of Moral

Philosophy will in its appropriate place, receive that degree
of attention to which its great importance entitles it.

With

out sound and wholesome lessons of moral and religious truth
impressed upon the heart and conscience, and exemplified in
the daily walk and conversation of the Teacher, he is but a
minister of evil, and is unworthy to he trusted with the
sacred work of guiding the development of the minds and
hearts of those who are to become the future citizens, law
givers, and law-expounders of a Christian State.
The solution of this great problem of the moral and reli
gious education of the young, is one which at this time, per
haps, more than ever before, awakens the most anxious
solicitude of the wise and good, throughout the world.
Eloquent sermons have been preached and ponderous tomes
written upon the importance and necessity of that moral
training which alone can make good citizens, good neighbors,
and earnest, hopeful,'christian men. Indeed, the conviction of
this necessity may be assumed as being universal, and with
no class is this conviction more earnest and sincere than
with all true and high-souled Teachers.
problem to be solved?

But how is this

How far can, and ought, the School

to be expected and required to undertake this work?

What

are the most certain and effective means for securing such
moral impressions as the School and the Teacher may be
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expected to impart?

What are the means by-which these

impressions when secured are to be made to ripen into deci
sive action ?
A distinguished physiologist, grounding his faith upon the
substitution of the positive for the speculative method of
dealing with his favorite science, remarks that he "looks
forward to the rise of that great and noble practice of medi
cine, which in a future age will rival in precision, the Me
chanical Engineering of his own times."

And with regard

to the intellectual training of the human being, it is scarcely
presumption to believe that the day is already upon us, when
by the substitution of the rational, for the dogmatic modes of
teaching, by the application of the laws of nature to the de
velopment of the mind, we may be said to have arrived at
methods producing results as reliable and accurate as are
reached by the Mechanical Engineering of the present epoch.
For calling to mind the three successive steps through which
in the culture of the intellect, the pupil is required to pass, it
will be remembered that he is at every stage of his progress
subjected to the unerring test of a logical exposition, and
where possible, to a practical application of the knowledge
he may have acquired, leaving no doubt as to the fidelity and
accuracy of the impressions produced, and relieving the
Teacher from all the uncertainty as to results which charac
terized the former practice of his art.
Now, will the time ever arrive when his efforts conjointly
with those of the parent to promote the moral growth of the
young, shall be attended by like positive results?

If so, it

will be brought to pass by the universal prevalence of right
views, and a right practice, by an assiduous and faithful dis
charge of parental duty, by a sanctification of the home circle,
and the manifold and powerful influences that centre there, by
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the unceasing co-operation of pious parents and Teachers, to
sow the seeds of virtue and religion during the momentous
period of childhood and youth.

Much has been said in denun

ciation of our Public Schools for their neglect to t rain the
moral faculties of the young, and even the epithet of " Infidel
Schools," has been freely bandied to their detriment and re
proach.

Eut the truth need no longer be concealed that the

evil lies still further back, and that the parental hearth is the
place where the work of reform is to begin.

The School is

the creature of Society, and if defective, its defects are to be
traced back to the Society which is its origin.

The whole

some moral impressions that are made by a conscientious
and faithful Teacher, are frequently but transitory, because
annulled by the counteracting influences of the fireside and
the street.
In the education of the intellect, no condition is more
absolute and essential than that the educator should himself
clearly apprehend and illustrate the truths he would impart.
Why in that higher culture of the soul, that disciplining of
the heart with all its passions, emotions, and affections, should
not the same principle be admitted and exemplified ?

To be

able, therefore, to make a moral impression upon another,
the Teacher must himself feel it, experience it, practice it.
And in order that moral truth may be made to ripen into
action in the young heart, it must be surrounded by a con
genial atmosphere at home, in the School, and everywhere
amid the bustling cares of life.

Under such conditions and

surrounded by such circumstances as these, we may hope to
see in the domain of moral education, such prolific fruits as
we now witness under the kindly culture of good Schools for
the training of the mental faculties.

When that auspicious

day may arrive, it is not given to us to know; but it is ours
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to hope for its speedy dawning, and to this end, we are im
pressively admonished " to labor and to wait."
SCIENCE OF EDUCATION AND ART OF TEACHING.

The training in this department is carried on by means of
the hourly practice in didactics, at the recitation, and the
" Section lectureby the constant observation on the part
of the pupil of the methods of his own teachers, by frequent
Lectures on the principles of education, and the details of
organizing, governing .and conducting schools, by the careful
study and comparison of the schools, systems and methods of
different states and countries, and lastly, by actual drill and
practice in the Model School.

By these means the special

preparation of the future teacher is made to keep step with
his literary and scientific acquirements, and these powerful
forces working incessantly upon him, the tastes, the habits,
the dispositions, the responsibilities of his professional life be
come impressed as it were upon every nerve and fibre of his
being, and he goes forth from his pupilage at last with a full
equivalent for years of unguided practice and experience,
obtained in the ordinary way.

The text book chiefly relied

upon at present, is Barnard's National Education in Europe,
a work without a rival in our language.

By its use the stu

dent is made acquainted, not only with the history of public
education among the principal nations of the old world, but
also with the subjects and methods of instruction in all the
various grades of s chools, as well as the details of the machi
nery of public instruction in those countries where this great
work has made the most substantial progress and reached
the highest state of perfection.

It is thus, that the Normal

bohool gathers up the experiences of the ablest teachers of

129
past and present times, and of every country, and makes
them available for the instruction and guidance of those who
are to be the educators of our own youth.

It will r equire

but a moderate degree of prescience to perceive the incalcu
lable benefits which must inevitably accrue to the schools
of our country from such a course of training as above
indicated.

MODEL SCHOOL.

This branch of the Institution has been opened since the
date of the former Report of the Board.

The success which

has thus far attended its operations has more than realized
all reasonable expectations concerning it. It was at first sup
posed that two rooms accommodating about forty-eight
pupils-each, would be equal to the demand for seats during
the first
last.

session, which commenced on the 17th of March

But contrary to this expectation, the desire for the

quality of instruction afforded by it, proved to be so great,
that it was soon found necessary to furnish and occupy an
additional apartment, which was accordingly provided. The
number of applicants has continued steadily and rapidly to
increase, and this department now requires four rooms with
one hundred and seventy seats, every one of which is occu
pied, while the demand is still greater than before.
The following figures exhibit the attendance for the three
successive terms, since its organization.
First Term, opening March 17th, 1856, 125 pupils.
Second do.

"

Sept'r 1st,

Third

"

Feb'y 2nd,

do.

143

"

1857, 170

"

"

130
All the space available for this purpose in the present
building, is now allotted to the use of the Model School, and
no further accommodations can be furnished without an ad
dition thereto.
The undersigned takes great pleasure in communicating
the fact, that not only does this Department sustain itself,
hut that it is at the present time yielding a revenue over all
expenses of about twelve hundred dollars per year, while the
rates of tuition charged, are lower than those in the best
schools of the neighborhood. Since therefore, the demand for
the quality of training afforded by it, is so pressing, it is
worthy of consideration whether increased accommodations
may not with safety be provided to an extent sufficient tor
four or five hundred pupils.

This suggestion, if carried out,

will be the means of greatly extending the usefulness of the
Normal School, while it will, it is believed, meet an urgent
call in the community for a more thorough and practical
system o f p rimary education.
The Model School not only offers the opportunity to the
pupil-teacher for the practice of his art, but it also serves
the important purpose of an example of a well organized and
well conducted school for the future teacher to study and imi
tate, besides affording a demonstrative proof of the practi
cability of the methods inculcated in the Normal School.
The result thus far goes to show most conclusively that
children, even in the lower primary schools, may be trained
to the topical methods of study and elucidation, with even
greater success than attends the efforts to educate those of
more advanced years, especially when the minds of the latter
have been perverted by the erroneous practice of unskilled
tutors.
The pupils are arranged into four grades, each grade

131
occupying a separate apartment, each apartment being under
the direction of a permanent female teacher, with a permanent
Superintendent over the whole.

Into each of these apart

ments successively, the pupil teacher is sent for one week of
each term, to observe and to practice. While here, his studies
in the Normal School are suspended, and his attention is
constantly, powerfully and intelligently directed to the ma
chinery and the methods by which a good school is secured.
His practice is under the constant inspection of the permanent
assistants and the Superintendent; and his errors are noticed
and pointed out before they are permitted to ripen into a
fixed habit. His experience as a teacher is here obtained there
fore under the most favorable circumstances; and he gradu
ates from his pupilage with clear ideas and definite views of
the nature and objects of the work which he has chosen. ^
Should the suggestions of the undersigned with reference
to the enlargement of the building for the accommodation of
the Model School, be favorably received by your Honorable
Board, it is proposed to make it a graded school of the first
class, and to establish for the various departments courses of
study corresponding to the grade of pupils to be taught
therein.

These courses, while adapted to the particular de

partments for which they are designed, will yet form consis
tent and consecutive parts of one comprehensive whole, ex
tending from the Primary up to the High School, as a
preparation for the College and the University. By grading
the prices of tuition, to correspond with the rates charged in
the best schools elsewhere, the Model School would continue
to sustain itself, and to yield a revenue which could be de vo
ted to the gradual purchase of the property now occupied by
the Institution.

It may not be improper to add in this con

nection that the patronage of this Department is not confined
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to the immediate neighborhood in -which the school is located,
but that there is already a large number in attendance from
various parts of the state, although a year has not yet elapsed
since the organization.
VOCAL MUSIC.

This branch of instruction, has received during the past
year that careful attention to which its importance as a
means of cu ltivating the voice, th e ear and the taste, and of
elevating the moral sentiments should ever entitle it. The
lessons are very thorough and practical. The pupil is re
quired to m aster and to elucidate the principles of music in
the same manner as that which characterizes his other studies.
In practice he is advanced so far as to be able to perform ac—^ curately, and at sight, any ordinary piece of music, a nd he
becomes sufficiently skilled in this pleasant accomplishment
to be able to teach it both theoretically and practically in
the schools to which he may hereafter be called.

PROGRAMME.

The subjoined Programme of d aily exercises, presents at a
glance, not only the subjects of instruction at the present
time in the several Divisions, but also the exact time and
duration of each, the names of the Instructors on duty, and
the branches taught by them. This General Order does not
remain the same throughout the term, neither is it the same
for successive terms. The Institution has not been yet long
enough in operation to allow a complete plan and distribu
tion of studies among the various divisions. Indeed it is very
questionable whether a set period for a given course of st udy
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for all classes is at present compatible •with tb at thoroughness
so essential to the proper preparation of the pupils for the
duties of their profession. After the experience of a few
years, however, it may he practicable so to average the time
required to complete a given course, as to meet the wants of
each of the successive classes that may be brought under
training.
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PROGRAMME.

From 9 to 9.20 a. m.

opening exercises.

1st Division, Physiology

Dr. Webb.

2d

"

Analysis of W6rds, Tuesdays & T hursdays, Miss Colby.

" 9.20 to 10.10 u 2d

"

Drawing, Mondays, Wednesdays & Fridays, Miss Steele.

3d

"

Grammar,

Mr. Doolittle.

4th

"

Descriptive Geography,

Mr. Far rand.

" 10.10 to 10.15 "

change of classes.

1st Division, Geometry, Tuesdays & Thu rsdays,
1st

Mr. Rittenhouse.

"

Drawing, Mondays, Wednesdays & Fridays, Miss Steele.

" 10.15 to 11.5 " 2d

"

Reading, Tuesdays & Thu rsdays,

2d

"

Penmanship, Mondays, Wednesdays and

3d

"

W. Arithmetic,

Mr. Farrand.

4th

"

Analysis of Words,

Miss Colby.

Fridays,

" 11.5 to 11.10 "

Dr. Webb.
Dr. Webb.

CHANGE OF CLA SSES.
1st Division, Algebra,

Mr. Rittenhouse.

2d

"

Phys. Geography,

Mr. Farrand.

" 11.10 to 12 m. 3d

"

Analysis of Words, Tuesdays & Thursdays, Miss Colby.

3d

"

Drawing, Mondays, Wednesdays & Fridays, Miss Steele.

4th

"

W. Arithmetic

" 12 to 12.15 P. M.

Prof. Phelps.

RECESS.

1st Division, Science of Education,.,

Prof. Phelps.

2d

"

Grammar,

Mr. Doolittle.

" 12.15 to 1.5 " 3d

"

Intel. Arithmetic,

Miss Colby,

"

Reading

Dr. Webb.

4th
" 1.5 to 1.10 "

u

4

CHANGE OF CLASSE S.

1st Division, Grammar

Mr. Doolittle.

2d

"

Higher Arithmetic,

Mr. Rittenhouse.

1.10 to 2 " 3d

"

Reading,

Dr. Webb.

"

Intel. Arithmetic,

Miss Colby.

4th
" 2 to 3.30 "

intermission.

Lectures on Geology and Phys. Geography, Tuesdays
and Thursdays,
" 3.30 to 4.30 "

Prof. Guyot.

Music, (Vocal,) Wednesdays and Fridays,

Prof. Ilsley.

Section Lectures, Mondays,

Pupils.
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DIVISION RECORDS.

The actual performances of each pupil are carefully re
corded during the progress of the recitation according to the
following definitions and system of notation.
The figure 5 denotes a Perfect Recitation.
"

"

3

"

an Imperfect

"

"

1

"

a Failure.

"

"

Sign — denotes Absence, but when changed to +

denotes Tardiness.

The 0 denotes Misconduct.

No Recitation to be credited "Perfect" unless it exhibits
on the part of the pupil a thorough knowledge of the subject,
clearly and logically expressed.
A Recitation to be charged " Imperfect" when it exhibits
a defective knowledge of the subject.
A Recitation to be debited " Failure" when it exhibits en
tire ignorance of the subject.
The blanks used for these records are so prepared as to
allow a separate space for each day in the week.

At the end

of each term the results are summed up in the following
manner.

The whole number of perfect recitations required

in each branch of study for the term is assumed as the de
nominator of a fraction, while the whole number actually given
forms the numerator determining the value in reference to 100.
Thus if the whole number required be 90, and the number
given be 75, the fractional expression ?§ of 100, equal to
83.3, will express the standing of the pupil in the particular
study under consideration.

The general standing or average

of scholarship is obtained by adding the averages of each
pupil in his various studies and dividing the sum thus obtained
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by the number of studies.

Thus if the number of studies

pursued be 4 and the averages stand 83.3, 86.7, 90., and
64; the sum of these numbers, 324 divided by 4 will give
81. as the general average.

These general averages will

hereafter be published in the Annual Reports, and the stand
ing" of each pupil will thus be exhibited to the Legislature
and the people at large.
PROGRESS OF DIVISIONS.

There are as will be seen by reference to the Programme
four different grades or Divisions.

The following statistics

exhibit the progress of the several Divisions for the past year.
First Division—29 Pupils.
COMPLETED.—Reading, Penmanship, Intellectual Arith

metic, Descriptive Geography, Practical Arithmetic, Physical
Geography, Analysis of Words, Higher Arithmetic, Topo
graphical Drawing.
CONTINUED.—English Grammar, Composition and Criti

cism, Science of Education and Art of Teaching, Object
Drawing, Algebra, Geometry, Human and Comparative
Physiology, Geology.
Second Division—24 Pupils.
COMPLETED.—Intellectual Arithmetic, Descriptive

Geo

graphy, Topographical Drawing, Practical Arithmetic.
CONTINUED.—Analysis, Spelling and Definition of Words,

Penmanship, Art of Teaching, Physical Geography, Higher
Arithmetic, Reading, Object Drawing, English Grammar and
Composition, Vocal Music.
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Third Division—19 Pupils.
COMPLETED.—Descriptive Geography.
CONTINUED.—Analysis, Spelling and Definition of Words,

Reading, English Grammar and Composition, Practical Arith
metic, Object Drawing, Art of Teaching, Yocal Music.
Fourth Division—16 Pupils.
CONTINUED.—Analysis, Speiling and Definition of Words,

Reading, Intellectual Arithmetic, Descriptive Geography,
Practical Arithmetic, Topographical Drawing, Vocal Music.
DISCIPLINE OP THE SCHOOL.

The discipline of a school is the index of its moral life.
The motives and machinery of its government are the means
chiefly relied on for impressing upon its pupils those rules of
conduct which should ever regulate the acts and the inter
course of rational and accountable beings.

The law of

force generates hatred, resentment and the exercise of vin
dictive passions.

The mild sway of the law of love begets

the exercise of softening and humanizing affections, selfrespect, respect for the feelings, opinions and rights of others,
and self-government.

Justice, kindness, firmness and mercy

should ever be harmoniously blended in the discipline of a
school.

The Normal School should exemplify these charac

teristics, and endeavor to inculcate them upon the future
educators of the Commonwealth.
No difficulty has arisen during the past year requiring the
adoption of extreme or even of severe measures.

One pupil

has however been dismissed for repeated violations of the
regulation regarding attendance, and for a misrepresentation
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of the causes of absence which betrayed a degree of moral
turpitude incompatible with the qualities of a true teacher,
and three others were advised to vacate their seats for mental
incompetency.
ATTENDANCE.

The self-reporting system adopted in this Institution during
the past two terms has proved an effectual remedy against
tardiness and avoidable absence.

The plan is such as to

exhibit to the inspection not only of the school but of the
numerous viators, citizens and strangers, who throng the
building, the record of each pupil for the day.
This plan is so contrived, that a pupil entering the school
after the hour assigned for the opening, is obliged to make a
public confession of the delinquency by reporting himself in
presence of the school. Cases of s ickness are immediately re
ported in writing, while cases of absence must be on leave
pre-obtained on assigning good and sufficient reasons therefor.
LIBRARY.

The Library is in a highly satisfactory condition.

At the

date of the last report it comprised eleven hundred and eleven
volumes.

By the report of the Librarian herewith presented,

it will be seen that the increase for the year has been equal
to two thousand six hundred and eight volumes.

The fol

lowing are the figures;
No. volumes at date of l ast report,
"

"

"

"

1111

now in Text Book Library,
" " Miscellaneous "
Total,

3762
140
3902
Gain, 2791
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Of the increase above noted, eleven hundred and eight
volumes have been generously contributed by the several pub
lishers, following:
Alden, Beardsley& Co., Auburn, N. Y.; H. Cowperthwait
& Co., Philadelphia; D. Appleton & Co., N. Y.; Clark,
Austin & Co ., N. Y.; J. H. Colton & C o., N. Y.; Ivison &
Phinne'y, N. Y.; Farmer, Brace & C o., N. Y.; and Crosby,
Nichols & Co., Boston.
In the Miscellaneous Library, the donations have been
from the following gentlemen :
Hon. George R. Robbins, M. C., Washington; Hon. R. S.
Field, Princeton; Isaac Stephens, Esq., Trenton; George
Merriam, Esq., Springfield, Mass.
To all of the above named, the hearty thanks of the officers
of the school are due for their kind remembrance.

FURNITURE AND FIXTURES.

Accompanying this report will be found an inventory
of the entire personal property and effects of the Institution,
with the estimated value of the same. [Document G. ]
This statement is furnished with a view, not only of keeping
your Honorable Board thoroughly acquainted with all the
interests of the School, material or otherwise, but also to
afford on future occasions, the data by which to estimate the
necessary expenses on account of the depreciation by use, &c.,
of the furniture and fixtures.

The' comparison of future

statements with this, will also give an idea of the discipline
of the establishment, the deportment of the pupils, and those
other causes which contribute to the deterioration of the pro
perty in question.
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BUILDING AND GROUNDS.

The Building occupied

by the Institution, which was

so fully described in the former report, has by the experience
of the past year proved itself to be all that was expected of
it.

Not only does it answer fully all the purposes of the

School, but it embodies many incidental advantages and con
veniences, not realized before its completion.

Were a new

edifice to be erected, it would be difficult to suggest any
marked improvement upon the present plan, for the purposes
of a School, organized and conducted like the one forming
the subject of this communication.
The grounds are tastefully laid out, graded and adorned
with ornamental trees and shrubbery, and thus the entire
establishment is made to teach those lessons of order, harmony, and good taste, so desirable to be impressed upon the
mind and heart of the future citizen.

PROSPECTS OF THE INSTITUTION.

The healthful growth of the Normal School since its
organization, the rapidly increasing favor with which its
objects are regarded by the community, the equally rapid
decline of the opposition which greeted its establishment, the
lively demand already existing, and constantly augmenting
for its pupils as teachers in the Public Schools, and the
earnest conviction of its necessity, which seems to be fast
laying hold of the public mind, all augur well for its future
prospects, and indicate a career of constant and ever increas
ing usefulness.

The rapid multiplication of these schools in

all directions, argues a well settled belief of their indispen

141
sable necessity, and determines with almost absolute certainty
the question of their permanency. No man can at this day
cavil at their utility, or plead the absurd notion of their
exclusive and privileged character, without stultifying his
intelligence and proclaiming his ignorance of eve n the most
elementary principles of the education which he professes to
advocate.

The truth is, that there is no Institution or public

measure of any description, capable of conferring upon the
whole people, such wide spread and unnumbered blessings, as
a well endowed and well conducted Training School for
Teachers; and the day is not far distant when this truth will
be universally felt and acknowledged.
More than twenty-five of those who have enjoyed the ad
vantages of the School, are already successfully engaged in
the duties of their calling. No known failure has yet occurred,
although the greater number of those who have left the In
stitution to teach, have participated in its benefits for a single
term or for less than a single term only.

The call for the

services of these Normal trained teachers, is already greater
than can be supplied, and indicates that those who g o forth
well prepared will never lack employment at highly remune
rative rates of compensation.

The subjoined extract of a

letter received by a member of the First Division, now in the
School, is but an example of many, and gives utterance to
sentiments as universal as are the wants of man's higher
nature itself.
Bellville, N. J., Nov. 27, 1856.
DEAR SIR :

Will you be kind enough to inform me when your term of
study will close at the Normal School; and whether you have
made any engagements for that time ?
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We are sadly in want of a teacher, one who will have some
other end in view, besides getting his salary—who will feel a
little interest in the improvement of his school.

Such a one

we find it difficult to procure, and have looked to you with the
hope, that being a young man you might be willing to take
charge of our school, and feel the interest in it that we young
men do.
But we would not shorten your time at the school.

On

the contrary we would prolong your time there that you may
be well prepared for the duties of your profession.
Can you tell me where any of the Graduates of our Nor
mal School can be found ?
My experience is that teachers are plenty, but good ones
very rare indeed.
Please let me hear from you as soon as convenient.
To J. H.
A. W.

R E C O M M E N D A T I O N S .
I. PHYSICAL EDUCATION.

The undersigned feels compelled to repeat the suggestion
made in his former Report, concerning the pressing necessity
for some effective provision in behalf of the physical educa
tion of those in attendance at the Normal School. It should
be borne in mind that the persons assembled here to qualify
themselves for a high and responsible profession, are mostly
from the rural districts, that they are the sons and daughters
of farmers, accustomed to active exercise and a pure and
bracing air, that the sudden change from active to sedentary
pursuits, from vigorous bodily, to severe mental labor, must
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prove calamitous in its effects upon their health and pro
gress while connected with the Institution, and their conse
quent usefulness after they shall have graduated from it.
There is but one mode by which these results can be
avoided, and that is a prompt provision for and systematic
attention to the proper exercise and development of the
body.

The lack of this exercise, which a well ordered

gymnasium or its equivalent only can supply, already tells
seriously upon the sanitary condition of the school.

The

number on the sick roll, in proportion to the whole number
in attendance, is fearfully large, and is without precedent in
the experience of the undersigned.
May not the undersigned be allowed to hope that another
season will not be allowed to pass away, leaving this great
desideratum unrealized ? Are there none of the worthy sons
of New Jersey, who have been prospered in their schemes of
wealth and who a re anxious to use a small fraction of their
abundance for the benefit of posterity ? There can be no
wiser or more beneficent mode of conferring a great blessing
upon the State, and of deserving and securing the gratitude
of coming generations than this.

II. APPARATUS.

The Institution is greatly in need of the facilities for
illustrating the various branches of study, taught therein.
The time is near at hand when the subjects of Chemistry and
Physics, Surveying, Astronomy and Physiology will require
the means wherewith to make their investigation interesting,
practical and useful. The Weights and Measures, too, should
be fully exemplified, and the judgment of the, pupil-teacher
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should be carefully exercised and informed upon matters of
such every day and universal importance.

To carry out

this desirable object, a complete set of the Weights and
Measures used in the arts and business of life should be at
the disposal, especially of a Normal School.
The day has passed when the demands of education are to
be satisfied by the discharge of whole torrents of words into
the ear of the pupil, or by a cramming of memory from the
contents of the printed page.

We must have ideas.

We

must have things—apparatus—and we must be permitted to
manipulate with that apparatus, and to produce the effects
without an actual cognizance of which mere words and ela
borate dissertations are but sounding brass and tinkling
cymbal.

It is a well admitted truth, that the greater the

number of senses addressed in our efforts to acquire or im
part knowledge, the more vivid and hence the more perma
nent, the impression produced upon the mind, and the more
practical the attainment realized. In this view, therefore, the
training of our schools will be made thorough and useful in
proportion to the proper supply and judicious use of these
indispensable " help3."

III. APPOINTMENT OF PUPILS.

The undersigned would respectfully recommend that the
present complicated and inconvenient mode of selecting can
didates for admission to the Normal School be abolished.
If, instead of the routine now required to be observed, the
doors of the Institution were to be thrown open for the admis
sion from all parts of the State of such candidates as should
produce to the officers of the school satisfactory evidence as
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to age and moral character, their intellectual fitness

being

determined by examination on the spot, it is confidently
believed that the number in attendance would be much
greater than at the present time.

The certificate of the

Town Superintendent now required, is entirely valueless,
and is a mere matter of form.

A certificate of good charac

ter from any responsible source, would answer every pur
pose, and many of the inconveniences and restrictions now
experienced would be entirely removed.
With the present inefiicient system of supervision by
Town Superintendents, it is quite impossible to communicate
* with those officers, who are generally not only themselves
ignorant of the modes of procedure with applicants, but
quite indifferent as to their qualifications, if not incompetent
properly to judge of the same.

Were these officers to feel

that interest in the objects of the Normal School, and in the
real progress of the cause committed to their charge, which
they should feel, there is no way in which they could more
effectually serve that cause than by sending to the Institu
tion persons of e minent ability and high character, to qualify
themselves for the responsible vocation of the Teacher.

In

the too general absence of this interest on the part of these
functionaries, it will be quite as well to relieve them of all
responsibility in the matter, and the candidate of all trouble
in seeking the formalities of a certificate from this source.
There are a few honorable exceptions to the general
apathy alluded to, and some notable examples of fidelity and
devotion to the welfare of our Common Schools, among
which the undersigned deems it not invidious to make special
mention of Mr. John L. Kanouse, Superintendent of the
Township of Pequannock, in the County of Morris. The zeal
and energy manifested by this gentleman in behalf of the
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Normal School, are worthy of all praise; and may it not
also be a ffirmed, worthy of general imitation ?

TESTIMONIAL.

The undersigned would be unjust to his worthy and
, GVOted associates ^ all Departments of the School, not to
bear unequivocal testimony to the zeal, industry, and intel•gence which they have, without exception, brought to bear
pon the discharge of their arduous and responsible duties.
He would not forget to acknowledge thus conspicuously, that
much of the success which has thus far crowned the "Nor
mal Experiment," is due to the earnest and faithful manner
m which their respective parts have been pefformed.
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School, Hopedale, Ohio, and A. Holbrook, Esq., Principal
Southwestern Normal School, Lebanon, Ohio.
The undersigned is also much indebted to Dr. Sumner C.
Webb, "Vice Principal, to Mr. Henry B. Price, Superin
tendent of the Model School, and to M. H. Doolittle, In
structor in English Language, for valuable assistance in the
preparation of this Report.
CONCLUSION.

In closing this protracted communication, it is proper for
the undersigned to remark that its great length has been
rendered necessary to the proper completion of a design of
which his First Annual Report formed an introductory part..
He cannot but indulge the hope that although somewhat
prolix, the recital has not been altogether destitute of interest,
and that this feeble contribution may aid in a humble way to
promote the advancement of a class of Institutions which
more than any other, must redound to the welfare and pro
gress of our common humanity.

For the kindly encourage

ment and the " material aid" so generously and confidingly
rendered by your Honorable Board, the undersigned cannot
feel too deeply grateful.

May you receive, one and all,

Gentlemen, for your self-denying labors, that richest of all
rewards, the approval of your consciences, and the grateful
remembrance of the countless generations that are to reap
the blessed fruits of your well directed labors.
All which is most respectfully submitted,
WM. F. PHELPS,
Principal.
State Normal School, Trenton, Feb. 9th, 1857.

DOCUMENTS
ACCOMPANYING THE REPORT OF THE PRINCIPAL.
A.—No. 1.

From Dana P. Oolburn, Esq., Principal of the Rhode Island
State Normal School, Providence.
R. I. STATE NORMAL SCHOOL, )

Providence, Dec. 8, 1856.

j

Professor Win. F. Phelps,
DEAR SIR,—The idea of a Normal School for the training

of Teachers, was agitated in this State, as long ago as 1845,
by Hon. Henry Barnard, then State Commissioner of Public
Schools.

The leading and intelligent friends of education

appreciated the importance of such an Institution, but no
direct measures were taken to secure it, and the thing soon
seemed to be forgotten.

When Dr. Way land proposed a

plan for the reorganization of Brown University, an import
ant part of i t was the establishment of a Normal Department.
Nothing was however done, till 1856, when Mr. S. S. Greene,
the newly elected Superintendent of Public Schools for the
City of Providence, was appointed Professor of Didactics, or
of the Theory and Practice of Teaching.

He at once saw that

this Department, to be successful, must be thoroughly popu
larized.

With this view he formed, in addition to his regular

class of College students, a Normal class of young ladies
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•which met at the High School Building.

This became so

unexpectedly large and assumed such importance, as to con
vince him of the expediency and desirability of providing
means for a more full and complete course than his other
duties and engagements -would p ermit him to give.

His plans

met the warm approval and cordial support of the Faculty of
the University, of the School Committee, and of the wealthy
and liberal citizens of Providence; the latter of whom, by
voluntary subscription, placed at his disposal, the means for
securing suitable rooms, and defraying for a time the other
incidental expenses of a Private Normal School.
Prof. G. then made arrangements with Prof. Wm. Russell
and myself, to join him in the management of such an insti
tution, to be continued during the winter of 1852 and 3, and
if success should justify it, during subsequent winters.

Ac

cordingly in October, 1852, a School was opened in the City
of Providence, under the direction of Prof. Greene, Prof.
Russell, and myself, assisted in part by Mr. Arthur Sumner.
This session continued five months, and was in a high degree
successful.
In the month of November, 1853, another session was
commenced under the direction of Prof. Greene, Mr. Sumner,
and myself.

This, like the former, was successful, and de

monstrated so fully the utility of Normal Schools, that the
City Council of Providence on the recommendation of the
School Committee made an appropriation, March, 1854, for
the establishment of a permanent City Normal School.

Of

this school I was appointed Principal, and Arthur Sumner
assistant, and arrangements were made to open it on the
29th of May, following.

At the May session of the State

Legislature, Hon. E. R. Potter, committee of Public Schools,
secured the passage of a bill for the establishment of a State
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Normal School. It now became a question whether both the
City and the State school should go into operation

or

whether the former should be abandoned in favor of the
latter.

The latter course was adopted, and the R. I. State

Normal School went into operation under the direction of
the teachers previously elected for the City School.

It is

supported entirely by the State, and has no connection with
the University.

Indeed, for the last two years the depart

ment of Didactics has been abandoned.
To Prof. S. S. Greene more than to any other man, was
the establishment of the Normal School owing.

And- the

means by which he performed this important service, were
very simple and direct, yet unlike those usually relied on for
such a work. Instead of getting up public meetings, and
talking much about the importance of Normal Schools, and
trying by arguments to show their value and utility, he
formed a Normal Class, and gave its members gratuitous
instruction ; instead of waiting the slow action of public
bodies, he enlisted the ready aid of wealthy individuals,
called together a corps of teachers, put a Normal School
into operation, and left the public to judge of it by its fruits.
The result equaled his most sanguine expectations.

By

its acknowledged success, the school gained public confi
dence and so fully demonstrated the value of Normal Train
ing, that the bills for its permanent establishment as a
public institution, passed both the City Council and the
State Legislature without opposition.

It is gratifying to

add that this good feeling has continued without interrup
tion to the present day.
The State School went into operation with only 28 pupils.
It now numbers 90, most of whom are females. The corps
of instruction consists of the Principal, three female Assist
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ants, and a teacher of vocal music. Prof. S. S. Greene, also
gives daily lessons or lectures on the structure and analysis
of the English Language.
The annual appropriation for the school is $4000, which,
save that we greatly need a school building, is sufficient for
its present wants.

Tuition is free to all who intend to be

come teachers in the State.
Text books are furnished to the pupils, for the use of
which a slight tax is imposed.
Board is obtained in private families.

We have no Model

School, but in the excellent public schools of the city an
opportunity is afforded to study the plans and methods of
Model Teachers.
As it is at present impracticable to require a longer at
tendance than two terms, our course of study is of necessity
limited.

Yet we strive to make it strictly professional.

The object at which we aim is noc so much to give a
thorough course of academic training, as to impart true
views of education, and of the teacher's life, duties, and
responsibilities.

We consider the various subjects taught in

our common schools, with reference to their nature, scope
and design, to their value and means of mental discipline and
training, and to the methods of presenting them to others,
so as to call the powers of the mind into healthful exercise,
and to excite an interest in, and love for study.

The princi

ples which must underlie every true system of education,
are considered and as far as possible developed; methods of
managing, disciplining and governing schools are discussed,
and the influence of the separate exercises, and of the whole
course, in moulding the character, and forming the habits of
the young, is carefully considered.
A prominent place is given to what may be called, " Model
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Teaching Exercises," in which the members of the school
present the subjects under consideration to each other, as
they would to a class of learners.

These exercises are con

sidered and criticised with reference to the matter presented,
the manner of presenting it, the aptness of the illustrations,
the skill displayed in developing the subject, and in directing
and controlling the class, and the value of the whole as a
training process, and part of a system of education.
Such questions as the following, are frequently asked in
regard to the model teaching exercises:—
What general criticisms can you make on the exercises ?
What can you say of the Teacher's manner?

Was he

dignified and gentlemanly in his deportment?

Was he

pleasant in his manner?

Was he self-possessed or confused?

Was his voice pleasant ?

Was he clear and logical in his

statements and questions ?

Did he develop his subject easily

and naturally ?

Were his illustrations apt ?

the attention of the class ?

Did he hold

Did he secure mental activity ?

Were there any instances of inattention or disorder?
notice them ?

Did he

If so, how ?

These questions elicit free remark and discussion from the
members of the class, and furnish the Teachers good oppor
tunities to bring out and develop practically, the principles
on which true teaching is based, as well as those included in
school government and discipline.
This brief sketch may give you some idea of the origin and
progress of the Rhode Island Normal School.

It has been

in operation as a State Institution, nearly three years, re
ceiving the support of the best minds in the State, and
encountering the opposition of none.
Very truly yours,

11

DANA P. COLBURN.
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[A. No. 2.]
From Marshall Gonant, Esq., Principal of the State Normal
School, Briclgewater, Massachusetts.
STATE NORMAL SCHOOL,
\
BRIDGEWATER, (MASS.), Dec. 27th, 1856. J
MR.

PIIELPS.—My Dear

Sir.—It is now more than a

month since I received your communication, asking for in
formation in respect to the mode in which the " Teaching
Exercises" are conducted in this institution.

And the only

apology that I am able to offer for this delay, is, the necessity
of first finishing

my Annual Report to our Visitors, amidst

the pressing daily duties of the school.
By our " Teaching Exercises" I scarcely know whether
you refer only to those special instructions intended to guide
our pupils in the actual commencement and prosecution of
their work as teachers, or also to something of the methods
we pursue in imparting instructions in general.
The time of attendance at the institution, as fixed by the
Board of Education, being one year and a half, is divided
into three terms of 20 weeks each ; and students are received
into the school at the commencement of each term.
They are divided into three classes;—Juniors, or those in
their first

term; a Middle Class, or those in their second

term; and Seniors, those in their last or third term.

To

each of these classes is assigned its particular course of studies,
arranged for recitation at stated hours on the several days of
the week, as exhibited in the accompanying " Plan," &c.
In aiming especially to bring the students to a clear per
ception of the principles involved in their lessons, the teachers
are at great pains to enable them to make their application
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in a variety of examples; considering this as only a fair test
of successful teaching on their part.
We find Arithmetic,'Algebra and Geometry, best studied
in connection with a great variety of original problems.

We

are not ambitious to go over the ground, but to observe as we
go.

In the study of Natural Philosophy and Astronomy, for

instance, we endeavor to give, from the great Book of Nature,
examples of correct interpretation ; exhibiting the power of
Geometry and Algebra as instruments of research.

Here

too we find opportunities of clearly showing the advantages
to be derived from an acquaintance with Logic.

But we d o

most to lead to a clear perception of the uses of this branch,
in our lessons in Natural History.
In the department of Physical Geography we follow, as
far as our time will permit, the very excellent course marked
out for us by Professor Guyot. But we find it essential close
ly to connect the study of Statistics with the Geographical
forms.

The products of the soil, manufactures, commerce

and the arts, the institutions &c., of the various countries, we
include in what we c all our Geographical course.
As we have no Model School connected with our institution,
it has been a matter of much study and investigation with
me, how to impart judicious instruction in respect to teaching
and management in our common schools;—these instructions
having reference more particularly to preparing the grad
uating class during the last term of their course.
After endeavoring to awaken the conscience to feel the
responsibilities and duties that devolve upon the teacher, I
have sought to draw out the experience of such members of
the class as have been engaged in the work.

Here I have

found materials that come in naturally to deepen the interest
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in these instructions, and apparently adapted to make them
effectual.
I have selected individuals also (each taking his turn) to
give certain exercises in teaching before the class ; after
which I have called for suggestions and criticisms from its
different members, adding likewise my own.

In this way,

there seems to have been produced something of a very prac
tical and available character to aid the pupils in their future
work; in its nature, however, not showy.
For the purpose of more thoroughly rousing the latent
energies of individuals, and of diffusing among all the mem
bers of the different classes, a spirit of enthusiasm and noble
emulation,—at the same time aiming to secure a steady ad
vancement in the use of appropriate language,—we divide our
classes into sections of four or five individuals, and assign a
leader to each.

On four days of the week the recitation of

some one of the lessons in each class, is conducted in part
by these leaders, in presence of the teacher; who is left free
to hear and observe.

In this way he soon becomes fully

acquainted with the wants of individual pupils, and better
able to render his own labors effectual for the good of all.
By a change from time to time in these sections and their
leaders, there seems to be kept up a kind of vitality exceed
ingly fruitful in developing the teaching talent.
These are emphatically our " Teaching Exercisesand
you will perceive, Sir, that the trial of skill here, must be
real, must be earnest.
those fictitious

Indeed I can do nothing myself, with

lessons, and an imaginary audience; with

which others may, perhaps, in a degree, have succeeded in
producing valuable results.
In respect to the didactics of teaching, it has appeared to
me that they must mingle more or less with the daily recita
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tions ; and in connection with the subjects in hand. Ways and
methods—authors and their works—seem to come up then in
their natural course, and with impressive distinctness ; and
thus to be of practical value.
In connection with the study of the School Laws of the
State, and of the Constitution of the United States, I find
it easy to lead on the minds of the pupils to a just conception
of the necessity of good government in our schools, and of
the importance of real character in the teacher.
So far as I am able to judge, our course of studies appears
to be admirably fitted for our special object:—that of pre
paring competent and skilful teachers for our public schools.
While thus endeavoring to sketch an outline of the course
of mental training at present pursued in this institution, and
grateful for that general spirit of earnestness which charac
terises its members, we still feel that the teachers of our
public schools, including individuals from among our own
pupils, more frequently fail of success in their work, from
want of a deeper moral impress than from any other cause.
So that with all our appliances for intellectual culture, I fear
for the consequences of permitting the rising generation among
us to come forward with so little instruction tending directly
to develop the character, and stamp it with those qualities
which " bless m ankind and mend."
The rush in all our business transactions leads to parental
neglect; and this devolves a double task upon the teacher ;
who must stand in the van, and be strong, vigilant and active
for the right, in the midst of every opposing current.
These are the general sentiments of the most experienced
educators at the North; who are banding together to bring
into our schools a course of moral training adequate to meet
the exigencies of the case.

We are aware, however, that
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nothing can fully compensate for this lack of judicious paren
tal instruction, in its formative influence upon the character
of the young; yet we a re laboring to secure the best possible
substitute for it, viz., the whole-souled Teacher.
Permit me, sir, to congratulate you on the noble enterprise
of your State in opening a kindred institution ; the fruits of
which I feel assured will richly re-pay it.

In charge of its

important interests I doubt not your labors are greatly
cheered, because duly appreciated.
With sincerest regards and best wishes,
I am very truly yours,
M. CONANT.
WM. F. PHELPS, ESQ.,

Principal of the N. J. Normal School, at Trenton.

[A. No. 3.]
From the Hon. John D. Matthews, Superintendent of Public
Instruction, Kentucky:
OFFICE SUPERINTENDENT PUBLIC INSTRUCTION, )

Lexington, Ky., Nov. 24th, 1856.

j

MY DEAR SIR:

Yours of the 18th, came to hand on the 21st, and I com
ply with your wishes with great pleasure; and send you the
following replies to the subjoined interrogatories:
1. How long has the Kentucky State Normal School been
organized? On the 1st Monday of S eptember 1856; the Act
is dated 10th March, 1856.
2. What is the amount of annual appropriation for its
support ? Twelve Thousand Dollars.
3. Was the appropriation made for a limited term, or an
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unlimited period of time ? If limited for what period ?
was for two years—as an experiment.

It

4. How many pupils may be allowed to attend the school?
What are the privileges of these pupils as to tuition, use of
books, boarding, &c.?

The law allows one hundred and six

teen pupils; one for each county, and one for each represen
tative, if a county or city has more than one. That is to say,
Jefferson County has two representatives, and the city of
Louisville, its county seat, has four representatives, so that
Jefferson is entitled to six pupils.

In the more remote and

sparsely settled counties, three counties send one representa
tive to the Legislature, and yet each county is entitled to a
pupil in the school.
They have the advantages of the full course of the studies
of a University Education, if their acquirements will w arrant
them in advancing beyond the thorough attainments neces
sary for teaching a common school.

The especial attention

of the pupils of the Normal School, is primarily directed to
the acquisition of the branches taught in common schools,
and after mastering these, if time, capacity and attainments
allow, they may acquire a university education.

The advan

tages of a university and Normal School, are both afforded
to the pupils.

The books have been purchased by the pupils;

I hope to be able to procure them from publishers hereafter
—as donations.
The Act of the Legislature, provides for each pupil, during
term time—one dollar and a half per week, to aid in the ex
pense of boarding.
ation.

This is included in the annual appropri

The property of Transylvania University, about

$100,000, is given by the Trustees for the use of the school;
so that more than two-thirds of the means for the support of
the school, is given to the state by Transylvania University.
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There have been reported to my office, one hundred and
five pupils; about eighty or eighty-five are in actual atten
dance.

A better selection, or a more promising collection of

young men, could not have been made.

They are all young

gentlemen.
5. What is the number of Teachers and Professors em
ployed?

A President, who is Professor of Mental and Moral

Sciences, and five Professors, making a faculty of six teachers.
6. What is the course of study?

That of a University as

well as a Normal School.
7. What is the total expense of buildings and fixtures?
Answered as above.
8. Was the establishment of the Normal School received
with favor by a majority of the people, so far as you have
the means of judging?

Whilst there exists a strong opposi

tion to the use of the school fund for the support of a State
Institution, but few are opposed to such a school—and it is
decidedly popular.
It has commenced under more favorable auspices than any
similar school in the Union. It has a very able Faculty, and
the pupils are delighted with their studies, and the State will
honor them, with suitable reward, when they return home.
I refer you to my annual Report to the Legislature of
Kentucky, for the year 1855, to supply any omission I may
have made in reply to your questions, already in your
possession.

And I shall be happy to receive your second

Annual Report when it is printed.
With sentiments of the highest regard,
I am very truly your friend and obedient servant,
JOHN D. MATTHEWS,
Supt. Pub. Ins. of Ky.
WM. F. PHELPS, ESQ.,

Principal of N. J. State Normal School.
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[B. No. 1.]
From Henry

Kiddle, Esq., Assistant Superintendent, of

Public Schools, New York City.
OFFICE OF CITY SUPERINTENDENT, J

New York, Dec. 26th, 1856.

[

WM. F. PHELPS, ESQ.
DEAR SIR:

Your letter of Nov. 28th, addressed to S. S. Randall Esq.,
City Superintendent, and containing certain interrogatories
with regard to the Normal Schools of the City, having been
recently placed in my hands by him, with the request that I
would answer the same, I take much pleasure in complying.
I feel a deeper interest in furnishing the information thus so
licited, from the fact that a connection of more than five years,
duration with one of the intitutions referred to, has rendered
me familiar with all its operations and arrangements, and
convinced me of its very great efficiency and value as a de
partment of the Common School System of this City.
This System embraces, at present, two Normal Schools;
one for the instruction of such persons as may have received
certificates of qualification of an inferior grade and appoint
ments to subordinate positions in the Primary or Grammar
Schools, and the other for the special training and prepara
tion of persons who design to become teachers.
The former of these schools holds its sessions on Saturday
for females from 9 o'clock A. M., till 2 P. M; and for males
on two afternoons in each week, from 4, to 7 or 8 o'clock
P. M.

The latter, known as the " Daily Normal School,"

holds its sessions for females on the usual school days from 9
o'clock A. M., to 2 P. M.
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The Normal School for the improvement of those already
teachers, has been in existence during a period of more than
twenty years, having been established by the Public School
Society long before the passage of the present School Law.
The Daily Normal School has been established by the Board
of E ducation during the present year.
The Course of Study in the Female Saturday Normal
School, embraces Beading, Orthography, Geography, English
Grammar, Astronomy, History, Arithmetic, Algebra-, Geome
try, Plane Trigonometry, Natural Philosophy, Intellectual
and Moral Philosophy, and Rhetoric.

In the Male Depart

ment, in addition to these, the Latin and Greek languages,
Spherical Trigonometry and Analytical Geometry are pur
sued.

In the Daily Normal School, the ordinary English

branches are taught together with Algebra, Geometry, Latin
and French.
The examinations for promotion, are held semi-annually in
both institutions and the time required to complete the full
course of study is four terms of six months each.

Diplomas

of graduation are awarded to the highest class once in each
year.
No special instruction has yet been given in the "Science
of Education and Art of Teaching," dependence being placed
upon the influence of the example of the teachers of the
School, their incidental and informal inculcations in this
respect, and the practical experience acquired by actual ser
vice in the school-room and the directions of t he principals of
the schools.

In the Daily Normal School, the pupils are fre

quently required to give instruction to the class, and to
conduct its exercises under the eye of their teachers, and are
practically instructed in the proper methods of imparting in
formation and performing the necessary operations of the
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school-room.

In no other respect than this does either of the

Normal Schools differ essentially from a -well ordered Gram
mar or High School.
The Female Normal School has on its record about 700
pupils, and an average attendance of 550.
parity between the Kegister number

The great dis

and

the

actual

attendance is occasioned partly by the ordinary causes of
absence incident to all schools but in a considerable degree
by the large number excused from attendance on account of
performing extra duty in the Evening Schools, while the
number on the record is augmented by the necessity of keep
ing enrolled the names of all liable to the duty of attendance
until regularly discharged.

The attendance of the Male

Normal School is about 50, the subordinate situations through
out, the schools being filled

mostly by females.

The Daily

Normal School for females, has an attendance at present of
about 130, and is increasing; that for males has not yet
gone into operation.
All persons who may have received a license of a ny of the
inferior grades from the Superintendent, and are employed
as Teachers in any of the Primary, or Grammar Schools,
must enter the Normal School and continue therein, until the
full course of study is completed and the final examination
necessary to the obtaining of a diploma is passed.
The following is the rule of the Board of Education with
regard to the licensing of teachers; " No person shall receive
a license from the City Superintendent, or be employed as
teacher in any of the Ward Schools, until he or she shall
h ive passed a good examination in English Grammar, Arith
metic, Beading, Geography, History of the U. S , Astronomy
and Algebra as far as simple equations, inclusive." In addition
to the qualifications here enumerated, a further acquaintance
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with History and Algebra, and a knowledge of Geometry are
required for the highest grade of certificate.
The qualifications for admission into the Daily Normal
School are ; " good moral character, sufficient physical com
petency to be able to teach, and ability to pass a good
examination in Spelling, Reading, Writing, English Grammar,
Geography, Arithmetic, and History of the U. S."

Candi

dates for admission are also required to subscribe a declaration
that they intend to devote themselves to the business of
teaching in Common Schools, and to continue in the School
for at least two consecutive terms, or until honorably dis
charged by the Committee having charge of s aid School.
The annual expense of the Normal Schools for the year
1855, as reported by the Executive Committee to the Board
of E ducation at the close of that year was $7,560.92, ex
clusive of the expenses for fuel, stores, Janitor's wages,
cleaning, &c.
Both the Normal Schools are under the control and super
vision of a n Executive Committee of the Board of Education,
appointed specially for this purpose, but are not, as the
Grammar and Primary Schools, subject to the examinations
of the Superintendents.
With regard to the importance and practical utility of
these institutions, there is no doubt that the School for
Teachers has subserved a most valuable purpose in the
carrying out of the Common School system of this City.
It has ever since its establishment, constituted the selfsustaining, vitalizing element of the system, and has given
impulse and support to every improvement that has taken
place in the practical operation of it, during the principal
part of its existence.

With comparatively few exceptions,

the teachers of the two hundred and seventy-one Common
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Schools of the great city, are the pupils or the graduates of
this Institution; and in addition to these, it has sent its
pupils throughout the State and Country, to disseminate
broadcast the benefits of its instructions and influence. The
high character and unsurpassed efficiency of the Schools of
this City, is in itself sufficient evidence of the success of this
Institution.

There is no doubt however, that Normal School

instruction will require many years of Study and attention,
before it is brought to the desired degree of perfection.
This is undoubtedly one of the most important topics that
can present itself in connection with the great subject of
popular education; because its success can only be increased
by augmenting the efficiency, and elevating the character and
accomplishments of the Teacher.

From the results already

attained, we have every reason to be encouraged in the hope
that the time is not far distant when many of the important
problems connected with the subject will receive a satisfac
tory solution, and institutions be established throughout our
country, calculated to effectuate this most important object.
Very respectfully.
HENRY KIDDLE,
Asst. Sup. of Schools.
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X

[B. No. 2.]
From Stephen Congar, Esq., City Superintendent, Public
Schools, NeivarJc, New Jersey.
1. The Public Normal School of the City of Newark has
been in operation since April, 1855.
2. Its sessions are held on Saturday of each week during
the regular terms of the Public School of the city, and com
mence at 8| o'clock A. M., and close at 12i o'clock P. M.
3. The studies prescribed by the Board of Education in
the public schools of the city, and the best methods of tuition
and government are taught by the instructors of the Normal
School.

The School is divided into five classes, designated

by the letters, A, B, C, D, and E.

Owing to the recent

establishment of the School, Class A, has not been organized,
but in the course of the ensuing year the organization of the
classes will be completed.

Classes B, C, D, and E, are in

operation, and each comprise from twenty to thirty pupils.
There are four exercises in the class rooms of the several
classes at each session of the School.

The studies and text

books prescribed for the classes are as follows:
CLASS A.
Studies.

Text Books.

Intellectual Philosophy,

Upham's Mental Philosophy,

Rhetoric and Analysis,

Newman's Rhetoric, Green's

Geometry,

Davies' Legendre,

Algebra.

Loomis' Algebra.

Analysis,
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s B.
Studies.

Text Books.

Moral Philosophy,

Wayland's Elements of Moral
Science,

Grammar—Prosody and Ana

Brown's Institutes, Green's
Analysis,

lysis,
Algebra and Geometry,

Loomis' Algebra, Davies' Le-

Arithmetic.

Thomson's Practical.

gendre,

CLASS C.

Grammar—Syntax and Par
sing,

Brown's Institutes, Rickard
and Orcutt's Class Book,

Physical Geography and As

Fitch's Physical Geography,
Mattison's High School,

tronomy,

Loomis' Algebra,

Algebra,
Arithmetic, (through

Cube

Thomson's Practical.

Root.)
CLASS D.

Grammar—Rules of Syntax
and Parsing,

Brown's Institutes,

Natural Philosophy and Physiology,

ing's Physology,

Algebra, (to Quadratic Equa
tions,)
Arithmetic,
Centage.)

Parker's Compendium, Com-

(through

Davies' Elementary,

Per
Thomson's Practical.
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is E.
Text Books.

Studies.

Reading, with Spelling and
Analysis of words,

Sargent's

Fourth

Reader,

McElligott's Manual,

Grammar, (through Etymol
Brown's Institutes,

ogy)
Geography and History,

McNally's Geography,

Mental Arithmetic, and Writ
ten

Arithmetic, (through

Common Fractions.)

Thomson's Practical.

In addition to the exercises in the class rooms, a general
exercise is held weekly in the main School room.

This exer

cise consists of Oral lectures on History and Chronology
every second week and of Oral instruction with practical exer
cises in '• the Science of Education and the Art of Teaching"
on the alternate weeks.

The study of History is also en

couraged and promoted by the distribution of printed questions
in History and Chronology, to which answers in writing are
returned by the students of the Normal School.

Several

series of questions are herewith transmitted.
Another interesting exercise of a general character is the
reading of the

a melange of written com

positions in prose and poetry, contributed by the pupils.
Fifteen minutes are occupied in this exercise, weekly, after
the recitations are concluded.

Promotions in the classes are

made, upon due examination in the studies pursued, and the
course may be completed in from three to four years.
The following regulation has been adopted by the Board of
Education, with reference to general examinations of the
pupils, to be conducted under the authority of the Board,
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and to take place annually after the complete organization of
the School.
The President of the Board of Education is authorized,
after due examination and recommendation by the Committee
on Teachers of Public Schools, to grant certificates of q uali
fication as Teachers of the following grades:
1. Primary School Grade, to be determined by a satisfac
tory examination in the studies above prescribed for Classes
D and E.
2. Grammar School Grade, to be determined by an exami
nation in the studies prescribed for Classes C, D and E.
3. Principal Grade, to be determined by an examination
in all the studies prescribed in the' Normal School.
These certificates, of course, will have no legal effect, but
may be of advantage to the holders in seeking employment
as Teachers, especially in the public schools of the city.
4. Answered as above.
5. The average number of pupils during the present year
has been one hundred and three, of which twelve are males
and ninety-one are females.
6. The teachers in the public schools of the city, except
such as shall have received a certificate of qualification of
the Principal Grade, or have been excused by the Committee
on Teachers of the Board, are required to attend the sessions
of the Normal School.

A limited number of pupils desirous

of becoming qualified as teachers may be admitted as pupils
under the direction of the Committee on Teachers.

A pre

liminary examination in the ordinary branches of common

12
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school education is held in such cases.

Of the students now

attending the Normal School, forty-eight are teachers in the
public schools of the city, of which number nine are males
and thirty-nine are females.
Tuition and the necessary text books are supplied free of
expense to the pupils.
7. The number of instructors is four, one male principal
and one male and two female assistant teachers.

The general

exercise in History is, for the present, conducted by the City
Superintendent of Public Schools. The instructors employed
in the Normal School are also employed as teachers in the
public schools of the city.

Their compensation as instructors

in the Normal School, is in the aggregate, four hundred and
twenty-five dollars, the salaries being as follows:
Principal

.

.

Male Assistant

.

.

$125 per annum.

....

125

"

"

Female Assistant ....

100

"

"

7 5

"

d o

d o

.

.

.

The School is held in the High School Building, and is, by
its location, provided with many desirable facilities for in
struction without expense to the Board.

The whole annual

expense of s upporting the School does not exceed six hundred
dollars.
8. Answered as above.
9. The City Normal School is a part of the public school
system of the city, under the control of the Board of Educa
tion and subject to the visitation pf the City Superintendent.
10. The establishment of the Normal School in this city,
was designed to afford an opportunity of improvement in the

"

171
processes and science of education to the teachers employed
in the public schools of the city, and incidentally, to others
who might be desirous of becoming qualified as teachers.
The results of the experiment have been highly beneficial.
It is impossible, of course, to combine with an institution of
this kind, the thorough and complete training which is the
province of the State Normal School.

But it enables the

teacher who is actually employed in the instruction of youth
to pursue a systematic course of studies in the processes and
science of education.
A number of new appointments has been made during
the past year from the pupils of the Normal School, and
experience has shown that the qualifications of applicants for
situations can be more thoroughly tested, by their attendance
and grade in School, than by other methods.

Our popula

tion and our necessities would not warrant the establishment
of a daily Normal School for city purposes.
Very respectfully yours,
STEPHEN COUGAR,
City Supt. Pub. School.
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[B. No. 8.]
From J. W. Bulkley, Esq., City Superintendent, Public
Schools, Brooklyn, New York.
OFFICE OF CITY SUPERINTENDENT, 1

Brooklyn, January 19th, 1857. f
MY DEAR SIR:

Your favor of the 26th November, propounding certain
inquiries concerning our Normal School, came duly to hand.
I regret that an extreme pressure of business and sickness
in my family have put it out of my power to give you an
earlier reply.

The subjoined answers are in the order of

your questions, and I hope will be found to embody the infor
mation you desire.
1st. The Brooklyn City Normal School has been in opera
tion four years.

Three years in Williamsburg, and since

the consolidation, one year in Brooklyn.
2d. The average number of pupils in attendance is about
three h undred, all females.
3d. It is a part of the public school system and is.entirely
subject to the control and supervision of the Board of Edu
cation.
4th. There are six male teachers employed, at a total cost
of $1200 per annum.
5th. The annual cost of supporting the school is about
$2000, including books, &c., which are supplied gratuitously.
6th. It meets weekly, every Saturday, the session continu
ing four hours.
7th. The course of study embraces Orthography, in con
nection with Etymology and English Synonymes; Reading
and Elocution, Grammar, Composition, Rhetoric and Logic;
Arithmetic and its application to practical business purposes;
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Book-keeping and Chirography, Algebra, Geometry and
Trigonometry, Mathematical and Physical Geography, in
connection with the use of the Globes; History and Chrono
logy ; Science of Government, Astronomy, Natural Philoso
phy, Chemistry and Physiology, Mental and Moral Philosophy
and English Literature, and Drawing, especially Architec
tural Drawing—thus taking in review and presenting a liberal
course of English studies, as taught in our best Institutions.
Occasional lectures are to be given and discussions had
on all scholastic questions, such as relations of teacher and
pupil; of teachers and parents ; subjects of study and their
order; arrangement and order of the class-room ; manners
and morals, discipline and government, rewards and punish
ments ; incentives to study, &c.
8th. Yes, special instruction is given in what is usually
termed the " Science of Education and Art of Teaching."
9th. Our pupils are all teachers engaged in the business of
instruction, or those who h aving completed the school course,
are desirous of instruction in this school, that they may be
prepared as candidates for places in the schools, when vacan
cies occur.
Our course differs then, from the ordinary one, in that the
pupils are supposed in the first place, to have gone through
the general course of study of the Grammar or High School.
They are not novices.

Still, in order to teach well, they

must review carefully the studies they are to teach, and
know how to instruct in the same.
Weekly, some subject pertaining to the policy of the
school-room, is discussed, and such instruction given as is
necessary, in order to understand methods ^of instruction,
government, discipline, &c., &c.
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10th. Conditions of membership as stated above in answer
to ninth question; about fifty are candidates for the office of
teacher.
11th. It does in my opinion answer the " special purpose
of a Normal School," and for our large cities, where the at
tendance is sufficient to secure a good classification, I think
it superior to any other.
[B. No. 4.]
From A. B. Pope, Esq., Ghr. Com. High and
Schools, St. Louis, Missouri.

Normal

St. Louis, Dec. 14th, 1856.
WM. F. PHELPS, ESQ., Trenton, N. J.
DEAR SIR:

Your favor and accompanying letter were received a day
or two ago, for which please accept my thanks.

I regret

that we have as yet no Normal School in this City or State.
On my motion a short time since, our Board determined to
inaugurate a Normal School as a part of the City system of
Public Schools; I am in daily expectation of a letter from
Hon. Horace Mann, to whom I have entrusted the selection
of a Principal.

We expect to commence in our High School

bunding, with the intention of giving the School such accom
modations and enlargement as our future means and wants
may require; possibly the State may join us, in which case
a special building with ample and complete arrangements
would be more speedily erected.

Under any circumstances,

we hope in time to secure a Normal School of the highest
order, full and complete in all its departments.
Yours very respectfully,
CHARLES A. POPE,
Chrn. Comm. High and Normal Schools.
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[C.]
Circular of the Farnum Preparatory School of New Jersey.
[Issued, September 1st, 1856.]

This Institution will be opened for the reception of p upils,
of both sexes, on MONDAY, the 6th of October next.
BUILDINGS, LOCATION, ETC.

The School will occupy the spacious, convenient and taste
ful edifice erected and furnished by the munificent liberality
of Paul Farnum, Esq., in the pleasant and healthful borough
of Beverly.

The building in all its arrangements, furnishings

and appointments, is of the first class, and admirably adapted
to the purposes for which it was designed.

It is supplied

with the best Boston furniture, and with more than eight
hundred square feet of the first quality of Vermont slate, to
be used in place of the ordinary black-boards.

BEVERLY is

beautifully located on the high banks of the Delaware, about
fifteen miles above Philadelphia, seventy-five miles from the
city of New York, twenty miles south of Trenton, and is
connected by Rail Road with all the principal cities of the
North and South. In the healthfulness and beauty of its
location, it is unsurpassed, and is inhabited by an intelligent,
cultivated, and moral population.
NATURE AND OBJECTS OF THE SCHOOL.

The primary design of

the FARNUM PREPARATORY

SCHOOL, is :

1. To perfect the instrumentalities of the State of New
Jersey, for the training and proper qualification of teachers
for her Public Schools; and
2. To furnish, as far as possible, the model of a well
organized and efficiently conducted Graded School, in which
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shall be exemplified the principles of education, as far as de
veloped, understood, and practiced at the present day.
It •will be under the direct personal supervision of the
Principal of the New Jersey State Normal School, and will
be organized and conducted on a plan similar to that in such
successful operation at the latter Institution.
This plan is based on the fundamental truth that true edu
cation addresses itself to all the powers and faculties of the
human being, and aims at their harmonious development and
cultivation.

It seeks to develop these powers and faculties

by calling them into vigorous and healthful exercise, and to
qualify the pupil by the acquisition and judicious application
of useful knowledge, for the duties and responsibilities of
practical life. Particular attention will be given to the culti
vation of the senses an d of the taste. The eye will be trained
to observe, the ear to hear, the voice to speak, and the hand
to execute, by the study of objects, by a knowledge of the
principles and practice of the arts of Drawing and Design,
of Elocution and of Vocal Music.

The pen, the pencil, and

the crayon will be brought into hourly requisition by the
pupil, and his attainments will at every step be put to the
test of reproducing in a clear and methodical manner what
he assumes to know.

He will be taught to take nothing on

trust, and to seek for the principles which lie at the founda
tion of his studies and his practice.
PLAN OF ORGANIZATION.

The gradation of the School will be as follows:
1.

The Experimental Department.

2.

The Intermediate Department.

3.

The Preparatory Department.

4.

The Academic Department.
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(1.)

EXPERIMENTAL DEPARTMENT.

Pupils will be admitted into the Experimental Department
who are between the ages of six and twelve years. There will
be one Permanent Teacher in this Department, and the assis
tants will be pupil-teachers drawn from the Preparatory De
partment with a view to test their adaptation to the profes
sion of teaching, under the eye of the Permanent Teacher
before mentioned.
The course of study in this Department will be as
follows:—The Elementary Sounds of the English Language,
Spelling, Analysis and Definition of Words, Reading and
Elocution, Elementary Composition, Drawing, and the study
of Objects, Penmanship, Geography and Map Drawing begun,
Primary Mental Arithmetic, Written Arithmetic begun, Ele
ments of English Grammar begun, Moral Lessons and Vocal
Music.
(2.)

INTERMEDIATE DEPARTMENT.

No pupil will be admitted into the Intermediate Depart
ment under ten years of age, unless found on examination to
be abundantly qualified for it.

The course of study in this

Department will embrace those of the Experimental in a more
advanced stage, viz: Reading and Elocution continued,
Analysis and Definition continued, Composition, Descriptive
Geography completed, Oral and Written Arithmetic contin
ued, English Grammar continued, Object and Map Drawing,
Penmanship, Vocal Music.
(3.)

PREPARATORY DEPARTMENT.

The object of this Department is to continue and complete
that course of e lementary training, which is absolutely essen
tial to thorough scholarship.

It is designed to perfect that
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course of elementary discipline, which alone can establish in
the mind those habits of accuracy and method, and impart to
it that degree of energy and self-reliance, so indispensable
to all solid culture.

It will aim to encourage the pupil in the

acquisition of a power of rigid analysis and of rigorous de
monstration in the investigation of whatever subject may
engage his attention.

While here, too, all who contemplate

the Profession of Teaching as the occupation of their choice
will have their adaptation to that employment subjected to
the preliminary test of actual experiment and examination,
and the probabilities of their success or failure will be care
fully weighed.

This test will determine the question of the

candidate's advancement to the Normal School, where the
special training for his proposed calling is completed, or to
the Academic Department where the general culture of his
powers is continued by application to Higher Studies.

The

Course of Study in the Preparatory Department will com
prehend the completion of the branches enumerated in the
Intermediate Course, together with such advanced studies as
may be from time to time assigned.
(4.)

ACADEMIC DEPARTMENT.

In this Department the student will pursue all those
advanced studies usual in the best Institutions of this grade.
These studies will be carried on in the same spirit and with
the same strict adherence to the great aims and objects of
education as characterize the Subordinate Departments. The
Mathematics will be demonstratively studied, and as far as
possible practically applied.

Belles-Lettres, the Sciences,

and the Modern Languages will receive that attention which
their growing utility demands.
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CONDITIONS OF ADMISSION.

Pupils in the Experimental Department will be admitted
without charge for tuition, and will be furnished with the use
of all necessary Books and Stationery.
Pupils will be admitted into the Intermediate Department
and furnished with the use of all necessary Books, Stationery
and Apparatus, op paying Twelve Dollars per term in
advance.
In the Preparatory Department no charge either for Tui
tion, Books or Stationery will be made to THOSE WHO INTEND
TO ENTER THE STATE NORMAL SCHOOL, TO QUALIFY THEM
SELVES AS TEACHERS.

A declaration of intention to teach

or to continue the course of training in the Normal School,
as above, will be required of candidates admitted on these
terms.

To pupils in the Preparatory Department who do not pro
pose to become Teachers, a tuition fee of Twelve Dollars per
term will be required in advance, which will also cover the
entire expense of Books and Stationery.
For the Academic Course, a charge of Twenty Dollars per
term, in advance, will defray the whole expense of Tuition,
use of Books, Stationery, and Apparatus.
Pupils for the Intermediate, Preparatory, and Academic
Departments will be admitted, on examination; such exami
nation to determine not only the Department to which they
shall be admitted, but also their classification in the same.
The necessity for this course will be apparent, when it is con
sidered that there is but one avenue to solid culture, that
avenue being made up of a series of l ogical, progressive steps,
no one of which can be omitted without seriously impairing
the future progress of the pupil.
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DISCIPLINE.

No school can prosper -without a perfect state of discipline.
Good order is t he primary condition of all effective instruc
tion. The government of the Preparatory School will be
firmly and impartially administered, and will appeal to the
conscience and self-respect of the pupil. Prompt dismissal
will follow all immoral and ungentlemanly deportment.
REGULARITY AND PROMPTNESS OF ATTENDA NCE.

The embarrassing and disorganizing effects of absence and
tardiness in our sc hools, constitute the most serious evils with
which they have to contend. Pupils cannot be taught unless
they are present, an d they cannot be properly taught unless
they are constantly present. In the Preparatory School,
therefore, no absence or tardiness can be allowed, except in
extreme cases, of which the Faculty must be the sole judge.
No trivial cause can excuse a violation of this wholesome regu
lation. All absence must be on LEAVE, pre-obtained, if
possible.
TERMS AND VACATIONS.

The first term will commence, as before stated, on Monday,
the 6th of October, and continue eighteen weeks, to be fol
lowed b y a vacation of two weeks.

The second term will

open on M onday, February 23d, and continue twenty weeks.
All- succeeding terms will be twenty weeks in length, and
the opening of each will hereafter be announced.
BOARD.

Arrangements will b e m ade for the ample accommodation
of students in respect to board, securing to them all the
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and kindly attentions of a home.

These arrange-

to not yet completed, but will be announced, as soon
as perfected.
PHYSICAL EDUCATION.

tl
1

be 7

S"^tein
Vacation can meet the wants of our people,
docs not " address itself to the whole body and all the

^Uman bfe." The health is to be preserved. The
> as well as the mind, is to be trained, developed and
strengthened Th
, ,
. '
.
.
• ane severe and long-continued exercise of
f.
the mind with
a corresP°ndinS use
petu il '
'be body, i s a perWarfare waged against the powers of life.
Hence,
r„„,,
S

regular

and it "

and vi™

system

be ad

...

Sorous exercise m the open air will be required;
'bat special facilities will soon he provided for

" °

'^orongh physical training for all who shall

ed to

the Preparatory School.
VISITATION.

The Prepa
ter® tim
,at0ry School will be open to visitors during
e
and st
ct
'brougjj ajj tjje rerrU]ar session hours. Citizens
rangers n
venienCe
cordially invited to visit it at their connd without ceremony.
GENERAL REMARKS.
Fr°m

Prepar

the fo
t

regoing

Programme it will be seen that the

">ef.nrryS°h»-" bases its claim to public confidence on
elemett(a
tehiatic

entfd

idea that thorough, systematic, progressive,

^^"llnin9 is absolutely essential to sound and sys-

thedutJ/°,ar8hiP, as well as to a proper
L1^s an d
responsibilities of active life.

preparation for

182
Fully impressed •with the correctness of these views, the
Trustees submit them to the test of practice and to the en
lightened judgment of the public, with an abiding confidence
as to the final result.
All communications should he addressed to the " FARNUM
PREPARATORY SCHOOL," Beverly, N. J.
R. S. FIELD,
F. S. KINNEY,

\
)

JOHN H. PHILLIPS,

; Trustees.

DAVID COLE,

\

JOHN W. FENNIMORE, /

[D.]
Proceedings of the first

Meeting of the Association of Nor

mal School Instructors, held in Springfield, Mass., August
21, 1856.
For some years there has been a feeling among the
Instructors of Normal Schools in different States of the
Union and in Canada, that some means of professional inter
course between them has been much needed.

They have

felt that their work is one of great importance and of much
difficulty; that the field in which they labor is a new one;
that there are no well-defined landmarks, no usages from the
olden time to guide them in their efforts to supply this new
want, developed by the civilization and freedom of the nine
teenth century; and that, therefore, each individual needs,
in a peculiar manner, all the helps that he can devise from
the thought and experience of his brethren.

Accordingly,

on the 30th of August, 1855, in connection with the meeting
of the National Association for the Advancement of Educa
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tion, held in New York City, a few Normal School Teachers
came together to discuss the project of forming an Associa
tion.

There were two sessions, one in the morning and one

in the afternoon, at which various practical questions re
lating to Normal Schools were discussed.

The discussions

were conducted by Messrs. Woolworth, of Albany. N. Y.;
Philbrick, of New Britain, Conn.; Colburn, of Providence,
R. I.; Wells, of Westfield, Mass.; and Hazeltine, of New
York City.
It was decided unanimously, that the next meeting should
be held in August, 1856, on some day when it would not
interfere with the meetings of any other Educational Associa
tions.

Messrs. Woolworth and Wells were appointed a com

mittee to arrange for the next meeting, but both these
gentlemen resigning their situations in the meantime, the
matter was taken in charge by Mr. Conant, of Bridgewater,
Mass., and the meeting was held at Springfield, Mass., in
the City Hall, at the close of the session of the American
Institute of Instruction, on Thursday evening August 21st.
The Assembly was called to order by Mr. Wm. H. Wells,
Superintendent of Schools in Chicago, who gave a brief
history of the movements that led to the calling of the Con
vention, and the reasons for those movements.

The meeting

was not called for the purpose of determining the necessity of
Normal Schools; that subject was settled; but as the great
est and best results had followed from the association of
the Teachers of other schools, the Normal School Teactiers
wished to imitate the example of their brethren, and profit
in the same way.

In response to a call for the nomination

of a Chairman, Mr. Marshall Conant, Principal of the Nor
mal School at Bridgewater, was named and elected.
The Chairman introduced, as the Lecturer of the evening,
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Mr. Richard Edwards, Principal of the Normal School at
Salem, who proceeded to deliver a Eulogy upon the life and
character of Nicholas Tillinghast, the first
Normal School at Bridgewater, Mass.

Principal of the

At its close, it was

announced that the Convention would meet again on the
next day, at 9 A. M., at Hampden Hall.
On Friday morning, the Convention met according to
adjournment, at Hampden Hall.

Mr. Wm. F. Phelps, of

Trenton, New Jersey, was appointed Chairman, and Mr.
John W. Dickinson, of Westfield, Mass., was made Secre
tary. Prayer was offered by Rev. Mr. Ormiston, of Toronto,
Canada, and the principal exercise of the morning was an
Address by the same gentleman. This discourse was listened
to with great attention and interest.

The speaker briefly

traced the history of teaching from the earliest times; first
by the Patriarchs, reciting the story of their lives to the
family gathered around them; then the poets putting these
traditions into immortal verse; then the Schools of the Pro
phets—the first

Normal Schools; then the Philosophers;

then the Great Teacher, who taught that men exist indi
vidually in the most important sense; afterwards arose the
Doctors, disciples of the old philosophers; and after them the
Professors, who taught what they chose ; and last of all, the
TEACHERS, who open to all the doors of the Temple of Knowl

edge.

The Address was, however, chiefly devoted to a very

interesting account of the rise, progress, and present condi
tion of Education in Upper Canada.
At the close of the Lecture, the public meeting was
adjourned, and the Association was permanently organized
by the choice of the following officers:—
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President—WM. F. PHELPS, of New Jersey.
Vice-Presidents—ALPI1EUS CROSBY, of Mass.
GEO. L. BIGELOW, of

"

DAVID N. CAMP, of Connecticut.
Ex. Committee—WM. ORMISTON, of Canada.
DAVID H. COCHRAN, of N. Y.
DANA P. COLBURN, of R. I.
Secretary—RICHARD EDWARDS, of Mass.
Treasurer—JOHN W. DICKINSON, of Mass.
The remainder of the morning session was occupied by
different gentlemen in delating some points in their experi
ence as Teachers of Normal Schools.
In the afternoon, Rev. Cyrus Peirce, a venerable gentleman
from West Newton, Mass., in accordance with a request
made of him in the morning, gave some account of the first
Normal School established in the United States, of w hich he
was Principal. This school was located at Lexington, Mass.,
and was established under the auspices of the State Board of
Education.

He found the building intended for it in an un

finished condition; and to bring it into habitable shape, was
obliged to attend in person to all the work.

He procured a

carpenter and a mason, and overlooked their labor himself.
He was even obliged, before the house was fit to be used, to
have it cleansed with soap and water.

He entered it on the

3d of J uly, 1839, and soon after it was opened for the recep
tion of pupils.

Notwithstanding the fact, that the opening

of the school had been advertised throughout the State, but
three individuals appeared as applicants, though one was
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added afterwards.

To save expense to the State, he made

his own fires, and the young ladies in attendance swept the
building.

He had no assistant for the first

three years,

although in that time the number in attendance had in
creased to seventy.

He was glad in retiring from his labors,

to leave his work in the keeping of s uch earnest spirits as he
saw about him.

" Father Peirce," as he is familiarly called,

was listened to with great respect and attention.
A discussion followed Mr. Peirce's remarks, in the course
of which Mr. Ormiston proposed for future discussion, and
for reflection before the next meeting, the following question:
"The connection between Normal and Model Schools: is it
beneficial or otherwise? and how far either answers ?"
••

At three o'clock, Mr. Phelps, of New Jersey, the President
elect of the Association, was introduced to the meeting, and
proceeded with an earnest and wide-awake Address upon
some general topics connected with Education, and more
particularly upon the history of the Normal School in his
own State.

New Jersey was represented as having just

awakened to the importance of popular Education, and as
having by her late rapid strides in the right direction, enti
tled herself to a readmission into the Union, from which her
previous inactivity had almost excluded her.
At the present time the cause of Education in New Jersey
is in a condition of healthy vigor.

Her public men and her

wealthy men are coming forward nobly, and are throwing their
influence and their money into the scale in favor of the in
creased efficiency of free schools.

Mr. Paul Farnum of

Beverly in that state, was mentioned in this connection with
much praise, for his great liberality in endowing an institu
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tion to prepare pupils for the Normal School.

This latter

Institution had been much more successful than its friends
had anticipated, and the public sentiment was fast becoming
more and more favorable to it.

The plan of the School, and

of the elegant and commodious building lately erected for its
use, were dwelt upon somewhat in detail, from which it ap
peared that the whole was managed in a systematic and
efficient manner.
A discussion followed upon points connected with the lec
ture, conducted chiefly by Messrs. Ormiston and Conant.
The latter gentleman gave an account of the monitorial plan
adopted in the Bridgewater School.
On the motion of Mr.,Bulkley of Brooklyn, N. Y., a com
mittee, consisting of Messrs. Phelps, Ormiston, Colburn,
Edwards and Camp, was appointed to prepare an Address to
the people of the United States.
Messrs. Conant, Camp and Crosby were appointed a com
mittee to prepare a Constitution and By-Laws for the As
sociation, and to report at the next meeting.
After this, in continuation of the discussion, Rev. Mr.
Peirce made some remarks upon the usefulness of Model or
Experimental Schools, and gave some of the results of his
experience.

Mr. Colburn pointed out what he considered a

better practice for the pupils of Normal Schools than that
furnished by Model S chools, namely, that of teaching in the
Normal School, and of thoroughly analyzing and discussing
the methods of instruction.
This, says the Springfield Republican, brought the meeting
to a close.

It has been a good one, and undoubtedly
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inaugurates a new power in the educational world which is
to be enlarged and perpetuated.

The number present of real

teachers in Normal Schools, was small, and their names
are worthy of record, as a matter of history.

They are as

follows:
MARSHALL CON ANT, Bridgewater, Massachusetts.
GEORGE N. BIGELOW, Framingham, Massachusetts.
RICHARD EDWARDS, Salem, Massachusetts.
JOHN W. DICKINSON, Westjield, Massachusetts.
WILLIAM F. PHELPS, Trenton, New Jersey.
M. H. DOOLITTLE, Trenton, New Jersey.
REV. WILLIAM ORMISTON, Toronto, Canada.
P. A. DARLING, Bridgewater, Massachusetts.
ALPHETJS CROSBY, Boston, Massachusetts.
DANA P. COLBURN, Providence, Rhode Island.
DAVID N. CAMP, New Britain, Connecticut.
WILLIAM H. WELLS, Chicago, Illinois.
J. W. BULKLEY, Brooklyn, New York.
RICHARD EDWARDS,

Secretary.
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TRUSTEES.
First District.
JAMES G-. HAMPTON,
JOSEPH H . THOMPSON,

Bridgeton.
Salem.

Second Dis trict.
RICHARD S. FIELD,
DAVID COLE ,

Princeton.
Trenton.

Third District.
FRANKLIN S . KINNEY,
CHARLES SITGREA VES,

New Brunswick.
Phillipsburg.

Fourth District.
THOMAS LAWRE NCE,
LYMAN A. CHANDLER,

Hamburg.
Rockaway.

Fifth District.
DUDLEY S. GREGORY,
J. C. THORNTON,

Jersey City.
Newark.

At Lar ge.
JOHN H. PHILLIPS,

State Supt. Public Schools,
Ex. Off., Pennington.

Officers of the Board.
HON. R . S. FIELD, President.

" J. H. PHILLIPS, Secretary.
" F. S. KINNEY, Treasurer.
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FACULTY.
\

WILLIAM F . PHELPS, A. M., Principal and Professor of Scien ce of

Education and Art of Teac hing.
SUMNER G. WEBB, M. D., Yice Principal and Professor of Physi

ology and Elocution.
ARNOLD GUYO T, LL.D., Professor of Physical Geography and

Geology.
ABIJAH KITTENHOUSE, A. B., Instructor of Mathematics.
SAMUEL A. FARRAND, Instructor of Descriptiv e and Physical Geog

raphy.
MYRIOK H. DOOLI TXLE, Instructor of English Language.
FERDINAND J. ILSLEY, Profess or of Yocal Mu sic.
IRENE B. COLB Y, Teacher of Intellectual Arithmetic and

of Words.
LAVINIA L : STEELE, Teacher of Object Drawing .

HENRY B . PIERCE, Superintendent of Mode l School.
FANNIE C. LYON, Assistant 1st Department.
MARY L. TUTTLE,

"

2d

EUDORA E. SMITH,

"

3d

SARAH J . PHILPS,

"

4th

"
"
"

Analysis
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LADIES.
Babbitt, Hattie W.,
Blake, Julia,
Buchanan, Elizabeth,
Budd, Helen D.,
Beesley, Hannah M.
Culliss, Ellen,
Cox, Mary IV.,
Carpenter, Mary E.,
Champion, Sarah,
Crane, Florinda,
Colby, Kate S.,
Colby, H. Sophia,
Collins, Elizabeth,
Cunningham, Annie,
Doolittle, Lydia J.,
Dunn, Virginia I.,
Darby, Sarah,
Dayton, Sarah E.,
Dayton, Sophia L.,
Draine, Keziah L.,
Egbert, Elizabeth W.,
Eayre, Anna M.,
Forsyth, Elizabeth A.,
Fackrell, Fanny P.,
Gibbs, Mary,
Hanlon, Mary,
Howell, Susanna,
Harrison, Emma A.,

Mendham,
Trenton,
Delaware,
Chatham,
Dennisville,
Trenton,
West Creek,
Jacobstown,
Upper,
Pequannoc,
Kingston,
New Brunswick,
Hamilton,
Trenton,
(t
Princeton,
Elizabeth,
Pine Brook,
«
«
Trenton,
Pemberton,
Lamberton,
Allentown,
Elizabeth,
Trenton,
Titusville,
Pennington,
New E gypt,

Morris.
Mercer.
Hunterdon.
Morris.
Cape May.
Mercer.
Ocean.
Burlington.
Cape May.
Morris.
Middlesex.
(t
Mercer.

Essex,
Morris.
CC
Mercer.
Burlington.
U
Monmouth.
Essex.
Mercer.

Ocean.
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Iloagland, Emily,
Griggs town,
Hazard, Ella,
Trenton,
U
Hutchinson, Marg'ta S.,
Harris, Mary A.,
Fairfield,
Johnston, Eineline B.,
Trenton,
Jones, Mary B.,
Pompton Plains,
Knerr, Cornelia M.,
Bridgeton,
Linton, Martha T.,
Mantua,
Large, Ellen H.,
Readington,
Lowe, Sarah E.,
Clinton,
Lyon, Fannie C.,
Boonton,
Ludlam, Lizzie,
Dennisville,
Murphy, Louisa,
Trenton,
Murphy, Lizzie,
Princeton,
McKelway, Mary A.,
Bordentown,
Olmsted, Lizzie M.,
Plainfield,
Parsons, Lucy M.,
Middletown,
Pearson, Emma B.,
Trenton,
Phillips, Frances E.,
Lawrence,
Philps, Sarah J.,
Orange,
Pierson, Caroline E.,
Pompton Plains,
Reger, Phebe A.,
Tewksbury,
Rayner, Mary Hester,
Trenton,
Scudder, Margaret A.,
Lawrenceville,
Schoonmaker, Hannah,
Paterson,
Swing, Sarah P.,
Pitts Grove,
Sergeant, Mary J.,
Flemington,
Sayre, Elizabeth H.,
Madison,
Snowden, Mary J.,
Mullica Hill,
Sheppard, Mary F.,
Fairfield,
Smith, Eudora E.,
Orange,
Speer, Harriet A.,
Caldwell,

Somerset.
Mercer.
u
Cumberland.
Mercer.
Morris.
Cumberland.
Gloucester.
Hunterdon.
!<

Morris.
Cape May.
Mercer.
U
Burlington.
Essex.
Monmouth.
Mercer.
Essex.
Morris.
Hunterdon.
Mercer.
u
Passaic.
Salem.
Hunterdon.
Morris.
Gloucester.
Cumberland.
Essex.
U
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Tuttle, Mary L.,
Tuttle, Emily B.,
Thorn, Susan L.,
Townsend, Margaret,
Yanness, Rachel,
Van Vleck, Rachel,
Wilson, Louisa R.,
Wilcox, Frances L.,
West, Clementine,
Woodruff, W illamina,
Wiggens, Hannah,
Woodruff, Su san K.,
Werts, Rachel A.,

Hanover,

Morris.
U

Trenton,
Dennisville,
Pequannoc,
Millstone,
u

Mercer.
Cape May.
Morris.
Somerset,
u

Newark,
Trenton,
Deerfield,
Trenton,
Rah way,
Bordentown,

Essex.
Mercer.
Cumberland.
Mercer.
Essex.
Burlington.
. 73

Total No. Ladies,

GENTLEMEN.
Blazier, Stephen,
Briant, William,
Doolittle, Myrick H.,
Dennis, Laban,
Demarest, Jacob J.,
Dally, Thomas J.,
Ewing, William B.,
Ellis, Edward S.,
Fisher, Otis,
Farrand, Hiram,
Farrand, Samuel A.,
Felter, S. Alexander,
Hurlbert, Charles 0.,

Chatham,
Swedesboro,
Washington,
Boonton,
Harington,
Trenton,
Greenwich,
Titusville,

Morris.
Gloucester.
Morris.
Bergen.
Mercer.
Cumberland.
Mercer.

Trenton,

u
Boonton,
Pequannoc,
Paterson,

Morris.
16
Passaic.
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Heritage, Charles D.,
Hasbrouck, Joseph,
Howell, Reuben N.,
Holmes, Franklin,
Harrison, Caleb M.,
Howell, G eorge W.,
Jaqua, George A.,
James, H. Howard,
Kent, Aaron 0.,
Lyman, William,
Myers, John B. D.,
McCarty, Anthony B.,
Proctor, Samuel W.,
Rex, George McC.,
Schoonmaker, Isaac L.,
Street, J. Fletcher,
Thompson, A ugustus,
Willever, Thomas J.,

U. Penns Neck,
Saddle River,
Fairfield,
Dennis,
Caldwell,
Hanover,
Paterson,
Deerfield,
Caldwell,
Harington,
Branchburg,
Rockaway,
Tewksbury,
Reaville,
Paterson,
Trenton,
Readington,
Asbury,

Salem.
Bergen.
Cumberland.
Cape May.
Essex.
Morris.
Passaic.
Cumberland.
Essex.
Bergen.
Somerset.
Morris.
Hunterdon.
U
Passaic.
Mercer.
Hunterdon.
Warren.

Total No. Gentlemen, -

-

31

RECAPITULATION.
Whole No. Ladies,
"

"

.

Gentlemen,

Total,

.

.

.

73

.

.

.

31
lQ4

The occupations of the Parents of the Pupils attending the
School for the present term, are reported as follows :—
Farmers 36, Manufacturers 3, Merchants 8, Mechanics
11, Physicians 5, Teachers 3, Agents 4, County Clerk 1,
Book Keeper 1, Milliner 1, Moulder 1, Clergymen 3, Lime
Dealer 1, Book Pedler 1, Printer 1, Unknown 10.
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Representation of the several Counties in the New Jersey
State Normal School, for the term commencing February
2d, 1857.
Atlantic, .
Bergen, .
Burlington,
Camden,
Cumberland,
Cape May,
Essex,'
Gloucester,
Hudson,
Hunterdon,
Morris, .
Middlesex,
Mercer,
Monmouth,
Ocean,
Passaic,
Sussex,
Somerset,
Salem,
Warren,
Total,

0
3
7
0
5
5
8
0
0
3
16
2
28
1
2
1
1
4
3
1
90
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TEXT BOOKS,

In the Library of the N . J. State Normal School, for year ending
February 9th, 1857.
Title.

Author.

Arithmetic, Philosophical, Stoddard,

Publishers.

No. Copies.

Sheldon, Lamport & Co.

50

"

Practical,

"

"

"

"

37

"

Intellectual, '

"

"

"

"

100

"

"

"

Practical

"

"

"

Higher,

Algebra, Primary,
"

Elements,

Analysis of Language,

Thompson,
"

Ivison & P hinney
"

100

"

200

Colburn,

H. Cowperthwait & C o.

100

Lawrence,

Alden, Beardsley & C o.

75

"

"

"

"

50

"

"

"

"

75

Greene,

H. Cowperthwait & Co

Composition and Bhetoric, Quackenbos, Appleton <fe Co.
Dictionary, Large,
"

Quarto,

"Webster,

Merriam & Co.

"

Mason Brothers,

50
75
6
150

"

Academic,

"

"

"

49

"

H. School,

"

"

"

50

Debater, American,

M'Elligott,

Ivison & Phinney

Earth and Man,

Guyot,

Sheldon, Lamport & Co.

50

English Teacher,

Pinneo,

Clark, Austin & C o.

20

Education in Europe,

Barnard,

Case, Tiffany & C o.

4g

Grammar, English,

Brown,

Saml. S. & W m. Wood,

80

Wells,

John P. Jewett & C o.

100

Pinneo,

Clark, Austin & C o.

175

Cole,

Scott and Co.

100

M'Nally,

A. S. Barnes & C o.,

150

and Atlas,

Cornell,

D. Appleton & C o.

200

Physical,

Fitch,

J. H. Colton & Co.

75

Perkins,

D. Appleton & C o.

50

Mason,

Mason Brothers,

"

"

Geography, Descriptive,

Geometry,
Hymn Book,
Hallelujah,

50

24
100
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Robin Red Breast,

Sanders,

Ivison & Ph inney,

40

Normal Singer,

Mason,

Mason Brothers,

200

Mathematics, Practical

Davies,

A. S. Barnes & Co,

Manual, Analytical

M'Elligott,

Ivison & Ph inney,

Moral Lessons,

Cowdery,

H. Cowperthwait & Co.

50

Physiology, Human,

Hooker,

Farmer, Brace & Co .

75

Punctuation, Elementary, Wilson,

Crosby, Nichols & C o.

24

Reading and Oratory,

Mandeville,

D. Appleton & C o.

50

Rhetorical Reader,

Porter,

Ivison & P hinney,

50

Humorous Speaker,

Oldham,

"

"

Young Ladies' Reader,

Sanders,

"

"

50

"

"

100

Fourth Reader,

"

50
150

50

Third

"

"

"

"

100

Second

«

"

"

"

100

Speller

"

"

"

100

Fourth Reader,

"
Lovell,

Durrie & P eck

Third

"

"

"

"

Second

"

"

"

"

First

"

"

"

"

46
46

46

3762

Of the above, eleven hundred and eight volumes have been
donated as follows:
Alden Beardsley & Co.
H. Cowperthwait & Co.
D. Appleton-& Co.
Clark, Austin & Co.
J. H. Colton & Co.
Ivison & Phi nney,
Farmer, Brace & Co.
Crosby, Nichols & Co.

Auburn and Rochester,
Philadelphia,
New York,
"
"
"
Boston,

200
150
325
195
75

48

200

MISCELLANEOUS B OOKS.
Donation of Hon. R. S. Field.

Patent Office R eport for 1847.
1851-2.
Mechanics.
1852-2.
Agriculture.
1852-3.
Mechanics.
1853.
"
1853.
Agriculture.
1854.
«
1854.
"
Provincial Courts of New Jersey.
Papers of Gov. L. Morris.
Contrib'ns to East Jersey History.
Poetical Works of Beattie, Blair, and Falconer.
"
"
" Thompson.
"
"
" Goldsmith & Collins.
"
"
" Herbert.
"
"
" Shenstone.
U. S. Gazetteer,
Chapin.
Connection of Philosophy and Sci. Dick.
Literature and Literary Men,
Gilfillan.
Home Education,
Taylor.
Hints on Po pular Education,
Wines.
Fireside Education, .
Lectures on the Miracles,
Southern Africa,
United States,
Living Author's of En gland,
American Biography,
History of E urope,

Cummings.
Moffat.
Peabody.
Powell.
Sparks.
Allison.
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Vols.

English Past and Present,
Study of W ords,
Life of Columbus.
Paley's Natural Theology.
Lives of Em inent Men.
The Seasons.
The Useful Arts.
«
Story on the Constitution.
Great Events by great Historians.
The Fireside Friend.
Education and Knowledge.
Letters on Astronomy.
Science and Art of I ndustry.
Miiller's Universal History.
Knowledge under Difficulties.
The Farmer's Companion.

Trench. •
"

1
1
1
2
3
4
2
1
1
1
1
1
1
4
1

Donation of Son. Geo. R. Robbins.
U. S. N. Astronomical Expedition.
Eighth Annual Report Smithsonian Institute.

1

Ninth
"
"
"
"
Patent Office R eport for 1855.
Report of Treasury, 1856, Commerce and Navigation.

1

1
1

Astronomical Observations, 1848.

1

Donation of Isaac Stephens, Esq.
Encyclopedia Iconographic, Text.
c<
"
Plates.

.

4.
2

Donated by- Geo. Merriam.
Diary and Correspondence of Amos Lawrence.

1
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Received from Miscellaneous Sources.
Cyclopedia of American Literature.
Shades and Shadows,
Grammar of Grammars,
Nixon's Digest.
Nixon's Forms.
Analogy,
Graphics,
Compendium of E ng. Literature,
Scholar's Companion,
Constitutional Text Book,
Paradise Lost,
Seasons,
hlight Thoughts,
Course of Time,
Task and Table Talk,
Mathematics,
Physiology Human,
Pronouncing Gazetteer,
Geometry Large,
Trigonometry,
Algebra Large,
Surveying,
Algebra,
Geometry,
Legendre,
Surveying,
Arithmetic,

Davies.
Brown.

Butler.
Peale.
Cleveland.
Bailey.
SheppardMilton.
Thomson.
Young.
Pollock.
Cowper.
Ilutton.
Dunglison.
Baldwin.
Perkins,

Gillespie.
Young.
Young.

Mann & Chase.
Blanchard.
Loomis.
Greenleaf.
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Arithmetic and Key,
"

Perkins.

Higher,

a

Lawrence.

ct

Thomson.
Davies.

Geometry, Elementary,

Perkins.

Algebra,

Greene.

"

Part I.,

"

«

Ray.

II.,

M

Davies.
Tower.

English Grammar,

M

«(

Spencer.
Clark.
Corell.
Greene.
Hallock.
McGregor.

Book Keeping,

Fulton k Eastman.
Crittenden.
Becker.
Gray.

Chemistry,
Philosophy Natural,

Parker.

Atlas of Chemistry,

Youmans.

INVENTORY OF FURNITCRE AND KFFBCTS OF NORMAL SCHOOL,

With estimated value of same for the year ending February
9th, 1857.
140 Double Desks and Chairs, .
49 Single Desks and Chairs,

.

.

@ 86.50

$910 00

.

@ 4.50

220 50

@

3-00

300 00

100 Settees,
34 Cane Bottomed Arm Chairs,

.

.

•

93 50

16

•

.

.

32 00

"

"

Chairs,

.
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25 Wood B ottomed Chairs, ....
1 New Jersey Teacher's Desk,
.
.
.
1 New Y ork
"
"...
1 Excelsior
"
"
. . .
9 Usher's Desks,
.....
25 Drawing "
.
.
.
.
.
3 Oak Tables,
1 Rose Wood Table,
900 Feet Slate Black Board, ....
61 Black Board Brushes,
.
.
.
.
66 "
" Pointers,
.
.
.
.
Carpet and Oilcloth,
....
2 Record Boards, .
.
.
.
.
.
34 Geological Charts, .....
4 Clocks,
4 Signal Bells, .;....
6 Willow B askets,......
6 Thermometers, .
.
.
.
.
.
6 Door Mats,
......
1 Music Board and Standard,
.
.
.
1 22 inch Terrestrial Globe, .
.
.
.
1 Human Skeleton,
.
.
.
.
.
1 Preparation of Human Heart .
.
.
6 Book Cases,
5 Water Coolers, .
.
.
.
.
.
5 Looking Glasses,
.
.
.
.
.
4 B r i t a n n i aW a t e r C u p s ,
.
.
.
.

$15 00
40 00
35 00
30 00
126 00
30 00
30 00
10 00
450 00
12 00
10 00
200 00
15 00
250 00
12 00
1 00
3 00
5 00
6 00
2 00
75 00
35 00
8 00
250 00
20 00
5 0 0
2 0 0

2 Spittoons,
1 00
9 Gas Pendants with 30 B urners and Shades, . 101 25
1 " Side Light,
1 00
1 Framed Picture, Franklin at Court of France,
(Donation from Wm. Jay, Esq.).
.
.
15 00
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1 Framed Picture, Trial of Effie D eans, (Donation
3
2
1
1

10 00
from W m . Jay,Esq.)
.
.
.
.
2 50
Fire Screens,
10 00
Letter Boxes, .
30 00
Set Holbrook's School Apparatus
5 00
Magnetic Orrery, (Donation, Hall Colby, Esq.)

1 Transit and Staff, (Donation, G. W. Plymp
ton, Esq.)
1 Set Mathematical Instruments, •
1 Altimeter and Case, (Donation, Hall Colby
Esq.)
30 Drawing Models,
1 Stamp Hand Press
1 Mail Bag, .
2 Railway Lanterns
Set Plates, Plan, Elevation

nd Electrotyp

of

Building,
1 Axe, .
1 Wood Saw,
3 Coal Scoops,
1 Iron Shovel,
1 Iron Rake,
•
1 Wooden Rake, .
1 Scythe,
3 Water Pails,
4 Flights Movable Steps,
Total Valuation

$3709 00
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AN ACT to establish a State Normal School.
1. BE IT ENACTED by the Senate and General
Assembly of the State of New Jersey, That there
shall be established, as hereinafter provided, a
normal school, or seminary for the training and
education of te achers in the art of ins tructing and
governing the common schools of this state, the
object of which normal school o r seminary shall
be the training and education of su ch teachers as
shall be received in the manner hereinafter
provided, in such branches of kn owledge, and the
best methods of teaching and governing, as will
qualify them for teachers of ou r common schools.
Trustees, how
appointed.

Term of office.

Expenses.
°w de frayed

2. And be it enacted, That there shall be'
nominated by the governor, and appointed by
him with the advice and consent of the senate,
ten trustees of said normal school, two f rom each
congressional district in the state, who shall hold
their office respec tively for two years, except that
at the first meeting of said board of trustees, it shall
be determined by lo t or otherwise which of the
members from each district shall hold for one
year, and which for two years, and annually
thereafter five trustees shall be a ppointed in the
manner aforesaid, to supply the vacancy so
occurring, and the state superintendent of public
schools ex-officio shall be a member of the said
board.
And be it enacted, That the expenses necessarily
incurre(j by the said trustees in the discharge of
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their duties, shall he defrayed out of the funds
hereinafter appropriated for the support of said
school; and they shall receive no compensation for
their services.

•
. . .

i

p o wP e r a n d

4, And he it enacted, Tha t to the said hoard of
trustees shall be com mitted the location of said
school, the application of the funds for the support
thereof, the appointment of teachers and the
power of removing the same, the power to
prescribe the studies and exercises of the school,
rules for its management, and granting diplomas, ^ ^ ^
and they shall report annually to the legislature naa.iy^ .he
their own doings and the progress and condition
of the school; and the said trustees are hereby
authorized to change the location of said normal
school from time to time, as they deem best for
the interest of said school and the accommodation
of the pupils in the different parts of the state ;
provided, suitable buildings and fixtures are fur
nished without expense to the state.
5. And he it enacted, That if no suitable buildings
and fixtures are offered for the location of said
school without expense to the state, then the said
board of trustees are authorized and empowered
to hire at a reasonable expense, and to cause t o
be fitted up in some c onvenient location, easy of
access to all parts of the state, a building or
buildings which shall afford the necessary ac
commodation for the exercises of said school; the
engagement of such building or b uildings shall be
fo.°five years, at the expiration of which time said

powered^
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normal school shall cease, unless its continuance
shall be provided for by a succeeding legislature.
6. And le it enacted, That the number of pupi ls
shall not exceed two hundred and forty, or in the
proportion of th ree for each member of the senate
and general assembly, and each county shall be
entitled to fill three times as many seats in the
school as it has representatives in the legislature ;
the town superintendent's, school committees, or
boards of education of each township or city, shall
be requested to forward to the board of trustees
of the normal school, annually, the names of four
persons, two male and two female applicants for
admission to said school, whom the said super
intendents, school committees, or boards of educ a
tion, shall certify as persons in good health, and
of p roper moral qualifications as teachers, which
applicants shall have given to the said town
superintendents, school committees, or boards of
education, a written declaration, signed with t heir
own hands, that their object in seeking admission
to the school is to qualify themselves for the em
ployment of common school teachers, and thtit it
is their intention to engage in that employment
in this state, for at least two y ears ; and the said
applicants shall be recommended to the trustees
by the town superintendents, school committee, or
board of education, as suitable persons, by t heir
age, character, talents, and attainments, to be
received as pupils of the normal school.
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7. And be it enacted, Tha t before the opening giVenoftbo
i - l
•
t i m eo fe x a m of each term of th e normal school, of -which time motion.
due notice shall be given, the board of trustees
shall proceed to examine such applicants, and to
give certificates of admission to the school, to
such as appear to be possessed of the proper
qualifications, to such number as each county
may be e ntitled to, and certificates of admission cortta*™*
numbered in such way as the board of trustees *«i"may agree upon, which shall entitle the holder
thereof to occupy seats which are not occupied
as hereinafter named.
8. And be it enacted, That if a t the time appointed for the examination of said applicants, there
should not be a s many applicants as the county
may be entitled to have members of the school,
who, in the judgment of the trustees, have the
proper qualifications of moral character, good
health, and talents, then the trustees shall give
notice to the town superintendent, school com
mittees, or boards of education, aforesaid, to
appoint one or more persons, as may be necessary
in place of th e p ersons rejected by said trustees,
and in case of failure so t o do, for one month after
such notice, then the said trustees may select by
lot or otherwise, from the applicants from other
counties, such as have the certificates of admission;
and if at any time in the term, the seat of any
pupil shall become v acated under such rules and
regulations as the board of trustees may adopt,
then an appointment to such vacant seat may be
sent to some applicant not hitherto accommodated.

Timeofex»m-
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Trustees to
appoint
teachers.

Morlel p ublic
school to be
provided.

Provisions for
the support
of the normal
school.

9. And be it enacted, That the board of tr ustees
shall appoint and procure the number of te achers
which may be necessary to c arry out in the best
and highest sense the purposes and designs of
this act, and shall furnish for the use of the
pupils the necessary apparatus and text books,
so far as the funds hereafter to be named and
appropriated for the support of the school, will
allow, an d the tuition and all the privileges of
the normal school shall be gratuitous.
10. And be it enacted, That the board of t rustees
are authorized to make provisions for a model
school, un der a permanent teacher, approved by
them, in which the pupils of the normal school
shall have opportunity to practice the modes of
instruction and discipline inculcated in the normal
school.
11. And be it enacted, That for the support of
the normal school, and to carry out the purposes
and designs of this act in a manner worthy of the
State of New Jer sey, there is appropriated hereby
the annual sum of ten thousand dollars for five
successive years, to be paid out of t he treasury of
this state upon the warrant of th e governor.
12. And be it enacted , That this act shall take
effect immedia tely. Approved February 9,1855.

211
ANNUAL C IRCULAR O F T HE N EW JERSEY STATE NORMAL SCHOOL.
This Institution was established by an act of the Legisla
ture, passed February 9th, 1855, for the instruction and
practice of teachers in the science of Education and the art
of instructing and governing the Public Schools of this
State. Its organization and course of tra ining are especially
adapted to the accomplishment of this high object.
CONDITIONS OF ADMISSION.

First.—Applicants must be at least sixteen years of age,
and of unquestionable moral character.
Second.—They must be in sound bodily health, and able
to sustain a good examination in Orthography, Reading,
Arithmetic, Geography, and English Grammar.
Third.— They must declare thoir intention to t each in the
public schools of this State for at least two y ears.
FORM OF APPLICATION TO TOWN

SUPERINTENDENT.

I, (A. B.) of the township (or city) of (C) county of (M)
New J ersey, aged
years, desirous of obtaining admission
as a pupil in the Normal School, hereby declare that my ob
ject in seeking admission to it is to qualify myself for the
employment of a common s chool teacher, and that it is my
intention to engage in that employment in thi s State, for at
least two years.
CERTIFICATE OF TOWN SUPERINTENDENT.

The candidate must present to the Principal, during the
first week of ot.ro,, the following certificate from the S uper,
inteudeut, School Committee, or Bo.rd of Education of ht,
township or city :
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To the Board of Trustees of the State Normal School:
This is to certify that (A. B.) of the township (or city) of
(C) county of (M) New Jersey, aged
years, is desirous
to obtain admission as a pupil in the State Normal School,
and has given to me a written declaration of
intention
to engage in the employment of a common school teacher in
this State for at least two years, and being satisfied that
is of good health, and of proper moral qualifications, I do
recommend
as a suitable person by age, character,
talents, and attainments, to be received as a pupil of the
Normal School.
A B, Town Superintendent of
township.
Or, C D J
E
-School Committee of
township.
G HA
Or, J K, President of the Board of Education of the city of
RATIO OF REPRESENTATION.

By the terms of the act establishing the State Normal
School, the number of pupils is limited to two h undred and
forty, and " each county is entitled to fill three times as
many seats in the school as it has representatives in the
Legislature." In case any county is not fully represented,
candidates may be a dmitted from other counties on sustaining
the requisite examination, and producing a proper certificate
as above.
EXAMINATION FOR ADMISSION.

Candidates will be ex amined by the Faculty immediately
on presentation of the certificate before mentioned. The
examinations for admission will be ma inly in writing, and un
der circumstances that will not be embarrassing to the can
didate.
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CERTIFICATE OF ADMISSION.

The subjoined certificate of admission is given to all who
sustain the examination. This certificate entitles its holder
to a seat in the Institution, provided there be vacancies, un 
til he forfeits his right to it, by voluntary withdrawal, or by
immoral or improper deportment. In case there should be
no vacancy, his certificate will en title him to a seat in his
proper order when a vacancy shall occur.
No.

NEW JERSEY STATE NORMAL SCHOOL.

THIS CERTIFIES, That
of the
of
, county
of
, having passed a satisfactory examination, is entitled,
in
proper order, to a seat in the State Normal School,
from the
and county aforesaid, commencing with the

term, or as soon thereafter as a vacancy may occur.
Trenton.
Slgned'

President Board of Trustees,

Countersigned,

Secretary Board of Trustees.
. .
Principal.

DECLARATION OF INTENTION.

Each candidate admitted, is required to sign the following
Declaration and Agreement, which document is a permanent
record with th e Institution:
NEW JERSEY STATE NORMAL SCHOOL.

The undersigned, having received certificates of admission
as pupils in the New Jersey State Normal School, hereby
declare, that it is their intentio'n to engage in the employment
of teachers in the common schools of this State, for at least
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two year s, and that their object in resorting to this school is
the better to qualify themselves for that responsible duty.
The undersigned also hereby agree to report themselves
semi-annually, in writing, for the aforesaid period of two
years, to t he Principal of the Normal School, in case they
enjoy its privileges for one te rm or more.
COURSE OF STUDY AND TRAINING.

The following is the course of study, arranged into Depart
ments, without regard to the order in which the various
branches will be pursued, or to the length of time which may
be devoted to them:
I. ENGLISH LANGUAGE.—The Elementary Sounds. Spell
ing, Definition, and Analysis of Words. Reading andElocu.
tion. English Grammar, including the Analysis of the
Sentence and Sentential Structure. Composition, including
Rhetoric and Criticism. The art of Debate, including Par
liamentary Law.
II. GRAPHICS.—Penmanship and Book-keeping.

Drawing.

Map Drawing.

Object

Mechanical Drawing.

III. MATHEMATICS.—Oral or Mental Arithmetic. Written
Arithmetic. Practical Mathematics. Algebra, (elements.)
Geometry, (elements.) Mathematical Geography and use of
Globes, including also t he Elements of Astronomy.
IV. NATURAL SCIENCE.—Descriptive and Physical Geo
graphy. Human and Comparative Physiology. Elements
of Natural Philosophy. Elements of Chemistry.
V. ETHICS, ETC.—Moral Philoso phy. Natural Theology.
Constitution of the United States and New Jersey. School
Laws of New Jersey. History of the United States.
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YI. THEORY AND PRACTICE OF TEACHING.—Intellectual
Philosophy. The study of School Systems. Lectures on
Education and the Details of Teaching. Practice in Model
Schools. Vocal Music throughout the course.
This course is to be thoroughly investigated. The cate
chetical mode of instruction is to be discarded. I he pupil
will be ex pected to study the SUBJECT in its logical order, to
master and reproduce it in a clear, methodical and well chosen
language of his own. He will be subjected to t he most ligid
criticism i n respect to thoroughness in the investigation of a
subject, as well as accuracy, method, clearness, and force in its
delivery. He will be presumed to understand nothing that he
is un able with readiness and precision to embody in good
language. He will be t aught to observe and note the methods
of his instructor, and to learn from his example the best
modes of conducting the education of others, while himself
undergoing the process. .
OBSERVATION AND PRACTICE IN THE MODEL SCHOOL.

The Model School is composed of pu pils of the ages usually
found in the public schools of the State-from six to sixteen
years. Each pupil of the Normal School will spend at least
two weeks in observation and practice in the Model School
for each term, of his connection with the former, except the
first term, which will be devoted to the elementary studies.
He will thus be compelled to subject his theories to t he test
of experiment under the eye of an accomplished master—
the Superintendent of the Model School. He will also take
part in the administration of a well orgamzed school, and
will thus learn the inestimable advantage of system and
method in his attempts to educate the young.
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LECTURES ON THE SCIENCE OF EDUCATION AND ART OF TEACHING.

These lectures will be frequent and will be very practical.
They will comprehend the development of the PRINCIPLES OF
EDUCATION, and the best modes of their application in the
organization', discipline and instruction of schools. The best
modes of securing the co-operation and sympathy of parents
in th e work of education, will also be discussed ; school sys
tems will be examined, and the laws pertaining to schools in
this State, will be made familiar to all.
PRIVILEGES OF PUPILS.

The tuition, use of all necessary books and apparatus, will
be fr ee. A professional library, composed of standard works
on education and the details of teaching, will be free of ac
cess to every pupil.
DISCIPLINE.

No school can be efficient and profitable without a perfect
state of discipline. Good orde r must necessarily be regarded
as the primary condition of all effective instruction. The
government of the Normal School will be such as to afford a
model worthy of imitation in the public schools of the State.
It will be firm and impartial, and yet such as to appeal to
the self-respect of the pupil. Prompt dismissal will follow
all immoral acts and unteacherlike deportment.
REGULARITY AND PROMPTNESS OF ATTENDANCE.

The embarrassing and disorganizing effects of absence and
tardiness in our schools, constitute the most serious evils with
which they have to contend. Pupils cannot be taught unless
they are present, and they cannot be properly taught unless
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they are constantly present. No teacher can secure regularity
of attendance unless he himself sets the example. In the
Normal School, therefore, no absence or tardiness can be
allowed, except in extreme cases, of which the Faculty
must be the sole judge. No trivial cause can excuse a
violation of this wholesome regulation. All absence must be
on LEAVE, p re-obtained.
TERMS AND VACATIONS.

The third term will commence on M onday, September 1st,
and continue twenty weeks. The fall terms will hereafter
open on the first Monday of September, and continue twenty
weeks, followed by a vacation of two weeks. The spring
terms will begin on the first Monday of February, and con
tinue twenty weeks, followed by a vacation of ten weeks.
There will be no vacation at the holidays, except on Christmas
and New Y ear days.
BOARD.

Good boa rd can be o btained in respectable private families
at from two to three dollars per week, including all but wash
ing. The boarding houses are subject to such regulations as
the Principal may from time to time establish. The pupils
will also be visited at their boarding houses by members of
the Faculty, and a watchful care will be ex ercised over them
at all times.
EXAMINATIONS.

There will be public examinations at the close of each
term, both in the Normal and Model Schools, which the pub
lic is invited to a ttend. A diploma will be awarded to those
15
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who give satisfactory evidence of thorough and accurate
scholarship, combined with those other peculiar qualifications
so essential to a successful teac her.
PHYSICAL EDUCATION.

No system of education can meet the wants of our people,
that does not " address itself to the whole body and all the
parts of human life." The health is to be pr eserved. The
body, as well as the mind, is to be trained, developed and
strengthened. The severe and long-continued exercise of
the mind, without a corresponding use of the body, is a per
petual warfare waged against the powers of life. Hence,
regular and vigorous exercise in the open a ir will be required ;
and it is hoped that special facilities will soon be provided
for systematic and thorough physical training for all who
shall be admitted to th e Normal School.
VISITATION.

The Normal School will be open to visitors during term
time through all the regular session hours. Citizens and
strangers are cordially invited to visit it at their convenience,
and without ceremony.
TOWN SUPERIN TENDENTS.

Town Superintendents are earnestly requested to recom
mend none but candidates of uni'mpeachable moral character,
and of good abilitie s, to the end that the energies of the In
stitution may not be wasted upon unworthy and incompetent
individuals. The schools of the people demand the best
talent and the highest c haracter on the part of those who
aspire to the responsible office of a teacher in them.
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GENERAL REMARKS.

The demand for well qualified teachers is universal and
pressing; and all who, by diligence, industry, and good
character, attain, in the Normal" School, that standard of
excellence demanded by the educational wants of the State,
may be sure of ready and remunerative employment on leaving
the Institution. The Principal will devote special attention
to the supply of teachers for schools, and schools for those
teachers who are worthy of patronage. Advice will also be
cheerfully given r especting plans for school houses , furniture,
&c. to all who may desire information. All letters of in
quiry relating to the Normal School, should be addressed to
the Principal, WILLIAM F. PHELPS, at Trenton.
R. S. FIELD,
D. 8. GREGORY,
L. A. CHANDLER,
DAVID COLE,
CHARLES SITGREAVES,
F. S. KINNEY,

J. H. THOMPSON,
J. G. HAMPTON,
WILLIAM M. B ABBITT,
THOMAS LAWRENCE,
JOHN H. PHILLIPS,
Trustees-

PLANS AND DESCRIPTION OP THE STATE NORMAL SCHOOL OF NEW JERSEF.

The buildings occupied by the State Normal School of New Jersey, are two in
number, one of which is occupied exclusively by the Normal School proper, and
the other by both the Normal School and its adjunct, the Model School, but princi
pally by the latter. The two were built and furnished at about $55,000.
The plans are drawn on a seafe of thirty-two feet to the inch. Each building
is in the form of a Greek Cross, the main edifice running nearly north and south
with wings or projections on the east and west.

The front wing of the Norma

School on the east, terminates in two towers, 10 by 10 feet.
The great objects secured in the adoption of t hese pians, are the highest < egr ce
of convenience and adaptation to the purposes of a school for both sexes, symme
try, tastefulness, economy in cost of construction, with ample facilities for lighting
and ventilation, the ingress and egress of pupils, together with a full supply of
water in the proper place, and for every desirable purpose.
The rooms are all large, airy, and commodious. The uses of each apartment
will be understood by reference to the numbers indicated on the diagrams and
the accompanying explanation. Each building is heated bj foui
>
first class furnaces, and ventilated by means of air passages 1'
'
room to a large chamber for the purpose in the attic, undei tin \enti a r.
air chambers are heated by stoves, thus creating a forced draught from each apa ment to the ventilator.
The furniture is of the latest and most approved character, and there
hundred feet of the best Vermont and Lehigh wall slates.

PIG, 2.—FIRST STORY.

"TIBT" l> < r* ^ i

, Tt.ii
o o Cloak Rooms for each sex. 3, 3, Toilet
1, Main entrance and Hall.
'
,
- - Reoitation
'
.
AC Tiolis and entrances. 6, o, o, and <, / , <, neuun
cLk Rooms. 3, 9, Privies. 10, 10, Hails for e ach sex.

Fig. 3. SECOND STORY.

11, Reception Room. 12, Library. 13, 14, Teachers' Toilet Rooms. 15,
16, Halls and Stairways, each sex. 17, Assembly Room seated for 240. 18,18,
Recitation Rooms.

19, 19, Extra Cloak Rooms.

20, 20, Privies.

Fig- t. THIRD STORY.

21, 22, Drawing Room and Models. 23, Bell Ringer's Room. 24, Passage
to Observatory. 25, Lecture Room. 26, Recitation Room. 27, Room for
Mechanical Drawing. 28, 28, Rear Halls. 29, 30, Apparatus Rooms.

BASEMENT OP MODEL SCHOOL.

1, 2, Privies for Girls. 3 Halls to P^'®S f°
Cellars and Furnaces. 13, 14, Pnv.es for Boys. 1,

^I«R. 6.

.
JT.-NV
F^IRST STORY.

Halls

to Privies for Boys.

MODEL ScriooL.

—
15, Halls, Girls' entrance and maid
IS 19 20 21, 22, 23, School. 24,
Boys'Hal: 26, 27, Boys'Cloak Rooms.

g ,7 Girls'Cloak Rooms.
^ 40 pupils each.

25,

Fig. 7.

SECOND STORY.—MODEL SCHO OL.

28, Girls' Cloak Room. 29, Library. 30, Girls' Hall and Stairways. 31,
32, 33, &c., &c.. School Rooms, graded, 40 pupils each. 37, Hall. 38, Boys'
Hall and Stairways

39, 40, Boys' Cloak Rooms,

Fig. 8. THIRD STORY.—M ODEL SCHOOL.

41, Room for Drawing, lighted from the Dome. 42, Hall and Stairways
43, Great Lecture Room of t he Normal School establishment, 56 by 7 5 feet. 44
Hall. 45, Laboratory.

